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Abstract

Little research exists about the relationship between student engagement and
attendance in mandatory courses. The purpose of this study was to understand
engagement and attendance by capturing perceptions from teaching staff and
students’ nursing programmes that offer no electives. The study took place at
Manukau Institute of Technology [MIT], a tertiary education provider in South
Auckland.
The mixed-method approach comprised of two focus groups and a questionnaire
collecting both quantitative and qualitative data to determine if a link existed between
engagement and attendance. A link does to exist with students missing classes
where they felt the teaching style was inadequate. Belongingness is an important
factor of engagement whilst technology use is not. The study demonstrates the
importance of teachers’ in creating effective learning environments that enable
engagement.
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Effective teaching may be the hardest job there is
― William Glasser
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CHAPTER ONE: INTRODUCTION
1.1 Background information
Thirty one forms left from a class of over one hundred students. “What is going on?” I
thought after handing out re-enrolment forms for students continuing studies next
year. I knew from experience class numbers declined over the semester, but this was
not ‘just a little’. Surprised by the unclaimed forms, I felt slightly bewildered – had
thirty one students simply disappeared after the semester break? Are my classes
boring? Am I not engaging or welcoming enough? Are they not seeing the relevance
of what I am teaching? The teaching team I work with have also noted the lower
turnout – a colleague mentioned she had only five students in one class. The
problem was more widespread than I thought. Interestingly, attendance has been an
issue as far back at the 14th Century (Tuchman, 1979), with many tertiary providers in
New Zealand also experiencing declines in retention and recruitment, particularly
with students who are Māori, Pacific or in their early twenties (TEC, 2018).

There is always going to be absenteeism from unimportant through to the most of
compelling reasons (Rodgers, 2002). Hattie (2003) reports that approximately 50%
variance on student achievement is student related, yet 30% of this variance is
related to the teacher. This signifies the important role of teaching staff - not just what
we know but what we do and what we care about (Hattie, 2003). Non-attendance
affects retention and success and impacts student engagement (Clearly-Holdforth,
2007; Hattie, 2003).Surely by improving effectiveness, providing positive learning
environments and engaging lessons we can encourage attendance and improve our
reputation? This is particularly important in Auckland’s highly competitive
environment where currently five institutions offer nursing programmes.

How do students’ acquire the knowledge and skills needed to be successful in their
chosen career if they are absent? Hattie’s (2003) stresses the important role of
teaching staff in this success. If teaching staff are skilled at engaging students,
exuding passion and excitement for what they do, surely students would want to
come? As teachers we are responsible for facilitating up to 3600 learning hours on
Research Mgmt. 901 Dissertation - FINAL
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degree programmes – a significant portion of time, making Hattie’s (2003) research
important in this context. The most significant factor for determining whether
students’ attend is related to class quality and lucidity (Clay & Breslow, 2006).
Conflicting deadlines, use of meaningful examples, the teachers’ enthusiasm and
aptitude to engage and entertain students are other factors that influence this choice
(Clay & Breslow, 2006; Dolcinar, 2005). It would seem that the responsibility for
attendance lies with teaching staff.

Understanding the student population and their motivation to attend and engage in
learning creates issues for teaching staff and academic leaders. Staff understand the
benefits of attending, yet students do not always appreciate the value (Cohn &
Johnson, 2006; Corbin, Burns & Chrzanowski, 2010). Attendance encourages good
work ethic; increases familiarity, contextual knowledge and application; provides
opportunities to demonstrate responsibility and practice communication and social
skills - so important in nursing. Staff also have opportunities to ensure students are
competent practitioners and practice safely (Longhurst, 1999; Nelson & Sassi, 2005).
Interactions with classmates and teaching staff, enrich the learning experience,
encouraging reflection to improve understanding (Massingham & Herrington, 2006).
While their results may be better if they attend, students may be content not to,
envisaging tertiary study fitting in with their lives (Massingham & Herrington, 2006;
McInnis, 2001).

Previous research shows a strong association between attendance and performance
(Obeidat, Bahsir & Jadayil, 2012; Clark, Gill & Whittle, 2011; Chou & Kuo, 2012); with
those successful in early courses more likely to stay and complete programmes
(Baker, 2012; Mayhew, Pascarella & Terenzini, 2016; Tinto, 2006). Even when
attendance is mandatory, students are not necessarily engaged (Fredericks,
Blumenfeld & Paris, 2004) just as non-attendance does not mean non-engagement.
To be successful contributors in the fast-paced global world in which we live,
students must benefit from what learning institutions provide. With student
attendance like it is, perhaps the time has come to change how we cater for existing
and future students. The speed at which the world is changing was inconceivable
Research Mgmt. 901 Dissertation - FINAL
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even a decade ago (Marantz, 2017) and educators need to adapt the way education
is delivered to keep up with these changes. Many forward thinking organisations
value staff who flexible and adaptable (Grey, 2018).

The new millennium bought with it a new breed of student requiring different
approaches for effective student engagement (McGlynn, 2005). Perhaps attendance
is falling as teaching staff have not adapted to the changing makeup of our learners.
Millennials and post-millennials are on track to be the most diverse group we have
ever seen in terms of ethnicity (Fry & Parker, 2018; McGlynn 2005) and gender.
When working with such diversity, the richness students’ bring cannot be overlooked
- disregard for customs, values and beliefs cause issues with communication that
teaching and learning rely on (Pinner & Pinner, 2019). This new generation learn
differently from more traditional methods and as digital natives feel a need to stay
connected, craving interaction with classmates and other students. They are
pragmatic, valuing team work, practical learning and technology. While adept,
preferring to learn in their own time and on their own terms, they appreciate structure
and specifics – focusing on what is important. Growing up with a consultative
parenting approach, in a time of economic richness some enter tertiary study
expecting individual attention and support (McGlynn, 2005).

A study by Fernando & Mellalieu (2011) showed increased student engagement
when teacher effectiveness and quality were improved. Perhaps effective learning
experiences of the past have become out-dated, impacting retention and success.
This has long term implications for MIT, teaching staff, and healthcare system if there
are less nursing graduates. With approximately 30% of New Zealanders being Māori
or Pasifika by 2030, the Tertiary Education strategy seeks to improve achievement
outcomes for these groups and those students 25 years and under [≥25y.] (MOE,
2014). To provide students with the skills and knowledge they need to work and
contribute to the local community, enhancing delivery and completion rates is critical.
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1.2 Statement of the Problem
Dwindling attendance of classes by students
July 2018 saw MIT’s nursing school relocate to a new campus offering a variety of
modern teaching spaces and the opportunity to change from traditional lecturing to
other methodologies. Research demonstrates traditional lecture style result in poor
attendance and retention (Kantaris, 2002), yet despite this move, the trend of nonattendance continues with class numbers dwindling as the semester progresses. The
new teaching spaces provide opportunities for active engagement, promoting deeper
learning, so why is it that in a space catering for active learning, student attendance
still declines? Research indicates that students are more likely to attend when
content is relevant and interesting, that the lecturer was effective and if the class was
hard to make up or was content rich. Reasons for non-attendance were
unchallenging or unexciting classes, or the relationship between the content, course
assessments and the real world were not evident (Clay & Breslow, 2006; Dolcinar,
2005; Hunter & Tetley, 1999).

In view of these findings I was interested in understanding attendance and its
relationship to engagement. What can staff do to encourage attendance? This
phenomenological study using a mixed-method approach, to gain insight into the
classroom experiences of staff and students, and their perceptions of attendance and
engagement. Unlike many other degree and diploma programmes, the courses
undertaken by nursing students at MIT are compulsory (MIT, n.d.-a). Teaching
practice is informed by the beliefs and values staff bring (Sergioranni & Starrat,
1998). The findings of this research provide opportunity to reflect on current practices
and consider refinements that may address engagement and positively influence
attendance.

1.3 Justification for this study
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The MOE (2018b) requires tertiary providers to have strong performance with respect
to student achievement. Non-attendance affects retention, course completion rates
and also the performance of the individual student by undermining results, and
forfeiting their success. Absenteeism leads to unsatisfactory, superficial learning
which interrupts the learning process (Longhurst, 1999). A lack of ethical and
theoretical knowledge and the ability to apply knowledge affects whether a nursing
student is fit to practice and has implications for teaching staff who have to ensure
students are prepared. Teaching is not a one-size fits all approach requiring teachers
to prepare an array of different learning experiences, which impact workload. So, it
can be very dispiriting and demotivating for teaching staff when their class
attendance is low (Corbin, Burns & Chrzanowski, 2010) leading to low morale, stress
and burnout.

In New Zealand (NZ) nursing education is a three year full-time degree, or eighteen
month diploma with significant amounts of theory. The Diploma of Enrolled Nursing
(DEN) is a national course, the degree programmes that are pathways to become
fully Registered Nurses within NZ are not. Each organisation offering a pathway has
its own degree programme, meaning variations in delivery and design across
institutions. This places considerable pressure on those teaching nursing students to
best prepare them for the real world, through skill development and application of
theory to practice. This is significant as an organisations reputation relies on this to
attract new students in order to serve the wider community.

Māori and Pasifika nurses are under-represented for the populations they serve
(NZNO, 2019) and is significant in South Auckland where MIT is based. Improving
attendance through engagement for Māori and Pasifika students, would boost
graduate numbers in the under-represented nursing workforce and help MIT meet its
strategic goals to support MOE (2018) wider tertiary education strategy.

Research exists on attendance and its links to student performance but little related
to nursing programmes specifically in NZ. Most research examined what is
Research Mgmt. 901 Dissertation - FINAL
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happening in elective courses rather than compulsory ones as in this study. Besides
Hattie (2003) it has been difficult to find studies many that show that changing what
teachers do to improve engagement, has a positive effect on attendance. As the
characteristics of the student population continues to evolve, further investigations is
needed to examine reasons for non-attendance. Despite commonalities, it seems
interventions are contextual and specific to particular learning institutions,
encouraging tertiary providers to find their own bespoke solutions. This is supported
by Brock (2010) who encourages providers to try new ideas and methods.

1.4 Significance of the Study
Constructivist theory requires learners to assimilate their ideas with others (Bader,
2015) and class delivery or teaching spaces may not always allow for this. By
considering student perceptions how teachers integrate different teaching methods
and technology within different teaching spaces and foster a sense of belonging we
may be able to understand the reasons for non-attendance, supporting earlier
research and may uncover new factors. Research is valuable when it yields practical
solutions and outcomes (Easterby-Smith, Thorpe & Lowe, 1991, as cited in Collis &
Hussey, 2003). This study will provide evidence from a NZ perspective with its unique
and diverse population. While significant for the teaching staff and students in the
study, it has significance for the wider organisation as the findings create issues that
need to be addressed. Failure to review and adjust what we do, could mean further
declines in retention and course completion rates and impact our reputation. For MIT,
it may mean losing its current Category One status, demonstrating high levels of
confidence of the organisation by NZ Qualifications Authority (MIT, 2016). With the
reformation of the tertiary sector in 2020, merging of Institutes of Technology and
Polytechnics together, staff need to be adaptable and flexible to give the new
structure the best chance of working. Many progressive organisations appreciate
staff who have these qualities (Grey, 2018), with positive outcomes for appraisal and
new opportunities.
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Failure to cater for future students would see courses no longer viable, leaving
people in the community without opportunities to gain knowledge and skills. Of
particular concern are Māori and Pasifika students with implications for the
organisation MIT, the TEC strategy the under-represented Healthcare system
(NZNO, 2019). Results from this study prompt further study – using action research
to determine the impact of changes/interventions on attendance and engagement.

1.5 Research Questions and Objectives
The research addresses the following questions and objectives.
1. Why are students not engaging or participating in classes?
Objectives:
•

To determine if there is a link between attendance and engagement

•

To identify reasons other than student-centred that cause students
to miss classes or not engage with respect to
▪

Teaching methods

▪

Technology

▪

Belonging

▪

Teaching spaces

2. What does “engagement” mean to students and to academic staff?
Objectives:
•

To determine if there is disparity or an alignment between student
and staff perceptions on engagement

•

To determine if Māori, Pacific or students ≥25y are less engaged
than other groups of students

•

To determine how teaching methods, technology, belonging and the
physical learning spaces affect engagement

3. What solutions are available to encourage staff to engage students and apply
knowledge?
Objectives:
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•

To identify possible workable solutions to encourage students to
attend and participate through consideration of:
▪

Fostering a sense of belonging

▪

Opportunities to apply knowledge

▪

Embedding and using technology

▪

Relevant and interesting content

1.6 Delimitations and Limitations

This study was undertaken at MIT’s Manukau City Campus in Auckland and focuses
on the three nursing programmes the campus offers – the Bachelor of Nursing [BN],
Bachelor Nursing Pacific [BNP] and the Diploma of Enrolled Nursing [DEN]. The
participants of the study are current students in these programmes, and the teaching
staff that facilitate them.

As a teacher on these programmes, my interest piqued when I noticed students
attended and engaged in my science classes, but were reluctant to attend other
theoretical classes. My colleagues suggested it was because science is hard. I have
only ever been a teacher and am in awe of my nursing colleagues, who have chosen
to move into academia. The culture of nursing and teaching is different and it left me
curious about whether that impacts the way we deliver or engage with our classes.
Yet since the move to the new campus, I too have found non-attendance becoming
increasingly problematic. I found myself wanting to get to the crux of this issue and
find out what was causing this, and then consider ways to improve attendance
through reflecting on professional practice. While the study is examining engagement
and whether it could potentially improve attendance, aspects of student-centric
factors such as the students’ motivation, effort and their ability whilst important have
not been considered in this study.
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The student focus group consisted of six volunteer participants as recommended by
Krueger (1994 as cited in Grey, 2018) from across different nursing programmes. It
was intended that final membership of the focus group would be representative and
consist of members from differing cohorts to reduce complex dynamics that could
influence results (Krueger (1994) as cited in Grey 2018). The online nature of the
questionnaire made it challenging to ensure representative sampling but the large
number of respondents mitigated this. The research included the perceptions of all
Pasifika students in a generalised way. It could mean missing the unique views
provided by each of the individual cultures contributing to this demographic. Due to
the nature of focus groups, participants may be influenced by other participants
which may skew the results (Webb & Kevern, 2001) or result in a consensus rather
than giving an array of ideas for consideration.

My role at MIT as a teacher and academic lead within the School of Nursing may
influence the makeup and responses of the focus groups (Krueger (1994) as cited in
Grey, 2018). There is a risk as the researcher of bringing my own experiences and
context to data interpretation, meaning any understanding is based on my
interpretation. However, the risk of bias is reduced by the use of an independent
facilitator. There still remains a threat to external validity, due to the narrow scope of
the study so the results may not be able to be generalised. Regardless, the findings
of the study will be insightful and informative for MIT.

1.7 Underlying Assumptions
All participants have a genuine interest in partaking in this study and do not have
ulterior motives.
It is assumed that the volunteers from both focus groups and the questionnaire will
participate honestly and openly.
All the participants making up the student focus group have all experienced similar
phenomena as nursing students at MIT. All staff participants have also experienced
similar phenomenon in their teaching practices within the School of Nursing at MIT.
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CHAPTER TWO: THEORETICAL CONSTRUCTS AND INDUSTRY
ANALYSIS
2.1 Theoretical constructs
With no association to learning outcomes, measuring engagement is difficult and
challenging to define. It seems easy to identify the disengaged students by their
regular absenteeism and lack of connection in the learning space. They may cause
low level disruptions and are less likely to accommodate requests to co-operate
(Kantaris, 2002; MOE, 2019). Opting out of learning opportunities means deficiencies
in knowledge and skills, making it challenging to advance knowledge. Consequently,
attendance wanes further until there is no way back. A student may choose to
withdraw or repeat, both of which impact course completion data and cause issues
for the student. The financial cost of repeating, taking longer to graduate and get on
the payroll, potentially add to the student loan. The whanaungatanga and
manaakitanga (Appendix Nine) formed with peers who move on can really impact
belongingness; it is difficult to form new connections particularly when students are
part-time, resulting in alienation, disengagement and absenteeism.

Krause (2005) defines engagement as “the time, energy and resources that are
devoted to enhanced learning” (p. 2). The Collins Dictionary (2006, p. 255) says,
“participate, embark on, enter into, join, set about, take part, undertake…captivate,
engross… involve...apply” with engaging meaning “…agreeable, attractive, likeable,
pleasing…” both definitions implying that action and emotion are involved.
Engagement is something pliable and changed by offering chances to form
relationships and extend ones intellectuality through active participation (Fredricks,
Blumenfeld & Paris, 2004). As teachers, it is about identifying what students find
engaging and then developing or modifying what we do to enhance this.

The MOE (2019a) endorse research from the Australian Institute for Teaching and
School Leadership [AITSL] who consider engagement from three different facets –
cognitive, behavioural and emotional. Engagement involves developing connections
with the learning through understanding difficult concepts, developing skills,
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participating in learning activities and relationship building (AITSL, n.d.). Evidence
suggests engagement through collaborative learning, allows application of
knowledge, helping students make sense of their views and others and develops and
appreciation for learning (Lake, Ricco, & Whipps, 2016; Peisachovich, Murtha,
Phillips, & Messinger, 2016; Saunders, Green, & Cross, 2017). This process
promotes belongingness, further enriching both social and interactive opportunities
(Kantaris 2000; Krause, 2006). Social assimilation supports successful transition to
tertiary study. It is particularly important for first year students to form secure
connections academically and socially and reducing the risk of them withdrawing
(Baker, 2012; Kantaris, 2002).

With modern classroom spaces designed to improve social learning through
opportunities for interaction, students begin to secure emotional attachments and
develop their identity within classroom walls (Ellis, 2005). These social constructs
help form the teaching and learning space (McGregor, 2004). The recent campus
move has challenged teaching staff to use these spaces effectively. The physical
space is an important facet of engagement as students spend a great deal of their
days within them. The physical spaces is not always acknowledged as a factor in
engagement (Cavicchi, 2017). The emotional ties to engagement mean teachers
must provide learning spaces where students feel supported. Negative prior learning
means some students come with a history that holds them back, so safe spaces
allow them to move forward as they experience personal improvements. Feelings of
anxiety diminish as they develop a passion for what they are doing. Instead of
avoidance or hiding away they appreciate the benefits and opportunities from the
learning experience.

2.1a Adult learning theory
The underlying principles and approaches developed in adult education are known
as andragogy, popularised by Knowles (1913-1997), instead of pedagogy which is
used in reference to child education (Pappas, 2013). The characteristics of children
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and adult learners is rather different deeming it necessary to understand what makes
learning meaningful and engaging for adults.
Adults are pragmatic, considering how the information might benefit them and
focusing on what is needed. This results in a propinquity for application in their
working and personal lives. This can mean antipathy for content and an inclination for
problem solving to initiate deeper learning and build a sound knowledge base
(Knowles, 1984). Adult learners bring with them a vast range of experiences and
prior knowledge that can be built on. This can have negative connotations when prior
knowledge is not correct or students have had negative experiences particularly in
previous education (Knowles, 1984).

Socialisation is integral in adult learning. It is through collaboration, learning becomes
more efficient with active opportunities to practice to integrate new knowledge
(Knowles, 1984). Adults are more intrinsically motivated often wanting to pursue a
long held dream like nursing or pursuing a passion. This is essential to sustain
learning, and provides a source of motivation when learning becomes challenging.
Adults respond better to this internal motivation, rather than external pressures
(Knowles, 1984). Hattie (2003) acknowledges this when he discusses that half the
variance in student achievement is related to what the student is bringing with them.
While educators cannot do a lot about these internal motivators, there is still
considerable scope to modify what we can do and address some of the external
motivating factors.

Despite tertiary providers delivering adult education, not all learners have developed
into fully fledged adult learners. While students can legally drive, or vote and function
within an adult world, some may still rely on a more pedagogical approach to learning
as they transition and mature. These learners may therefore prefer a more content
driven discourse with the teacher directing their learning. Their motivation may be
more externally driven making what the teacher does even more significant. With the
student population increasingly becoming more diverse (Fry & Parker, 2018;
McGlynn 2005) there is a real challenge for teaching staff to develop effective
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methods to cater for such diversity, particularly in the fast paced digital world in which
we exist.

2.2 Industry analysis
Careful consideration to the broader macro environment in which a type of industry
exists allows organisations to gain a much deeper understanding of the business,
and gain important knowledge regarding possible opportunities and to anticipate
potential threats (Johnson, Whittington, Scholes, Angwin & Regnēr, 2014). Through
analysis of key factors the key drivers for change can be identified and aid future
strategic planning. One tool used in analysis of the macro-environment is PESTEL
(Johnson et al., 2014).

The tertiary education sector which is currently made up of universities, institutes of
technology and polytechnics (ITP), wanaga, workplace training (WPT) and private
training establishments (PTE). Due to the nature of education it is mostly impacted by
the political sphere even from a global perspective which is what we have seen in
New Zealand over the last 50 years (Robert, 2016). Thus, the following analysis will
only examine the political, economic, social and technological forces that impact the
wider industry (see Table 1 on the next page). No environmental factors have been
identified that significantly affect the tertiary education sector at this time, nor any
further legal factors that have not been addressed via political influences resulting in
a PEST analysis rather than PESTLE.
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Table 1
PESTEL analysis of the tertiary education sector
Impact

Political

•

•
•
•

•
•
•

•
•

•

•

Restructuring of the Tertiary sector in
education due to the implementation of the
vocational educational training reform bill
(an amendment to the 1989 Education Act)
(TEC, 2019).
Competition from Private Training Providers
(PTP) and other Industry Training
Organisations (ITO)
Loss of staff – loss of experience and
increased staff to student ratios which
negatively influences student outcomes
Less applications resulting in poorer
completion rates through transition and
decreased income during this phase.
Reduced funding leads to reduction in
support services to support learners
particularly U25, Māori and Pasifika
Potentially less graduates in the interim
resulting in smaller skilled workforce
ITO’s that are merging under the NZ
Institute of Skills and technology will
relinquish assets including staff (TEC, 2019)
Loss of regional and organisational
autonomy:
o reduced ability to determine
appropriate content and delivery to
meet needs of local communities
o slower programme delivery or
delays leading to labour shortage
Flatter organisational structure increases
administrative work for teaching staff taking
them away from research and teaching
Previous restructuring of pathway
programmes such as Foundation studies
tailored to align with the degree and diploma
programmes, now they feed into a national
curriculum
Flaws in current NCEA design means a
focus on assessment rather than curriculum
means students have reduced skills and
knowledge when entering tertiary study
(Education Central, 2018).
Changes to immigration laws impact
potential students from overseas

Note: continues on next page
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Opportunities
Sourced from: (MOE & MBIE, 2014)
•
•
•
•
•
•
•

•
•
•
•
•

•

Increased sustainability of Institutes of
Technology’s and Polytechnics.
Increased marketability domestically and
overseas (globally competitive)
Improved collaboration across the institutes
& polytechnics for research and professional
development
Improved diplomatic relations
Formation of alliances to combat
competition from other providers
Provides future focus education that meets
needs of industry
Longer term improved labour and skills to
support employment and skilled workforce
and productivity. Decreased costs for the
industry and reduction in people on welfare.
People with better wages able to spend
more.
Easier for students to transfer from one
organisation to another if they need to
relocate
Provision of leadership through workforce
councils
NZIST charter implemented to respond to
local regional needs
Flatter organisational structures allow more
opportunities for staff to develop skills
particularly in leadership
Delivery of high quality qualifications will
attract skilled staff to teach and further
research whilst improving networks on an
international and global scale
Improved reputation
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Economic

•

•
•
•

•
•
•

Increased investment in developing
countries wanting to increase graduate
numbers will change the makeup of various
industries (MOE & MBIE, 2014)
Increasing numbers of Tertiary Education
Organisations (TEO) overseas (MOE &
MBIE, 2014)
Education generates high percentage of
GDP and employment through skill
development
Global economic crisis reduced employment
opportunities and wages and has further
impacts for those without qualifications
(MOE & MBIE, 2014)
Increased competition for high skilled jobs in
the future
Currently NZ graduates are well sought after
(MOE & MBIE, 2014)
Internationally NZ Tertiary education system
is performing well (MOE & MBIE, 2014)

•

•
•
•

•

•
•

•
•

Social

•

Tertiary Education strategy (MOE & MBIE,
2014)
requires providers to offer inclusive tertiary
education by recognising and implementing
ways to:
o to support U25, Māori and Pasifika
o support women entering trades

•

By 2030 approximately Māori and Pasifika
will make up about 30% of the population of
NZ (MOE & MBIE, 2014)
High poverty levels (StatsNZ, 2019) mean
many tertiary students are required to work
to support family, or required to look after
dependents while other family members
work. This affects retention and success
resulting in poor educational outcomes
Increasing economic growth
Aging population increasing (MSD, n.d.)
means more pressure on Healthcare system

•

•
•

•

•
•
•

•
•

Note: continues on next page
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Huge growth means plenty of opportunity to
provide educational skills and knowledge
across the world in developing nations
physically or in the digital space.
Higher incomes for graduates - increase
expenditure e.g. travel, dining out,
technology use
Increased international demand for skilled
teachers internationally
Opportunities to collaborate in applied
research to benefit organisations and
businesses and boost the economy (MOE &
MBIE, 2014)
Universities focus more on academia and
research, vocational degrees tend to be
more specific and applied – point of
difference
Stronger focus on meeting the needs of
industry and employers (MOE & MBIE,
2014)
Opportunities exist to improve graduate
profiles to ensure the skills of graduates are
suitable for the future, whilst honing their
ability to be creative and critical thinkers
(MOE & MBIE, 2014)
Good educational reputation (MOE & MBIE,
2014)
Increased immigration contributes to skilled
workforce and puts money into the economy

Māori participation in tertiary study is still
lower than other students. Educational
opportunities exist which could provide
Māori with qualifications to improve
opportunities for work and further study.
Further study will provide further
opportunities for research utilising cultural
strengths (MOE & MBIE, 2014)
Opportunities to support the development of
Tikanga and Māori language (MOE & MBIE,
2014)
Increased numbers of students wishing to
study abroad – market opportunities (MOE
& MBIE, 2014)
Increased opportunity to grow healthcare
workforce to match the demands of the
increased aging population – more
educational opportunities for nursing
Opportunities exist to boost the number of
Pasifika students over the age of 25 (MOE &
MBIE, 2014)
High Pasifika population in Auckland
(approximately 2/3 of the Pasifika
population) (MOE & MBIE, 2014)
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Technological

•

Advances in digital technologies such as
ultra-fast broadband

•
•
•
•
•

Supports new ways of providing internet
Opportunities for TEOs to deliver education
in a different way
Improves opportunities to collaborate
globally and domestically without having to
cross geographical borders
Growing demand for mobile devices
provides opportunities to develop
applications to support and deliver learning
Opportunities to develop learning through
augmented or virtual realities

All change brings uncertainty and the reformation of the tertiary education sector is
no exception. However, the changes also bring opportunities for collaboration across
what have been independent organisations. These alliances reduce competition
between these organisations, whilst helping overcome competition from other
providers e.g. Universities. It also allow us to extend our global markets to achieve
long term sustainability for the sector. With its forward thinking and future focus on
meeting industry needs, opportunities exist to embrace technology to enhance
education and improve research and development.

The factors that influence the macro-environment may shape the success or failure
of the tertiary education strategy, it is important to consider how these factors impact
the immediate organisation. As one of two institutes of technology in Auckland it is
important to consider how MIT will be affected by this change. One critical aspect to
consider are the competitive forces that exist, particularly as there are three other
providers alone in the Auckland region that also offer nursing programmes. Porter’s
five forces analysis provides a means to analyse dynamics within the industry
(Johnson et al., 2014) and determine its own strategies to overcome this external
competition. This analysis is shown in Table 2.
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Table 2
Porter’s Five Forces
Threat of new entrants
Impact/Ramification

Issues
•

•

•
•

•

For the past 20 years the University of
Auckland (UOA) has worked in
partnership with MIT to provide
educational opportunities at MIT’s Otara
campus. With MIT wishing to
amalgamate its operations, the UOA is
relocating to its own campus in
Manukau at the beginning of 2020
(UOA, n.d.).
UOA have strong links and a presence
with Auckland District Health Board
providing placements for students at
their Auckland Campus.
Their positive reputation both
domestically and internationally as NZ’s
largest and top ranked
UOA offer post-graduate study which
are not an option at MIT. With their
close proximity to MIT and the public
transport they are a concern
With 33805 equivalent fulltime students
(FTE), and a strong alumni, this large
scale and prestigious organisation has
more financial means than MIT making
it a real threat (UOA, 2018).

•

•
•

•
•

While the new campus is offering
courses in education and social work,
there is a risk this could expand. With
the aging NZ population driving the
need to supply more nurses (MOE &
MBIE, 2014), offering nursing courses at
their Manukau Campus is real a
possibility.
Could prevent MIT from using ADHB or
compete for placements at Counties
DHB
Increased appeal to potential students
and their families. ‘University’ conjures
up the notion of better qualifications and
“higher levels” of education
Potential students may prefer one
learning institution for their learning
journey and choose UOA
UOA able to invest in infrastructure and
support research (UOA, 2018). It also
has the capacity to respond more
efficiently due its larger economies of
scale

Power of suppliers
Impact/Ramification

Issues
•

•
•

The main suppliers of tertiary education
are the staff – teaching staff and
administrators. Teaching staff provide
research outputs and teaching through
delivery of courses.
With the tertiary education reformation,
there is more of a focus on improving
research outputs
High schools and other PTE produce
graduates who move into tertiary study.
It is crucial to maintain current links so
MIT remains the first choice to these
providers, while looking for ways MIT
could extend these networks.

Note: continues on next page
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•
•

•

Through their knowledge, experience,
their ideas and research MIT can
differentiate itself from others.
If MIT were to focus on the best ways to
teach and engage students through the
development of the specific skills and
knowledge that are required for nursing
practice they potentially create a real
point of difference
Improving MIT’s reputation. Through
improvements to research and teaching,
bargaining power would increase as it
reduces the power of alternative
suppliers.
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Power of buyers
Impact/Ramification

Issues
•

•
•

With five separate nursing education
providers currently in Auckland there are
a number of options for students
choosing to study
As an organisation MIT needs to
consider its reputation and what they
can do to further enhance it
District Health Boards and private
practices that are the buyers per se of
our student ‘product’. The competition
that exists between the different
providers in Auckland gives these
buyers more power

•

•

•

Power in hands of potential students
and family. Familial perceptions and
experiences can influence a students’
choice about where they study
Impacts the way we do things, placing
even more emphasis on having
effective, up to date teaching methods
and research outputs.
Need to really differentiate what MIT do
to produce graduates who are future
focused and have the specific skills and
knowledge required for nursing.

The intensity of competitive rivalry
Impact/Ramification

Issues
•

•
•
•
•

•
•
•

All five providers in Auckland offer
degree programmes that allow each to
put students forward to NZNC for
registration as a nurse on completion.
Within this pool of providers, two are
classified as institutes of technology and
the remaining three are universities
With a total 18664 EFTS, Massey
University (MU, 2018)
MU continue to grow their research and
made a significant surplus of $14.3
million last year (MU, 2018)
MU improved reputation globally and
boosts their world ranking (MU, 2018)
Auckland University of Technology’s
(AUT) commitment to its research
strategy has increased their world
rankings, their international reputation
and makes them first in NZ for their
global research impact (AUT, 2018)
Similar to AU and MU they offer postgraduate courses in Health and Nursing
courses
AUT have managed to increase their
EFTS achieving their highest ever at
20133 and created a surplus financially
Increase in students by 39% at their
South Auckland Campus situated at
Manukau. AUT acknowledges that socio
economic factors can determine
success, and have responded by
offering solutions to overcome these
primarily on the South Auckland
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•

•
•
•
•
•
•
•

Unitec soon to be part of the wider
amalgamation they will not be in direct
competition, but will become part of an
alliance to resist this competition.
UOA (discussed above)
MU is strategically focused on
restructuring their delivery and teaching
methods in response to technology
MU reinvest to further enhance research
and offer new courses
MU within the wider Auckland region
reduces its threat somewhat
Genuine threat for MIT.
Potential students may prefer one
learning institution for their learning
journey and choose UOA
Increased appeal to potential students
and their families. ‘University’ conjures
up the notion of better qualifications and
“higher levels” of education
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•

Campus where some nursing and health
courses are offered (AUT, 2018)
AUT increased focus on improving
relationships with industry and
integrating technology

Our main competitors are differentiated by the way in which they compete for
students, how they are financed and the amount of government funding each
receives, and also how much research funding is available. As you can see the
tertiary education sector is greatly influenced by political, economic, social and
technological factors. Without considering the main drivers of future change and
developing strategies to combat these then an organisation can be adversely
affected by any competition. This requires a strong need for a Corporate Social
Responsibility (CSR) strategy where MIT would focus on which programmes and
courses it could offer to best serve the current and future buyers. While a competitive
environment is a challenge it does provide much opportunity by the way in which an
organisation responds. At the moment MIT is the only provider in Auckland currently
offering the Diploma of Enrolled Nursing and Bachelor of Nursing Pacific helping to
differentiate it from other provider’s. Next year MIT rolls out the first semester of the
Bachelor of Nursing Maaori [1] . Through a focus on delivering excellent teaching
strategies and a strong research focus MIT’s reputation could make it a force to be
reckoned with.

SWOT analysis is a useful way to summarise the key issues from the above analyses
(Johnson et al., 2014) and gives an opportunity to focus on the School of Nursing
within the wider MIT structure. The focus here is on those areas strengths and
weaknesses that differentiate us from our competitors and those threats and
opportunities that are specific to MIT and its school of Nursing and are shown in
Table 3 on the next page.

From the SWOT analysis MIT’s School of Nursing has a lot going for it. By focussing
on opportunities it is possible to mitigate potential risks. The reformation of the
tertiary sector provides increased opportunities to collaborate on research across NZ
and impact MIT’s reputation positively. This could be further enhanced through
increased emphasis on fostering a sense of belonging through student engagement
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in addressing appropriate teaching methods, technology integration and physical
spaces.
[1] BN Maaori – the spelling of Maaori in this context is in reference to Tainui the local iwi

Table 3
SWOT analysis of MIT School of Nursing
Strengths
•
•
•

•
•
•
•
•
•
•

Reputable organisation with excellent
completion rates
Strong links to Counties Manukau
District Health Board
Offer Diploma of Enrolled Nursing and
three Bachelor programmes from next
2020:
o BN – Bachelor of Nursing
o BNP – Bachelor of Nursing
Pacific
o BNM – Bachelor of Nursing
Maaori
Degrees launch straight into nursing in
first semester, unlike AU & AUT who
offer BHSc.
Qualifications more specific and
applied to meet industry need
Formation of alliance with Unitec &
others
New purpose built campus
Strong links with Tainui
Strong links to Pasifika
Strong student support pastorally,
academically and clinically

Weaknesses
•
•
•
•
•

Opportunities
•
•
•
•
•
•

Increase research outputs and
increase reputation
Forging links with other DHBs
Improved collaboration for research
and opportunities to improve research
with Māori
Increase global presence and
marketability
Revamp of teaching methods &
delivery with inclusion of technology
Opportunities to increase number of
Māori and Pasifika students through
provision of specialised programmes
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Reduced research outputs
Running at a loss financially
Teaching methods outdated
Lack of integration with technology
AUT & AU strong alliance with ADHB

Threats
•
•
•

Universities are better placed fiscally
Close proximity of AU and AUT
campuses
AUT addressing socio-economic
factors through problem solving e.g.
children friendly study spaces on
campus
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CHAPTER THREE – LITERATURE REVIEW
3.1 Introduction
Engagement requires a connection with learning and is generally expressed
behaviourally through a good work ethic, playing by and respecting rules, punctuality,
positive body language, interaction and collaboration with classmates and teaching
staff, and finally lesson attendance. Participation and involvement in learning
activities is evident as it is easily seen (AITSL, n.d.). To create meaning students
need to form links between the new content and prior knowledge. Most educators
acknowledge active engagement with others encourages greater levels of processing
(McGlynn, 2005; McInnis, 2001). The following literature review looks at the role
appropriate teaching methods, technology, belongingness and the physical
classroom space play in engagement of students.

3.2 What is working?
More digital natives – those brought up with technology, are entering tertiary study,
and considered the most diverse group ever (McGlynn, 2005). Their characteristics
reflect those of adult learners, fitting well andragogic principles of learning e.g.
collaboration. Unlike primary and secondary schooling where students are grouped
by age, the adult learning environment often caters for mass education bringing with
it a diverse range of students making it challenging to cater for all and is further
complicated by the integration of technology.

With such diversity within the student population, not all students have been exposed
to andragogy (Knowles, 1984) with many reliant on a teacher-directed pedagogies.
Research Mgmt. 901 Dissertation - FINAL
30
Word count = 21564 excluding tables, appendices

Anne Marie Sinclair – 2018002235

This instructivist style is not unlike Eastern approaches which follow a more
Confucian model where the teacher imparts knowledge to the students (Fleming,
2014). Western models offer a more pastoral, facilitated approach encouraging
questioning, self-learning that support andragogic principles. Increasingly there is
more emphasis to involve students in their own learning, through interactions with
peers to consolidate understanding (Massingham & Herrington, 2006). Students who
have benefited from a constructivist approach may find less benefit from the teachercentric approach, meaning these models of teaching are outdated. Teachers are
required to change practice to keep pace with the student population. If not, students
will become disengaged, resulting in absenteeism and retention issues, with serious
implications for organisations.

Technology has real potential to bring people together, improving interaction and
engagement to support assimilation of knowledge (Dawson & Hubball, 2014). It
offers flexible methods that may appeal to many learners. Technology has not been
integrated uniformly across education practices even within the same organisation
despite being tipped to transform education in the 21st Century. Peisachovich et al.
(2016) and Saunders et al. (2017) support the flipped classroom approach where
students gain knowledge through interaction and active learning, and opportunity for
reflection. Class-time is devoted to application of knowledge. Lake et al. (2016) show
that problem solving real-life problems to influence social change improved
engagement. These types of collaborative teaching methods promote team building
and provide opportunities for students to make sense of their own views, to enhance
(Dawson & Hubball, 2014). Teamwork and resourcefulness are developed, both
useful in future careers. This approach imitates the real world, enhancing learning
outcomes through the collaboration of diverse groups (Page, 2008). Implementing
approaches e.g. flipped classroom have shown improved understanding, preparing
students for practice across a varied range of healthcare contexts.
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In activity-based learning, well-designed sequences of intricate learning activities
scaffold learning to develop independence, improve knowledge and understanding
(Jarvinen, Eklöf, & Salminen, 2018; Nielson et al., 2013). Opportunities exist to build
on prior knowledge e.g. pre-learning is offered online to support simulation. The prelearning provides opportunities to engage with concepts and factual learning, while
the simulation allows application. Within the simulation students get a chance to
practice communication skills which is imperative in healthcare. Meaningful and
experiential active learning is planned through relevant activities reinforcing the
online content (Jarvinen, Eklöf, & Salminen, 2018; Peisachovich et al., 2016).
Technology has the capacity to improve engagement through collaboration and
interaction.

Equivalent in hours to full time work, students spend a lot of time in their chosen
learning environment. Any part of the space that affects teaching influences a
teachers’ effectiveness, influencing how students’ learn. Ideal physical spaces
promote a positive learning experience and fosters successful learning (Earthman &
Lemasters, 2009). Trinity College Dublin (2018) recommends the environment be
pleasant to work in, suitable for the teaching and learning method used, is accessible
and inclusive. Within these spaces social aspects occur that create the learning
space (McGregor, 2004), supporting inclusivity. Minority groups often are assimilated
into the majority when working with diverse groups. In NZ, western education models
have been imposed on Māori since European colonisation. It’s only recently,
researchers have collaborated with Māori to respond to needs and improve
educational outcomes for Māori (Hāwera & Taylor, 2014). Key concepts must be
considered when working with Māori that are also appropriate for working with
diverse groups.

Manaakitanga is quintessential in forming productive and empathic relationships
(Macfarlane, 2004). In Whanaungatanga people work together in a shared
experience, and it is through this relationship or kinship a sense of belonging is
formed (Imagine Better, 2019). Ako is a concept that refers to reciprocal learning,
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where the student learn from the teacher, and the teacher from the student (Pere,
2012 as cited in MOE, 2018a). Along with the teachers’ ability to engage students,
this relationship is critical for effective teaching and learning (MOE, 2018a; Hattie,
2003). When working alongside others parts of our identity are subject to becoming
unfastened as we embrace new cultural values and norms (Reed, 2001).
Belongingness is linked to identity fastening where we pick up aspects from others
that resonate with us.

Emotional bonds influence a willingness to engage and refine behaviours to improve
success (AITSL, n.d.). Without this emotional facet, belongingness is absent resulting
in non-attendance or withdrawal. With strong classroom management using the
principles of manaakitanga and whanaungatanga, a sense of belonging can be
achieved (Anderman, 2003), reinforcing Hattie (2003) premise that it is what the
teacher does that is significant. Students with a high sense of belongingness, had
better attendance and positive relationships with their teachers (Crouch, Keys &
McMahon, 2014). Effective teachers foster inclusiveness and create a sense of
belonging in order to enhance engagement.

Greater levels of belongingness are felt when learning activities are relevant, useful
and interesting (Anderman, 2003; Cone, 2012). This increases when the focus is on
learning and improvements in knowledge, rather than achievement. Teachers that
encourage students’ to explain new knowledge provide students opportunities to feel
valued and capable (Baker, 2012; Stevens, Hamman & Olivárez, 2003). Teachers
reflect their values and beliefs through their practice (Gilbert & Yerrick, 2001). How
and what students learn strengthens prior knowledge and experiences (Gonzālez,
Moll & Amanti, 2005 as cited in Ministry of Education, 2018a). Increased awareness
of their teachers investment in their success, improves the sense of belongingness,
indicating strong links between well-being and achievement.

In summary, the evolving nature of the student population requires teaching staff to
adapt current models of teaching to cater for students. It is critical for teachers to
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understand their learners to improve engagement. Technology can be used
effectively to lift engagement through the likes of activity-based learning or flipped
classroom. However, if the learning environment does not align with the chosen
teaching method or is unsuitable, engagement becomes more difficult. The learning
environment promotes a sense of belonging through the social aspects that occur
within them, as does the creation of a safe and nurturing environment embracing the
principles of manaakitanga, whanaungatanga and ako.

3.3 Perceptions of engagement and attendance

As the student population diversifies, increasingly there is an expectation tertiary
study will adapt to fit around students’ lives (McGlynn, 2005; McInnis, 2001).
Teaching staff are seeing more requests for alternative examination times and
assignment extensions; and a decline in respect and compliance for academic
expectations (Modell & Elder, 2002; McGlynn, 2005; McInnis, 2001). Tinto (1987)
highlights the disparity between what learners want and the reality of the tertiary
learning environment. This further emphasises the need to make expectations
explicit.

Dolcinar (2005) discusses student bias, where students believe they can learn and
achieve without attending, underestimating the time or their ability to carry this out,
risking their grades as a result (Cohn & Johnson, 2006). Perhaps the practical nature
of the student has them motivated by the end goal of the qualification, or they
anticipate study will fit in with their lives, rather than engaging in learning (Dolcinar,
2005, McInnis, 2001). It is not clear if students are the best to make judgements
about class attendance. Cohn & Johnson (2006) demonstrated students who
attended courses regularly did better academically than those that did not. Fernando
& Mellalieu (2011); Knowles (1984); McGlynn (2005) argue strongly for attendance
with its links to constructivism. Professional courses like nursing have a minimum
number of mandatory hours and absenteeism can be perceived as unprofessional.
To meet clinical competencies’ students need to learn skills and protocols and how to
carry them out on others (NZNC, 2019). In humanity related courses, like nursing
Research Mgmt. 901 Dissertation - FINAL
34
Word count = 21564 excluding tables, appendices

Anne Marie Sinclair – 2018002235

there is value in attendance. Students who attend classes regularly do better
academically and are more likely to go on and complete courses.

Technology is under-utilised and its value underestimated despite being available in
most educational settings (Lake et al., 2016; Sutherland-Smith & Saltmarsh,
2010). Growing expectations to make education more marketable necessitate an
overhaul of older teaching methods (Sutherland-Smith & Saltmarsh, 2010). Now a
major feature within classrooms technology needs to be considered alongside
relevant teaching methods for the effective delivery of anticipated outcomes. Human
interaction is important in nursing and there is reticence about replacing it with
technology (Kemp et al., 2014). It decreases relationship building and leads to
communication issues (Dawson & Hubball, 2014; Gilbert & Yerrick, 2001;
Sutherland-Smith & Saltmarsh, 2010). Yet a lot of work has been done to improve
communication in digital messaging through the use of “emoji” and “text-speak”
(Dawson & Hubball, 2014). In professions like nursing and teaching, these
communication forums may be considered unprofessional. Mobile technology e.g.
mobile phones have been banned in the clinical setting, making it challenging to
implement in nursing classes. Some staff have acquiesced allowing it the classroom,
but don’t feel it is part of the curriculum (Dawson & Hubball, 2014; Mackay et al.,
2017). However, some feel students miss out on deeper learning due to distractions
and transcription of notes (Adams, 2007 as cited in Morgan, 2010; Dynarksi, 2017;
Mueller & Oppeheimer). Dynarski (2017) found students showed improved
comprehension when writing notes, rather than transcribing them verbatim, and has
banned all technology in the classroom. Pryal (2018) advocates for technology,
claiming teachers that ban it have little consideration for students. Hubackova &
Semradova (2018) support its integration, demonstrating that blended courses had
better outcomes than upfront teaching.

Having appropriate technology and whether teaching staff can use are separate
issues. It could be there are some teaching staff out there that are merely “keeping
up appearances”, concealing their incapacity to change and their unfamiliarity with
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the potential of the technology available (Dawson & Hubball, 2014). Some have no
interest and others are just too focused on the curriculum and ensuring students get
all the content to digress too far from it (Hāwera & Taylor, 2014).
Approaching the third decade of the new millennium watching YouTube clips,
submitting assignments online and interactive white boards for example are not going
to be enough to meet the needs of 21st Century learners (Blair, 2012). These
students need the skills to access information, and make decisions about its
usefulness (McQuirter Scott & Meeussen, 2017).

Learning management systems (LMS) e.g. Blackboard or CANVAS entice users to
engage due to the clever way they reflect on elements of social networking. Rather
than using LMS as a repository for material, analysing data from allows teachers to
customise lessons to improve engagement. Dawson & Hubball (2014) advocate its
use in improving engagement through social learning and interactions. The shift in
education for more open classroom settings improves social learning aspects
(Gulson & Symes, 2007). Social learning improves belongingness, reduces authority
and fosters working together. Mackay et al (2017) shows how the teacher-student
relationship benefited through the use of technology as they became equals in the
co-construction of knowledge. However, some feel it limits the ability of teaching staff
to react and modify practice, mooting for face to face as technology is less engaging
or there is too much emphasis on it (Kemp et al., 2014; Sutherland-Smith &
Saltmarsh, 2010).

Open spaces can make people feel scrutinised due to increased exposure, impacting
activities where students have increased accountability e.g. flipped-classroom. It can
be problematic discussing sensitive topics in these spaces. People can become
overstimulated impacting affecting performance and stress levels (Alterator & Deed,
2013; Davis et al., 2011). Burda & Brooks (1996) as cited in Reflected in their
practice, staff perceptions impact interactions with students (Gilbert & Yerrick, 2001).
Teachers’ attitudes may form by where students sit - staff may assume students
sitting near the front are more motivated and interested than those toward the back
(Fernandes, Huang & Rinaldo, 2011). Interestingly, low-achievers and inattentive
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students are affected by desk arrangement and are more attentive when desks are
arranged in rows (Higgins, Hall, Wall, Woolner & McCaughey (2005). Physical
spaces can influence teaching and learning, with open spaces perceived as not ideal.

In short, increasingly students want study to fit around their personal lives
emphasising inconsistencies between demands of study and complex lifestyles.
Students seem to weigh up practicalities when deciding whether or not to attend
classes, although it is questionable if they are able to make appropriate judgements.
Technology offers a solution to change the teaching delivery yet its potential is not
fully appreciated - personal viewpoints occlude its usefulness. Yet technology is the
reality of the world today, and this along with the move to open flexible teaching
spaces supports a radical change to teaching practice.

3.4 Factors that affect attendance and engagement

To work effectively with such diversity, teachers must understand their students
(Cole, 2011; Delpit, 1995; McGlynn 2005). Teachers with diverse ways of knowing
and an ability to adjust their teaching practice to support the needs of students
effectively engage students, with increased capabilities to make links between new
content and prior knowledge (Cole, 2011; Cone, 2012). Delpit (1995) encourages
teachers to work alongside diverse cultures and value and welcome their stories.
It can be challenging to really understand students well in large classes. Baker
(2012) has shown the mass education environment is a model marked by poor
retention. However, when students feel valued within the academic setting and also
socially in the tertiary environment, they are less likely to withdraw (Baker, 2012). The
value of social integration cannot be overlooked particularly for first year students
transitioning to tertiary study (Kantaris, 2000). Social integration can start in the
classroom, through activities carefully designed to support collaboration. However,
class structure and delivery does not always provide for this particularly in teacher
dominated classrooms.
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While technology has the power to promote collaboration, it also has the power to
alienate. The digital divides the “haves” and the “have nots”. Students with frantic
lifestyles, those from lower socio-economic backgrounds or limited access to internet
or Wi-Fi can miss out on engagement that technology provides. Sharing devices is
also not ideal as one student can dominate. Smart phones offer an affordable and
portable option, but these hand held devices do not have access to all the features
provided by some applications like CANVAS (Morgan, 2010). A reliance on
technology can cause disruption through loss of connection, low battery life and the
inability to access wireless services as highlighted by Mackay et al., (2017) implying
teaching staff need to be able to be flexible and confident to do things differently if
needed. Changing what we do as teaching staff does necessitate adjustments not
only in the way we think, but also in terms of taking time to find out and learn about
new technologies.

A focused approach and large amounts of time are required to redevelop delivery
and teaching and become confident in the use of technology, software and
applications to the administer class. Staff must develop a variety of pre-class
resources, more simulations and laboratory sessions to initiate higher order thinking
(Saunders et al., 2017). Consideration to how a lesson or module contributes to the
larger qualification must also be given (Fleming, 2014). Increasing workloads and
demands make it is increasingly difficult to devote time to learning about available
tools and their potential (Mackay et al., 2017; Peisachovich et al., 2016). With the
perceived workload already high, ingrained behaviours and habits are very influential
and allow staff to get on with what they know as a way to manage workloads. With
lots of resources online, busy teachers often make use of what is readily available,
but restrict themselves to new approaches more effective and efficient (Hāwera &
Taylor, 2014).

Managers may consider the use of technology necessary for long term success, but
may not share the same viewpoint as teaching staff who feel overworked and
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undervalued trying to meet the needs of students (Sutherland-Smith & Saltmarsh,
2010). These differences contribute to conflict and result in barriers further impeding
technology implementation and integration (Sutherland-Smith & Saltmarsh, 2010).
Where managers may have provided additional support, often the perception is it’s
for new or unexperienced staff, rather than an opportunity for experienced staff to
explore what else is possible (Sunderland et al., 2017).

Student achievement decreases in dilapidated learning environments (Stricherz,
2000), yet there is no evidence to the contrary. Pleasant spaces improved attitudes
to both learners and teachers (Berry, 2002; Bunting, 2004). If teachers are happy,
they will use spaces to enhance teaching, positively influencing student engagement.
It requires organisations’ to have clear vision supporting a variety of teaching and
learning methods (Higgins, Hall, Wall, Woolner & McCaughey, 2005).

If the learning space is a clinical placement opportunities to involve technology
should be optimised to manage health needs in the 21st Century (Neilson et al.,
2013) to grow into confident, successful, culturally intelligent adults contributing to NZ
(Ministry of Education, 2018a). Technology can support information gathering and
active learning to improve understanding of social determinants of health and heath
disparities through instant access to resources (Mackay et al., 2017). Teaching staff
must feel confident and at ease with the technology to support students. Much
research focuses on student experiences, rather than teachers (Farrell & Rose,
2008). Unfamiliarity with technology by staff means students will not be well
supported. Research regarding nursing graduates technological competencies is
needed (Jarvinen et al., 2018).

In closing, there is a growing need to foster belongingness through social aspects of
learning. Disparities exist about technology usage resulting in conflicts that need
resolving. Differing viewpoints and strong attachment to current teaching practice
prevent delivery of innovative learning packages. Strong infra-structure is required to
Research Mgmt. 901 Dissertation - FINAL
39
Word count = 21564 excluding tables, appendices

Anne Marie Sinclair – 2018002235

avoid disruption to learning process and engagement through technology use.
Classroom set-up influences engagement with delivery designed to fit specific
spaces.

3.5 What can we do?

Some argue for compulsory attendance. Schooling in NZ is compulsory from ages 6
– 16 (Ministry of Education, 2019b) which means virtually all school children are
engaged! When attendance is mandatory, lacking motivation results in students not
benefiting from classes (Fredericks, Blumenfeld & Paris, 2004). Attendance on its
own does bring about engagement. Students’ perceptions about class value dictate
their attendance (Dolcinar, 2005). Engaging practice is more effective than high
quality teaching as teachers apply strategies that work for their students (AITSL,
n.d.).

Technology is here to stay and educators need to adapt to the work our students live
in (Dawson & Hubball). Teachers’ are competing with numerous diversions from
electronic gadgetry that are woven intricately into students’ lives. How as teachers
can harness the potential of these gadgets to promote collaboration? To showcase
technology and use it to enrich learning, staff require education about appropriate
technology and on-going training to build confidence and respect for what it offers.
There has to be intent and commitment to change to transform practice (Hāwera &
Taylor, 2014). Many researchers support communities of practice [COP] (Dawson &
Hubball, 2014; Kuo et al., 2013; Lane & Stagg, 2014). COP following the principles
of ako, manaakitanga and whanaungatanga build collegiality, providing support
through collaborative enquiry and would improve technology assimilation and cultural
competencies. This is of significance in a NZ context where it is important to ensure
culturally safe practice. Effective collaboration with Māori is based on establishing
and maintaining positive relationships that are balanced alongside learning tasks and
activities (MacFarlane, 2004). Māori do better when education reflects their values,
identity, language and culture (Ministry of Education, 2018a). The teachers’ culture,
values and beliefs are reflected in their practice (Gilbert & Yerrick, 2001) and if not
complementary, students may decide not to attend.
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Supporting teaching staff to develop cultural competency is complex (Nicol, Archibald
& Baker, 2013). Cone (2012) suggests that by using prior knowledge, cultural
knowledge, along with performance style to craft teaching practices, learning can be
made relevant and applicable. Thompson & Cook (2012) highlight the role of hyperexpression and body language to enhance delivery. Humour is also often used to
reduce barriers or emphasise key points, yet it is more difficult to translate across
cultures (Cole, 2011). Teachers with a flair for performance provide a sense of drama
and engage students. Body language appears to be universal and has improves
understanding (Cole, 2011). With technology providing instant access to information
with seemingly endless choices, students are coming to classes expecting to be kept
entertained putting pressure on teachers to perform.

Opportunities to reflect and share ideas to improve practice, allow staff to consider
what supports, contributes or is limiting them to adapt (Greeno, 1994). Cone (2012)
encourages teaching staff to reflect on their practice, and adapt their methods to
accommodate the needs of the students whom they teach. Enhancing the quality of
teaching and effectiveness of teaching staff can positively influence engagement
(Fernando & Mellalieu, 2001; Hattie, 2003). Quality teaching is the most important
influence education has on achievement (Ministry of Education, 2018a). It is the
teachers thinking and practice and their engagement with numerous perspectives
that is critical to learning (Davis, Leach & Clegg, 2011). Teaching staff need to teach
students to become effective learners through engagement in a variety of strategies.

Lewin's change model (1946) provides a practical way to manage change (Lawrence,
2014; Rogers, 2015) and has been used to cultivate innovative practice (Cummings,
Bridgman & Brown, 2016) and in embracing diversity and student engagement
(Yusof, Hashim, Valdez & Yaacob, 2018). Lick, Clauset & Murphy (2013) also
advocate that to bring about successful organisational change, it is necessary to
change the perceptions and beliefs of individuals. Organisational change models
such as Lewin’s can help successfully deal with change through small incremental
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changes that eventually become the norm. Changes become an evolving process
rather than a revolutionary one.

In closing, student engagement is the most important contributor to learning.
Attendance does not bring about engagement, although it is necessary for it to occur.
COP allow teaching staff to reflect on their practice and explore ways to improve
engagement through fostering belongingness, using technology, optimising
classroom spaces and through modifying their teaching practice. Setting realistic
expectations for students and increasing their accountability would also contribute to
improving engagement.

3.6 Conclusion

Teachers must understand the ever-changing nature of the student population, and
provide learning opportunities that are relevant and current. Much resourcing is
needed from the wider organisation to implement changes. Teachers need time and
resources to support them to refine their practice. Discrepancies between what
teachers do and what students expect, result in disengagement, absenteeism, falling
achievement impacting the student, and wider organisation.

3.7 What is missing in the research?

Much research tackles attendance in the context of achievement rather than
engagement. Research reflecting links between engagement and attendance
focuses on more general courses with electives. It is important to consider what can
be done to make mandatory courses engaging and improve attendance. Little
research exists about nursing related courses in NZ – with its unique culture, diversity
and the specific macro environmental factors in Auckland.
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CHAPTER FOUR – METHODOLOGY

4.1 Introduction
This chapter outlines the methodology of this mixed-methods study. This involves a
discussion of the research strategy and approach, the methods of data collection and
sampling methods, process and type of data analysis. Following this is a review from
the pilot study before further discussion regarding reliability, validity, the ethical
considerations and limitations of the research.

4.2 Research strategy
The purpose of this study was to better understand why class attendance dwindles
over the semester and to establish if there was a link to engagement. The approach
provided an opportunity to explore real world solutions (Gill & Johnson, 2002;
Sekaran & Bougie, 2013) and make recommendations to tackle the issue of falling
attendance. This problem while significantly relevant to Manukau Institute of
Technology is difficult to generalise elsewhere as it has a practical focus for this
specific organisation.

There have been a few studies regarding attendance and its links to engagement
such as Corbin, Burns, & Chrzanowski (2010) and Mackintosh-Franklin (2018).
However, I was interested in understanding what was happening within the School of
Nursing at MIT where I teach. These nursing students have a fixed curriculum unlike
other degree studies and juggle clinical practice alongside theory. Non-attendance
has become progressively noticeable over the last couple of years and even affecting
more courses which have historically been popular ones to attend. This research is
taking on a fresh approach to what is an existing subject area in order to find specific
solutions for MIT, and its School of Nursing.
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4.3 Research Approach
This applied research with its exploratory approach stems from the
phenomenological paradigm, a strand of interpretivism (Grey, 2018). Paradigms are
frameworks for how one views the world and influences the research process and is
reflected in the design, collection and analysis of any data. In order to understand
this attendance issue it was important for me to really be grounded in the individual’s
personal experience (Grey, 2018). I tried to lay aside preconceived ideas so that the
experiences of the participants could be examined without any bias, otherwise how
can anyone know if I have interpreted meaning correctly? As patterns emerged from
the data they showed the various relationships between variables, allowing meanings
to materialise and has close links to constructivism. It meant that each participant
was able to craft their own meaning to the same phenomenon (Kim, 2001).

The mix of methods created a conflict of between two paradigms as the quantitative
data from the questionnaire is incompatible with phenomenology because of its
deductive nature. It meant data had to be transformed to allow analysis to occur, and
relied on my experience and interpretation skills to allow the participants meaning to
come through. This required time to figure out the best way to do this and if there had
been discrepancies in the data it would have made the process very complex (Grey,
2918). The qualitative and quantitative data collected substantiate each other and are
not perceived as being mutually exclusive. The weaknesses of each method are
offset through triangulation (Grey, 2018) reducing uncertainty associated with
analysis and improve the reliability of the findings (Webb, Campbell, Shwartz &
Sechrest, 2000). Through the analysis of both sets of student data a deeper, more
contextualised understanding of the issue emerged.

The mixed-methods approach was practical one focusing on ‘what works’, rather
than selecting appropriate methods to find answers to each research question
(Tashakkori & Teddlie, 2009). The two focus groups allowed for comparison and
analysis of data between staff and students to identify any disparities and similarities.
Qualitative data was collected through the two focus groups, and also through open
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questions included in an online questionnaire. Furthermore the questionnaire
contained classification, multi-choice, list and validated scale type questions which
gave it its quantitative focus (Grey, 2018).

4.4 Data collection, tools and method
Data collection and tools
The data gathering occurred in three stages. Firstly, student participation information
was sent out via the student management system outlining the purpose of the study
(Appendix Seven) seeking volunteers for a focus group. The data gathered from the
came from six representatives from BN and the BNP. All participants were in their
first or second year of study. There were no third year students or DEN students as
the complexities of clinical and assessments meant they were unavailable to
participate. The demographics of these participants are shown in Table 4a below.

Table 4a
Demographics of the student focus group
Participant (P)

Gender

Age

Ethnicity

P1

F

46-55

Pasifika

P2

F

26-35

Pasifika

P3

F

≥25y

Pasifika/Māori

P4

F

36-45

Indian

P5

M

≥25y

Pakeha/NZ European

P6

f

≥25y

Pakeha/NZ European

The participants were representative of the wider MIT student population with the
priority groups of ≥25y, Māori and Pasifika (MOE & MBIE, 2014) well represented as
shown in Table 4b (on the next page). Three participants were ≥25y and the
remaining three spread evenly across the remaining intervals with none over 56
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years. This mix of students meant that there no pre-existing dynamics evolved that
could have influenced the results, an idea supported by Krueger (1994).
Table 4b
Student Focus Group Demographics compared to MIT
Priority grouping

Number of participants

Percentage of students
at MIT

≥25y

3 (50%)

48%

Pasifika

3 (50%)

38%

Māori

1 (17%)

18%

Following the student focus group nursing students from across the three nursing
programmes had an opportunity to participate in an online questionnaire. The
questionnaire was developed using Survey Monkey. Information regarding the study
(Appendix Five) and the accompanying Survey Monkey link were distributed through
the student learning management system. A detailed example of the student
questionnaire is also available as part of Appendix Five. The demographics of the
participants are shown below in Tables 5 A – C. The sample resulted in participation
reflecting the wider population of MIT although Māori students were slightly underrepresented. Nursing has been a female-dominated vocation and this is reflected
here.

Table 5a
Student Questionnaire Participant Sample Composition - Gender
Gender

Number of participants

Male

14

Female

276

Other

1

Prefer not to say

2
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Table 5b
Student Questionnaire Participant Sample Composition – Age
Age

Percentage of
participants

25 years & under

50%

26 – 35

29%

36 – 45

15%

46 years & over

5%

Table 5c
Student Questionnaire Participant Sample Composition – Ethnicity
Ethnicity

Percentage of
participants

NZ European/Pakeha

29%

Māori

14%

Pasifika

38%

African

3%

Asian

13%

European

1%

Other

18%

In the final part of the data collection, participation information (Appendix Eight) was
sent via staff email seeking volunteers from within the teaching team for a focus
group. No demographic information was provided by the staff of the focus group but
the final group of six was made up of mixed ages and ethnicity and included five
females and one male. All three nursing programmes were represented.
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4.5 Method
Both focus group sessions were audio recorded with permission from the
participants’ and took a Kaupapa Māori approach with space for engagement and
knowledge sharing (Simmonds, 2009). Whanaungatanga created a sense of
belonging and helped relationship forming through the shared experience with
manaakitanga fostering a sense of support and respect through this connection
(Moorfield, 2019). “Ka mua, Ka Muri” was also significant in the staff focus group as
the discussion allowed opportunities to share ideas and reflect on teaching practice.
From a Māori world view perspective, Māori face backwards while walking into the
future, allowing them to bring with them previous knowledge to help inform their
journey forward (Walker, Jojola & Natcher, 2013).

Conducted in the second semester of the academic year, the student focus group
took place during teaching week 14 with the questionnaire distributed later on in the
same week. The staff focus group took place in teaching week 16. Both focus group
took place in a closed classroom at MIT’s Manukau Campus and took approximately
one hour.

A series of questions were prepared to draw out participants’ perceptions and
provided the facilitator with a guide to conduct the focus group. Given the semistructured nature of the focus group the questions were able to evolve with other
open ended questions formed that enabled further discussion. Information flowed
freely, allowing exploration and led to information that would not have been possible
with the fixed questions. A detailed focus group guide is presented in Appendix
Three and show the original questions and in italics, other questions formed by the
facilitator. Usually this type of qualitative data gathering helps inform development of
the quantitative instruments of a study. This study was completed over a period of
seventeen weeks and due to the short time frames involved there was not enough
time. The Ethics Committee was meeting on the 11th of September and required all
material for consideration. If not, the study would not have been possible. The
information from the student focus group was used to augment explanations for
questionnaire results and gave a voice which provided clarity and insight and
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improved understanding (Palinkas, Aarons, Horwitz, et al., 2011). As the focus of the
research was to determine ways to improve engagement and positively improve
attendance it was necessary to gather information regarding the students perceptions
to compare these to those of the teaching staff.

Following the student focus group the information and the Survey Monkey
questionnaire link were sent out to the wider nursing student population and reduced
the complexity of bias. As Grey (2018) reports there is evidence that facilitators may
get different answers by the way they place emphasis on particular words, questions
or probes they use to elicit information. Likewise wording in the questionnaire can
influence perceptions and memory which might influence the results (Grey, 2018).
The data from the questionnaire was used to validate the data from the student focus
group and focus group data gave clarity to the data from the questionnaire. The
advantage of this online method was that the students were able to participate when
it suited them, and an important consideration for those were on clinical practice.
Despite the response rate to these types of questionnaires and online surveys
generally being low the sample size proved very large. This is an advantage as it
makes the respondents less likely to be identifiable (Grey, 2018).

Data from the student focus group and questionnaire were summarised to produce
generalised key findings that were intended to be shared with the staff focus group
for reflective purposes during their case study. As it can with focus groups
conversations are able to flow and can go off on tangent, developing into in-depth
discussions which may impact the scope of the study. While focus can be redirected
it is not the purpose of a focus group (Grey, 2018). These findings were not shared
with the staff are so are not included in the staff focus group question guide available
in Appendix Four. There was some concern initially that the scope of the study
might be affected as the discussion digressed. On analysis there was enough useful
data retrieved to meet the scope and uncovered other useful information.

Research Mgmt. 901 Dissertation - FINAL
50
Word count = 21564 excluding tables, appendices

Anne Marie Sinclair – 2018002235

In early November, the staff focus group was held and took approximately one hour.
The questions given to the teaching staff were similar to those given to the student
group and explored their perceptions’ of engagement. The similarity allowed for
alignment between the two sets of questions and allowed for comparison between
the two groups. Like the student focus group the facilitator was given a question
guide, but was able to formulate other questions to promote further discussion and
gain other insights but this was not necessary. A detailed focus group guide with
changes is presented in Appendix Eight.

Both focus groups were held in closed teaching spaces at the Manukau Campus of
MIT. The independent facilitator was not on the teaching staff. Participants were
encouraged to give a ‘warts and all’ approach and free to discuss their views.
Currently I am an Academic Lead within the School of Nursing, and one of two
Science lecturers who has taught virtually every student at some point in their
programme of choice. These factors may have influenced the responses and was a
reason for utilising an independent facilitator and the decision to neither observe nor
be a participant. There was also the potential for breaches of confidentiality and the
management of this will be discussed under ethical considerations.

The small sizes of both focus groups was advantageous allowing questions to be
posed and responded to and differing views to be explored prompting further
discussion (Collis & Hussey, 2003; Grey, 2018). In the staff focus group the
exploration and discussion proved invaluable in allowing participants to understand
differing perspectives. The small group size, meant non-responses were avoided
which might have limited the research scope (Collis & Hussey, 2003).

4.6 Data Analysis
The process of transcribing the recorded audio data from the focus groups was
carried out by myself. Once typed up and data reviewed many times to allow patterns
and themes to transpire, an approach consistent with Saunders, Green & Cross,
(2017). Inductive thematic analysis was used to identify themes emerging from the
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focus group discussions (Grey, 2018). This method relied on my interpretation of
what had been recorded during these sessions but was preferable than a theoretical
approach where there could have been greater risk of applying my own position.

The advantage of transcribing the data myself was greater familiarity with intonation
and the way particular words were stressed e.g. a questioning tone, rather than a
statement. A disadvantage of thematic analysis can be the paraphrasing results in
insubstantial data for analysis. Through triangulation of both qualitative and
quantitative data the potential for this was reduced. The themes that emerged from
the student focus group data included: how the students know they are engaged;
engaging teaching practice; what influences a sense of belonging; and factors that
influence engagement. For the teaching staff the themes included: how they identify
student engagement; factors that impact engagement; strategies that foster
engagement; and the importance of belonging. The data from the staff focus group
revealed mismatches between the perceptions of teaching staff and students and
these are discussed in Chapter Five.

Another common method for analysing qualitative data is by content analysis by
objectively categorising groups of data (Grey, 2018). There was a risk data could be
misinterpreted, so the qualitative responses reviewed many times before categorising
started. Emerging themes were then categorised and tagged within Survey Monkey
transforming qualitative data into quantitative data to determine frequencies and
establish patterns evident in the results in Chapter five. Any qualitative data that was
considered to be useful as a later quote or validated the data from the student focus
group was tagged for quicker retrieval.

The questionnaire made it challenging to explore relationships between variables, so
the information was verified by comparing the data to that from the focus group to
improve understanding, and showed an alignment between the two sets of data.
While open ended questions allow respondents to share their perceptions, they can
be a deterrent and result in a high non-response rate in questionnaires (Collis &
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Hussey, 2003). This was considered in the design of the questionnaire to encourage
a high response rate resulting in a large sample size and numerous responses which
necessitated the content analysis approach. The quantitative data from the online
questionnaire was analysed to determine frequency, scaling and emerging patterns
through simple multi-variate analysis.

4.7 Sample selection
Information regarding the nature and scope of this study and a link to the
questionnaire was distributed to all nursing students via the student learning
management system. As participation in the questionnaire was voluntary it does
come with an element of bias because the students who choose to respond may
come with certain traits that those that choose not to respond or participate may not
have (Collis & Hussey, 2003). It is also not clear if the large response to the
questionnaire was due many participants who felt the topic was important or whether
it was due to my association with them as having taught them. If it is the latter than it
amplifies any bias. However, the large sample size increases the likelihood of a
representative sample size and appears to have mollified this potential issue.

Likewise each focus group also brought the same bias as the questionnaire and the
participants come with certain characteristics. Hence the volunteers may differ to the
wider populations of students and staff but this was preferable to convenience
sampling that would limit the generalisation of results further (Grey, 2018).

The findings of this research will allow strategies and interventions to be developed
that will engage students in the learning process.

4.8 Pilot Study
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Early in October, a pilot study was conducted and results analysed. Convenience
sampling provided both participants for both the student and staff focus groups, and
for the piloting of the questionnaire. Convenience sampling provided a pragmatic
solution to test the instruments, gather feedback to refine questions and improve
questionnaire design. Blumberg, Cooper, & Schlinder (2005) suggest pilot studies as
a strategy to test ideas. Complete findings from the pilot study are included in
Appendix Nine. Table 6 on the next page shows a summary of the changes to the
instruments.

The pilot study offered valuable insight that would have gone unnoticed and affected
data collection e.g. initially students were giving feedback on all the courses they had
participated in. Many skipped this section and feedback indicated it was too hard to
remember the previous semester, let alone earlier ones. The questionnaire was
altered and the courses that were reported on reduced resulting in a shorter
completion time.

Table 6
Summary of Findings – Pilot Study
S No
1

2

Action

Finding and Realignment (correction made)

To test the instructions

The instruction were found to work well and were clear and easily understood.

To Test if the
questionnaire will
provide the
appropriate data to
answer the problem
statement

As shown in Appendix Two: some questions in were tweaked and others added to
ensure the right sort of data was able to be collected. For example:
Question 9 – had the following response added: did not like the teaching method
so the question was less obscure and links better to the more qualitative
responses given
Question 12, 13, 18 & 23 were added to close the loop in regards to belonging,
technology use and physical spaces. In its current form there was not enough data
to understand relationships
Question 19 – 21 added to gather some qualitative data regarding preferred and
least preferred spaces
Question 24 Added a question asking students to define engagement – wanted to
be explicit

Note: continued on next page
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As shown in Appendix Two some Question one was amended or prompts added to
ensure the right data was coming through.
For example in the staff focus group:
Question 1 – add prompt about the large flat teaching spaces and how staff
engage students
Question 5 – this did not get the data or responses I was after. This was more of a
reflective question but was misunderstood. The question was changed from
“What do you think is missing when students choose not to come to class?” to
“What do you think is missing for the student who choose not to come to class? Is
there something we could do to encourage them to come?”

3

To Test if the interview
questions will
provide the
appropriate data to
answer the problem
statement

4

To give an estimated
time it will take to
complete the
questionnaire

For example in the student focus group:
Question 1 - Added a sub question seeking a definition of engagement. Wanted to
make it very clearer.
Question three – did not get any emotions which was the data I was after. I feel
there is a link with how we feel and engagement. Have added a prompt to retrieve
the data I seek – not sure students are good at putting feeling into words. So will
make it more reflective e.g. I asked you in the previous question about what
enables engagement. Here I am asking you how you feel. Before you were saying
class was fun… that sounds like you were excited….
Question 4 – needed to prompt students in regard to sense of belonging as the
word “belonging” was overlooked and so the data was not as required. Have
added prompt: Belonging in the classroom means feeling welcome, comfortable
and part of the wider group.
Question 5 I wanted to find out the kinds of things students used their devices for
in class. I have added a couple of sub-questions to just bring some clarity to
question and to get the necessary data.
Questions 6 – the responses were interesting and provided the right sort of data.
On reflection I thought it might be valuable to find out about preferred spaces to
give student voice to the online questionnaire.
Question 6 – on reflection seemed superfluous. A good question but have
removed it from the focus group questions.
The original questionnaire was taking approximately 20 minutes and students who
were into their 2nd and 3rd year of the programmes were skipping questions.
Feedback from these participants was that it was difficult to remember last
semester let alone one last year or the year before. Tweaked the logic of the
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questions so the only had to respond about the courses they were currently in or
those from last semester. This cut the questionnaire down to approximately 14
minutes.
To give an estimated
time it will take to
complete the Interview
To provide an initial
idea of the patterns of
6
responses that are
likely to surface
To detect weakness in
7
the design
Note: continued on next page
5

8

9

10

To change possible
Offensive, awkward or
ambiguous questions
in the Questionnaire
To change possible
Offensive, awkward or
ambiguous
questions in the
Interview
Questionnaire

Triangulation
Paragraph

Both focus groups took about 45 minutes and each had three participants. An
hour maximum.
Finding and Realignment. The questions regarding the different teaching
methodologies did not show a lot of variation. Felt this was because students
might not be familiar with the methods – maybe they had experienced them but
had never heard the methodology referred to. Added definitions of each.
Finding and Realignment of the logic for the questionnaire when some questions
appeared to be missed.

Not applicable

Not applicable

As shown in Appendix Two some questions were added or prompts added to
ensure that the data being retrieved aligned better to the other research
instruments. For example: In the questionnaire, Question 9 – had the following
response added: did not like the teaching method so the question was less
obscure and links better to the more qualitative responses given
Question 12, 13, 18 & 23 were added to close the loop in regards to belonging,
technology use and physical spaces. In its current form there was not enough data
for thorough analysis

Following the pilot focus groups, a debriefing occurred where I could highlight
questions that had been misinterpreted and get feedback from the participants about
rewording them to get the data I was seeking. While a pilot study does not always
result in a successful study, the chances of it are improved through improved design.
The pilot study acted like a rehearsal to determine how smoothly the process would
run and if it was manageable. It also gave me an opportunity to familiarise myself
with the analytical tools and the capabilities of Survey Monkey.

4.9 Validity and Reliability
The mixed method approach provided an opportunity to triangulate data from the
three instruments, and improved validity as each method was used to corroborate
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and explain another (Easterby-Smith et al., 1991, as cited in Collis & Hussey, 2003).
The mixed-method deemed the findings more representative of the phenomenon and
provided broader understanding. The quality of data gathered from focus groups
relies on the facilitator’s aptitude and experience (Grey, 2018) and can be further
influenced by my perceptions and ability as the researcher.

As the findings are particular to MIT it makes it difficult to generalise and apply to
other situations and leaves a threat to external validity; as do the small focus groups
(Bell, 2005). The mixed-method and the large sample size of questionnaire
participants gives support to generalisability (Grey, 2018). Regardless, the findings
provide insights that could be helpful to others involved in education outside of MIT’s
School of Nursing.

4.10 Ethical Considerations
An ethics application was approved by Southern Institute of Technology (SIT) on the
11th of September, 2019, subject to minor changes. The letter outlining this approval
is available in Appendix One. Following this minor changes were made and
accepted.

As staff and students of MIT, all participants were vulnerable as they could be
identified. Every attempt was made to reduce this risk. Information sheets (Appendix
Seven & Eight) and consent forms (Appendix six) were completed prior to focus
groups, with participants able to withdraw up until the data was anonymised and
amalgamated. Potential breaches of confidentiality were highlighted on consent
forms provided. The facilitator explained protocol around confidentiality and could
address any questions from participants. The facilitator also complete a
confidentiality form. Confidentiality was assisted by participants referring to
themselves and others generally e.g. student participants referred to each other as
P1 – P6, and staff were referred to as T1 – T6.
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To limit identifiability any direct quotes that would identify a participant were not
included in the report. Words or phrases that referred to courses or other people
have been paraphrased e.g. names have replaced with general descriptions such as
“[lecturer]”, “[student]”. Where participants were identifiable by phrasing, this
information was only used or paraphrased following discussion with the participant
who gave their consent. Other than demographics no personal data was sort from
participants or from third parties.

While there was no opportunity for physical risk, there was a possibility the focus
group participants felt psychologically affected e.g. uncomfortable. While the
facilitator chosen was experienced and able to minimise risks participants were able
to remove themselves and have their contributions deleted and not included.
Although unnecessary, participants would have been referred to MIT’s counselling
service on site, or staff to the STRATOS network.

Audio recordings were uploaded to a password-protected personal computer
immediately following the focus group and deleted from the recording device. All
documentation was filed in secure locked storage when not in use, and will only be
destroyed after 5 years as per SIT policy. Any printing containing sensitive
information was retrieved immediately from the printer as a swipe card is needed to
initiate printing.

This research will be shared with my supervisors, assessors and a final copy of this
research will be available in the SIT library. Participants will have access to a copy
on request. Generalised findings will be shared with the teaching staff within MIT’s
School of Nursing and may be included in a conference presentation or academic
journal article and was advised in the participant information sheet and consent
forms. Information regarding this research was given to questionnaire participants
and implied consent given on completion of questionnaires.
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CHAPTER FIVE: FINDINGS AND ANALYSIS
The following discussion presenting findings will follow the order the order of the data
collection starting with the student focus group, the student questionnaire, the staff
focus group and will integrate and discuss findings through corroboration.
As this was a phenomenological study, it was important for participants’ to have a
voice. For this reason, I have chosen to include the quotations within the discussion
to offer the reader a greater depth of understanding and improve readability.
Including the quotations in the appendices interrupts the flow of information,
disadvantages explanations and reduces the gravitas of the research. I felt it would
be better to include the quotations verbatim, allowing the participants to convey their
experiences. The quotations have been tabulated within the text.
5.1 Student’s perspectives – student focus group
Transcribed data was read many times and emerging themes and key findings
shown in Table 7.

Table 7
Themes & Key findings– student focus group
Emerging themes- student focus group
•

How students know they are engaged

•

Engaging teaching practice
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•

What influences belongingness

•

Factors that influence engagement

Key findings
•

Effective teachers engage students

•

PowerPoint use is ineffective

•

Technology is not well implemented but it is not crucial

•

Online work and open spaces are not engaging

•

A sense of belonging is important and easier to establish in smaller classes

•

Student perception influenced attendance e.g. students approached class
depending on who was taking it

One of the main topics the focus group highlighted was the impact of the teaching
style and methods used. For a number of the participants the effectiveness of the
teacher was critical to their engagement. The following examples in the table 8 below
show the importance of teaching staff being adaptable, flexible and responsive to the
needs of students.

Table 8
Quotations from student focus group
Quote

Participant

“.... the lecturer asked me if I could explain to fellow student what she had
just taught because the student wasn’t really following her way of teaching.
The lecturer thought maybe a different approach might help her and I
thought that was so.... well a lot of different teachers would just keep trying

P5

the same way.... but she realised. It was also good for me as I had to
explain it”
“...we had the green card red card thing..... after each section she would
say “show me your cards”... if it was green we continue.. .if there were lots

P3

of reds we went back over it....”
“...she actually gives the time to sit with the students and teach content until
they actually get it...”
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“...it was wonderful the way she could break things down and link to things
we could remember...”

P4

Grey (2018) discusses the importance of being able to adapt what we do from an
organisational view. However, it is necessary for teachers to adjust their teaching
practice to support the needs of students and to effectively engage them (Cole,
2011). Teachers knowledgeable about teaching methods alongside content have
better ability to make links between new content and what the students are bringing
to the learning space and highlight the importance of understanding the student
population Cone (2012). The last quote above also demonstrates the importance of
linking theory to practice or the real world as do the following shown in the Table 9
on the next page.

Table 9
Quotations from student focus group
Quote

Participant

“...our lecturers share their personal experiences about being
Registered Nurses and bring that in and apply ethical principles and

P2

that sinks in”
“.... she will say this is what I am talking about and then base it off her
work... and how she does it and its amazing”

P6

“…our nursing lecturer is like - this is a really dry subject - but she
does it so well and she tells us stories and asks us questions and so

P6

it’s not boring. I don’t mind sitting through it and listening to her”

It is critical to make links for students to apply content to practice or at least to their
own lives (Cone, 2012; Delpit, 1995): McGlynn, 2005); McInnis, 2001). Delpit (1995)
claims this is difficult in larger classes, yet P6 is referring to a large cohort of over 100
students. As a general term, it is unclear what “larger” refers to. At MIT a large class
is between 100 – 130 students, whereas at UOA a large class might be over 800 or
Research Mgmt. 901 Dissertation - FINAL
61
Word count = 21564 excluding tables, appendices

Anne Marie Sinclair – 2018002235

more. While it’s not clear what “larger” means it does mean that within the context of
MIT making links is possible with the class sizes we have.

What was very clear from students’ was the ineffective use of PowerPoint. All six
participants negatively commented. Not only did the students find them boring
especially when the content has a pragmatic element such as ethics or
professionalism, but the amount of information on the slides could be overwhelming.
A selection of students comments are included in the Table 10 over the page.

Table 10
Quotations from student focus group
Quote

Participant

“...having PowerPoint with screeds and screeds of information makes me
want to switch off right away. And after two hours...... if only there was a

P5

way to break it down...”
“.... if you are reading slides after slides after slides.. it becomes boring....:
“... she’s that type of lecturer and she will just read word for word off the
slide...”

P4
P3

“....they [lecturers] just lean more to their own [learning style] which is
reading and writing and that’s why the come with heaps of slides and hope

P3

people get it and if they don’t the students will ask questions..”
“...teachers like to go through every slide and go through them in detial to
the point we are wondering are we learning to be a cardiologist? You

P4

know.... give us information we needs as nurses...”
“....this has happened on more than one occasion... this is a thing of the
slides... the first slide introduces everything that is going to be said in bullet
points... and the lecturer went through it. Then for the next two hours we
went through everything in detail but didn’t learn anything more that was on
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the first slide. I remember thinking we could have just gone through the first
slide and that would have been enough. The rest of the time everyone was
just switched off..... we have been learning this for so long and no more is
going in”

Three of the six participants were ≥25y, so likely they have grown up in an education
system geared towards active learning. Having experienced this type of constructivist
approach previously, they may find value in this type of delivery supporting
Massingham & Herrington (2006). It may be a very valid reason why students choose
not to attend some class. Perhaps it is more about the pragmatic nature of our
students’ who unable to see benefit in coming and have weighed up the pros and
cons. It also emphasises the inability to guage the learners and modify practice in
response.

Too utilise PowerPoint, teachers’ must engage with the technology provided in the
classroom. It seems that many staff have not embraced technology that reflects the
current decade. Some staff need assistance to get classroom technology working as
shown in Table 11.

Table 11
Quotations from student focus group
Quote

Participant

“...she asks me to do it – I am the official technology helper for one of the
lecturers”
“...all they have to do is click a button....”

P6
P3

This type of technology use is unacceptable in meeting the needs of 21st Century
students (Blair, 2012) and seems at odds with Dawson & Hubbal (2014) who
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supports technology use in improving engagement through collaborative learning. As
Mackay et al. (2017) suggest perhaps it is how staff view value of technology, how
attached they are to their current practice or an inability to adapt. This adds further to
support to Grey (2018) who stresses the importance of being adaptable. Some staff
are clearly confident in the use of technology, but it seems that this is not critical to
student engagement as shown by the examples in Table 12 (over the page),
regarding one teacher.

Table 12
Quotations from student focus group
Quote
“...she uses technology but also the whiteboards.. she uses the whiteboards
the majority of the time...”

Participant
P2

“I like the white board. She doesn’t really use the PowerPoint and so it turns
off and she will go back to relate what we have been doing and its turned

P6

off!”
“.... just to reinforce that thing about the whiteboard... it just goes to show. It
like... all this technology and [she] puts effort into what she is drawing and
that engages you because its being created with you and not just click..
click.....”
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Possibly this lecturer has strong attachments to their teaching method, but it is not
necessarily negative as the method clearly works. Hopefully it is not a means to
“keep up appearances” giving the illusion that they are offay with technology. It is
hard to tell in this context as we are only seeing a glimpse of what happens in the
classroom. However, it is does highlight the need to increase technology use and
provide students with the skills they need to be competent future users (Blair, 2012).
Further discussion was insightful emphasising the ability of the teacher to “read the
class” and respond which was touched on earlier. One of the participants suggested
it might be related to their chosen professions as shown in Table 13.
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Table 13
Quotations from student focus group
Quote

Participant

“...they are both not nurses so they have a different perspective. I find the
lecturers who are nurses are very task orientated and do this.... this .. this...
follow this – this is the plan... whereas [the other two lecturers] sort of... well

P1

they are a bit off the cuff but very interesting...”
“...it is always fresh and a natural progression..... whereas other lecturers
are like ‘follow the slides’... the slides dictate the flow and the lecturer isn’t...

P5

they are following the slides too... so we have another slide watcher”
“...if you notice the class switching off... don’t just keep going”

P5

Interestingly, teaching and nursing require similar personal qualities such as good
organisational and communication skills and the ability to collaborate and work with
diverse groups of people (Careers NZ, 2019). Both roles involved caring - nurses
looking after those who are sick - teachers through pastoral care (O’Connor, 2008).
Nursing lecturers do both these roles. MIT requires them to be academics, yet the
students require them to be nurses. The shrewd observation by P1 indicates that
complexity of being a nursing lecturer. They may feel “pulled in too many directions”
and simply do not have time to do things differently. Kumar, Roberts & Thistlethwaite
(2011) show nursing lecturers may feel less accepted in the teaching profession as
they are not trained teachers. Bathwater & Avis (2005) agree suggesting they are
employed for their professional practice and skills rather than teaching ability. It may
be then some staff base their own teaching on how they were taught. An earlier
comment by P3 discussing the use of PowerPoint indicated that lecturers fell back on
how they learnt.

All six participants had ‘wagged’ class at some point due to the style of teaching. It
illustrates the pragmatic nature of today’s student and adult learners, weighing up the
benefits of attendance. The students’ perceptions about the value of the class
determines whether they attend and engage (Dolcinar, 2005). Their comments are
shown in the Table 14.
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Table 14
Quotations from student focus group
Quote

Participant

“...you may as well do it online as the lecturers there and she is just going to

P6

read it anyway”
“I just think its how it’s taught... Im like urgh”

P3

“…if I come here and see they are just reading off the slides I am better off

P3

just reading the slides myself…”
“….you know that the slides belong to a lecturer teaching 10 years ago as
it’s go their name on the bottom….. It just makes you angry…. What has

P4

our lecturer done? Have they tidied up the slides and made them more
interesting?”

There were some indicators that students felt it was easier to ‘wag’ a large class of
over a hundred students than a smaller one of forty as they felt they were less
noticeable. Teaching staff indicate they do notice as shown next.

Table 15
Quotations from student and staff focus groups
Quote

Participant

“...they just don’t realise”
“....on the BN that it goes unnoticed... I think that they think they we
don’t notice if they aren’t there... “

P6
T3

P= student participant
T= teaching staff participant

Students indicated they chose not to attend, or left in the break failing to return. This
can leave staff feeling despondent. However, staff perception focuses on the student
rather than related to teaching effectiveness. One student acknowledged that it was
not just about the effectiveness of the lecturer and that students needed to take some
responsibility for their own learning and engagement as shown in Table 16.
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Table 16
Quotations from student focus group
Quote

Participant

“People go into [her] class with like in a happier state like “yeah it’s [her]…

it’s gonna be a fun class….” Rather than like “ugh… …I don’t want to
go”….so you automatically put yourself in a down buzz and your like gotta
get through this class and I’ve gotta get through that...… so I’m like if you

P3

approach everything as being boring then you are like ‘her class was cool”
and then you go to [others] and that was cool too”

As indicated by Hattie (2003) the largest factor affecting students comes from the
students’ themselves. While teachers cannot do a lot about this we do have the
capacity to change what we do and influence on external motivation.

The students felt belongingess was important but was easier to achieve in smaller
groups as the staff get to know individuals better. They talked about the ‘bonding’
activities and ice breakers at the beginning of the semester but felt these needed to
be followed up in later classes as it was like each day was a new start. They
expressed that it sometimes felt uncomfortable or awkward in class with one
acknowledging the grouping of desks in the large spaces made one feel isolated from
the wider group as shown in Table 17.
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Table 17
Quotations from student focus group

Quote

Participant

“by the end of it [referring to the icebreaker] you all felt you were a part of
something.... and you could learn anything at that point. Whereas at the
beginning of each learning day you come back into class and your

P5

like...everyone just sits down in their little cliques”
“...you still only hang out with the same three or four people..”

P3

“… 301 and 201 emphasise that sense of isolation – you are in your group
here… it’s so nebulous and you kind of have to look around and then you

P5

kind of forget everyone else is in the room”

With the new teaching spaces designed to provide opportunities for active
engagement and collaboration, it was interesting that students felt isolated from the
wider group. Likewise, the data also shows a similar concern expressed by the BNP
students relating to belonging to the larger entity, and as shown in the table below.
There was definitely an air of segregation between the two programmes with
students expressing the need to feel part of the larger group (Table 18).
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Table 18
Quotations from student focus group

Quote

Participant

“They [students] find like a safety net like being part of the pacific
community and being in that one group. So that’s cool because that sense
of belonging is there. You rarely see interaction between BN and BNP even

P3

though we are all studying the same thing. So it’s sort of like we all belong,
but then there’s a segregation or hierarchy type thing going on at the same
time…”
“….I don’t know it’s like BN students… well some of them like “oh it’s BNP”
and they give us like looks and its like “okay”?” We study the same thing!
You are not better than me. I dunno I think it’s just a mindset type thing and

P3

everyone is like “we are BN and we are doing mainstream…” I don’t think
some of them realise the requirements to get into the courses are the same
so they just sort of look down on BNP like they are just the left overs…”
“I had no idea that you guys existed…. Not as people but I just thought it

P5

was BN”
“So there is definitely a need for BN and BNP to get together…?”

Facilitator

“Yes, it would be nice if we were all ‘Nursing’”

P3

Students can develop an emotional attachment to learning spaces and institutions,
through their interactions with others. Our interactions with others shape our identity
– we pick up aspects that resonate with us from others. This “attachment” is critical
as it secures a sense of belonging (Reed, 2001). It seems the perceptions of
students’ in other programmes is flawed. Stevens et al. (2003) points out that
students from under-represented groups are often considered less capable.

To conclude, it is apparent from the findings of the student focus group that students
are pragmatic, weighing-up factors to determine attendance. Teaching methods were
a significant factor in this decision with teachers who were responsive perceived as
Research Mgmt. 901 Dissertation - FINAL
70
Word count = 21564 excluding tables, appendices

Anne Marie Sinclair – 2018002235

more effective. Too many classes rely on wordy PowerPoints which are read and act
as a lesson plan rather than a prompt. Belongingness is important but requires
constant reinforcement. A sense of belonging needs to be applied to the wider school
of nursing rather than individual courses or programmes as students’ need to feel
part of something bigger.

5.2 Student perspective – online questionnaire
A detailed copy of the questionnaire is provided in Appendix Five. The qualitative
responses were handled in a similar way to the focus group allowing themes to
emerge, then categorised and tagged on Survey Monkey so they could be
considered in a quantitative manner. Following the demographic questions students
were asked to select their current cohort which directed them to questions specifically
about courses they have completed or are completing.

The students on in all three programmes – BN, BNP and DEN were asked about
courses in their current semester and previous semester. The point of these
questions was to determine which facets – teaching methods, technology,
belongingness and physical spaces - along with application of knowledge had the
most influence on engagement. Table 19 on the next page provides a summary of all
the courses and the percentage of participants that felt each of the factors applied to
that particular course. An asterisk (*) denotes that there are two different cohorts of
students. For example, you will see BNY1B* listed twice as these results are from
semester one and semester two of 2019.

The initials at the beginning of the course code indicate which programme the
students are in: BN, BNP or DEN, followed by a number indicating which year of the
programme the course sits. Letters’ A to H were randomly assigned to each of the
courses within that year. The first column also indicates which year of the programme
the course sits to show visually how engagement is scattered across the years.
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Table 19: Impact of various facets on overall engagement
Y
E
A
R

Course

I felt a sense of
belonging and
felt included

Technology is
used effectively

The course
material was
relevant

There were
opportunities to
apply my
knowledge

The content was
interesting

Teachers
facilitated the
class well

I felt engaged

3
1
1
1
3
1
1
1
1
2
1
1
1
1
1
3
3
1
1
1
3
2
2
2
2
3
1
1
2
1
2
1
1
1
1
3
2
1
1
2
2
1
1
1
1
2
2

BNY3C
BNY1A*
DEN1A
BNY1B*
BNY3B*
BNY1B*
DEN1B
BNPY1A*
BNPY1B
BNPY2A
DEN1C
DEN1D
DEN1E
BNPY1C
BNPY1D
BNY3A*
BNPY3C
DENY1
BNPY1E
BNPY1F
BNY3B*
BNY2A*
BNPY2B
BNPY2C
BNPY2D
BNPY3A
BNPY1G
BNPY1H
BNY2B*
BNY1C*
BNY2C*
BNY1D*
BNY1D*
BNPY1A*
BNY1E*
BNPY3B
BNY2D*
BNY1F*
BNY1C*
BNY2B*
BNY2A*
BNY1A*
BNY1F*
BNY3A*
BNY1E*
BNY2C*
BNY2D*

88%
76%
63%
80%
85%
78%
63%
88%
82%
75%
58%
58%
79%
88%
59%
59%
60%
58%
76%
71%
65%
74%
88%
38%
50%
90%
82%
71%
61%
63%
67%
67%
42%
59%
68%
80%
39%
47%
47%
52%
52%
46%
27%
35%
53%
48%
40%

82%
79%
79%
76%
63%
63%
63%
53%
65%
38%
58%
63%
68%
59%
76%
44%
60%
63%
47%
41%
29%
52%
25%
50%
63%
50%
41%
82%
55%
72%
41%
71%
48%
59%
63%
50%
55%
46%
56%
48%
52%
49%
36%
53%
39%
36%
40%

100%
91%
84%
92%
93%
86%
79%
82%
88%
100%
74%
84%
84%
76%
88%
74%
80%
74%
65%
88%
76%
81%
88%
88%
75%
70%
53%
88%
88%
82%
81%
84%
73%
88%
80%
60%
79%
86%
83%
72%
84%
78%
61%
53%
83%
64%
76%

94%
85%
79%
86%
78%
80%
63%
65%
71%
75%
63%
68%
74%
65%
59%
78%
70%
68%
65%
53%
71%
67%
63%
75%
63%
70%
65%
65%
79%
77%
67%
78%
61%
53%
75%
50%
70%
71%
73%
72%
80%
58%
48%
65%
61%
52%
52%

94%
94%
79%
92%
89%
86%
68%
82%
88%
75%
79%
89%
84%
76%
76%
74%
60%
79%
88%
65%
88%
89%
75%
63%
88%
50%
59%
88%
82%
78%
74%
78%
64%
71%
67%
60%
58%
66%
59%
68%
84%
68%
42%
35%
41%
52%
36%

94%
94%
79%
93%
74%
92%
79%
71%
82%
75%
84%
74%
79%
71%
76%
52%
40%
79%
65%
53%
82%
63%
50%
63%
50%
70%
53%
82%
67%
82%
74%
71%
67%
76%
67%
60%
64%
64%
51%
60%
48%
49%
33%
35%
56%
40%
44%

94%
91%
84%
83%
81%
80%
79%
76%
76%
75%
74%
74%
74%
71%
71%
70%
70%
68%
65%
65%
65%
63%
63%
63%
63%
60%
59%
59%
58%
57%
56%
55%
55%
53%
52%
50%
45%
42%
41%
40%
40%
39%
36%
35%
34%
32%
16%

*Number (N) of participants = 294

The top six courses show engagement of 80% and above, and demonstrate that all
five facets/factors were needed for engagement. Interesting no courses for BNP were
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over 80% engagement nor fell below 50%. All courses below 50% engagement
belong to the BN and are scattered across all three years of the programme. Even
when there were opportunites to apply theory to practice through clinical practice, the
courses still failed to be engaging e.g. BNY2A.

Of concern, are the courses with low engagement that have remained below 45% for
both semesters such as BNY2D and BNY1F. These show even when content is
relevant it does not mean it is engaging. This implies refinement to teaching methods
is needed to engage the diverse student group. It also indicates even experienced
teachers need to reflect and update teaching methods (Sunderland et al., 2007),
particularly as the student population continues to diversify (McGlynn, 2005).

Of concern also is the disparity between BNY3C and BNPY3C which are equivalent
courses on different degree programmes. With a large clinical component it is
intriguing that one is shows engagement at 94% while the other is only at 70%. It
would be interesting to unpack this further and uncover what exactly is happening
that would produce such discrepancy. There were expressions of concern from one
BNP participant in the student focus group (Table 20), which was validated by a
comment from a respondent in the questionnaire.

Table 20
Mixed Data Quotations
Quote

Participant

“BNP feel palmed off and feel really left out especially with [staff] makes
announcements like 'oh BNP this is not for you'.... so why we here
then?? Course content with BN don’t align with BNP SBL'S... Would like

Student

to see all sciences done together so [Lecturer 1 & 2] don’t have to double

response to

teach content. Meaning all papers can remain like how it is except
sciences and patho... they should be taught simultaneously... and only
other difference is the assignments with our pacific worldview. This would
help with us not having to wag so much... and having classes in different
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locations running from MIT Manukau to Ko Awatea... either have it in one
or the other.”
“…well some of them are like, “oh it’s BNP” and they give us like looks
and its like “okay”?” We study the same thing! You are not better than

P3

me.”

Feeling under-valued and less competent than those in the BN programme come
across quite poignantly from the BNP students. Students from under-represented
groups such as our Pasifika students are often perceived by others as not being as
capable and can be set lower expectations (Stevens et al., 2003). This may explain
why this participant felt the mismatched learning expectations were not acceptable.
Given that the beliefs and values of teaching staff are reflected in their practice
(Gilbert & Yerrick, 2001), it is possible this has influenced the wider student group.
The relationships between students and staff are crucial for engagement (Ministry of
Education, 2018a; Hattie, 2003). When students are aware of how much their
teacher is invested in their success, their sense of belonging is increased, indicating
strong links between well-being and achievement – how and what students learn
strengthens the students prior knowledge and experiences – where they come from,
what they value and already know (Gonzālez, Moll & Amanti, 2005 as cited in
Ministry of Education, 2018a). There seems to be an opportunity for staff to consider
how their unintentional prejudices can affect their teaching practice.

Using the CORREL function on EXCEL the correlation coefficient was calculated for
engagement, against each of the six facets to determine which facet was most
closely associated with engagement across all the courses from Table 19. This
correlation is shown in Table 21 below.
Table 21
Correlation between six factors and engagement
Factors

Engagement

The content was interesting

0.77

Teachers facilitated the class well

0.75

I felt a sense of belonging and felt included

0.69

There were opportunities to apply my knowledge

0.58

Technology is used effectively

0.58
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The course material was relevant

0.54

*N=294

This shows the highest correlation is between interesting content and how well the
class was facilitated. Both seem to indicate a link between engagement and teaching
effectiveness further supporting Hattie’s (2003) that it is what teachers do that
matters. This is also demonstrated in courses where staff changes have occurred
and have impacted engagement e.g. course BNY1A that has gone from 91% in the
first semester to 39% in the second. Picking up a new course to teach is resource
instensive, and the priority is familarising oneself with the content. It is likely this has
been reflected here and it would be interesting to see how this changes in the future.
It highlights the need to give teaching staff adequate time and resourcing to plan and
prepare for new courses or content.

In 2017, MIT went through a large restructuring process which resulted in high staff
turnover and the merging of different departments. This has resulted in a change in
the organisational culture with substantial loss of knowledge and expertise. New
teaching staff being employed have “hit the ground running” with a less than ideal
induction process. While some teaching staff may learn experientially but not all do.
Time to observe and transition into teaching roles particularly those lecturers moving
from clinical practice who may never have taught before. This lack of support during
this transition phase of onboarding and training may be a contributing factor to the
lower levels of engagement in some courses.

The DEN courses are taught by a small team of two who have been involved in the
programme since it began. The higher levels of engagement demonstrate the value
of experienced staff. BNY1B appears to be the only course that has maintained
engagement levels of over 80% over the entire year was also been facilitated by an
experienced lecturer. It would be interesting to find what these experienced lecturers
do to maintain these levels of engagement, and share these strategies with the wider
teaching staff. Equally as important for these experienced staff is the opportunity to
update and refine their practice by learning from others as new staff often bring fresh
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ideas. No courses had 100% engagement so there are opportunities for fine-tuning
across the wider school.

These results indicate a link between what we do as teachers and engagement and
is further corroborated by the low correlation between relevant course material and
engagement and also the lower score for application of knowledge. This indicate that
these factors are not as important and refute earlier research (McGlynn, 2005;
McInnis, 2001). Evidence from the student focus group indicated relevancy and
linkage to the real world are critical, so it’s feasible that where teaching staff are
effective facilitators they are also more effective at establishing links between theory,

A significant number of respondents come from minority groups. Research shows
these students when given opportunities to explain knowledge feel valued and
experience an improved sense of belongingness. Often people from within these
groups are perceived as having a lower ability and hence less is expected of them
(Stevens et al., 2003). As teachers it is important to be aware of how our
unconscious bias can come across inadvertently and affects how we interact with
others. The feedback from our students also highlight how the perceptions of other
students impacts them suggesting we need more integration between the
programmes.

The Tertiary Education Strategy seeks to improve outcomes for Māori, Pasifika and
those students ≥25y, and so it’s important to consider them within this context.
Despite the large number of participants it was not possible to analyse the data by
ethnicity as the sample size did not support the distribution across the range of
courses. Māori participants numbered only 40 students across all three programmes
as opposed to 113 Pasifika students and 147 participants ≥25y. While larger
numbers help provide a more representative view it does not seem appropriate to
single out one ethnicity over another.
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The largest proportion of the participants being ≥25y these have been analysed and
a correlation established. However, despite 50% of the participants being in this
grouping the distribution of this group across courses was not even with participants
ranging from 3 participants in one course and up to 37 in others. This may skew the
results and confirms why analysis of Māori and Pasifika may not have been useful for
this aspect.

Interestingly the raw data from the ≥25y age group showed a range from 7% to 86%
engagement on the BN which is a significant decrease from the overall student
group. BNY1B retained its standing at 84%. What was interesting that the top six
courses ranging from 86 to 100% for this age group were from the smaller cohorts of
BNP and DEN students’ suggesting the ease of which a sense of belonging might be
a factor. The correlation below implies that within the BNP courses where Pacific
World View is woven through each course, there are more opportunities to apply
knowledge and make links to existing knowledge. However, we cannot forget the
small sample size in resulting in a range from 3 – 7 participants per course. This may
not be truly representative of the wider group. Similarly for DEN students. BNY1B
had a sample size of 30 which gives it a little more clout.

Table 22
Correlation between six factors and engagement for students ≥25y
Factors

Engagement

There were opportunities to apply my knowledge

0.74

Teachers facilitated the class well

0.72

I felt a sense of belonging and felt included

0.64

The content was interesting

0.58

The content was relevant

0.58

Technology is used effectively

0.47

*N = 147 and includes Māori and Pasifika students also U25

Again this correlation above (Table 22) was completed using the CORREL function
on EXCEL to determine which facet was most closely associated with engagement
for students’ ≥25y, across all the courses from Table 19 While the manner in which
the teacher facilitated the class showed a strong correlation to engagement, the
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opportunities to apply knowledge seem to be a bigger factor. This is noteworthy as
nursing students of today will be managing the future health needs of patients and
require opportunities to apply their knowledge. The correlation between engagement
and effective use of technology has dropped to below 0.5, which is interesting given
these students are digital natives. It’s possible they feel staff are not confident in its
use or maybe they enjoy a reprieve from technology. This finding corroborates data
from the student focus group indicated that while it was not well integrated
technology was not as important as other factors.

Following these questions, students were probed more in-depth about engagement
and the various associated facets. One of the questions asked students to describe
how they knew they were engaged by describing their feelings. The top three themes
that emerged from the overall student population are shown in Table 23a below. This
is followed by comparative tables for Māori, Pasifika and students ≥25y in Tables 23
B through to D respectively.

Table 23a
Emotions related to engagement – all students
Themes
Accepted/valued/belonged/included/comfortable
Interesting
Eager/Excited/Enthusiastic

Percentage
28%
26%
21%

*N= 294

Table 23b
Emotions related to engagement – Māori students
Themes
Eager/Excited/Enthusiastic
Interesting
Accepted/valued/belonged/included/comfortable
*N=40

Table 23c
Emotions related to engagement – Pasifika students
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Themes
Accepted/valued/belonged/included/comfortable
Interesting
Happy/Enjoyable/Great

Percentage
37%
27%
21%

*N=113

Table 23d
Emotions related to engagement – ≥25y
Themes
Interesting
Accepted/valued/belonged/included/comfortable
Attentive

Percentage
32%
27%
27%

*N=147

These results indicate that having a sense of belonging is crucial. Belongingness
makes students feel valued and accepted and comfortable enough to contribute and
participate in classes. These results were higher in the Pasifika students. 28% of all
the Pasifika participants were enrolled in the BNP where self-identity and
connections and Pacific World View are explored which help foster belongingess. A
greater sense of belonging is fostered when learning activities are relevant
(Anderman, 2003). As 38% of the overall student population identifies as Pasifika this
has a large influence on this particular student group.

Likewise being interested in what is going on is also a common factor to all groups.
Most of themes indicate some sort of emotional engagement as expected, yet the
≥25ys indicate a behavioural aspect or possibly cognitive element with their preferece
for ‘attentiveness’. This suggests that engagement has more than one facet to it and
aligns with AITSL (n.d.) who discuss emotional, behavioural and cognitive aspects of
student engagement.
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Students were then asked to give reasons for non-attendance and again these will be
analysed over all the participants and then compared to those groups that are part of
the Tertiary Education Strategy – Māori, Pasifika and ≥25ys. Table 24 illustrates the
top twelve reasons students are absent.

Table 24
Reasons for non-attendance
Reason

All participants

Māori

Pasifika

25 years &
Under

Illness/medical

52%

68%

51%

56%

Important appointment
that could not be
rescheduled

37%

44%

44%

40%

Had to finish assignment
or assessment

35%

34%

42%

45%

Did not like the teaching
method

30%

41%

28%

40%

Had to take care of
dependents

29%

47%

38%

13%

Too tired

29%

31%

34%

40%

Could get information
another way

27%

34%

21%

38%

Transport

27%

31%

32%

33%

Family expectations

25%

44%

37%

28%

Work committments

22%

25%

15%

29%

Financial

20%

38%

21%

15%

Tangi/funeral

16%

56%

23%

13%

*N=295 total students
N=40 Māori students
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N= 113 Pasifika students
N= 147 students ≥25y

The student related or student-centric factors are highlighted in blue. These factors
teachers have little to no control over, yet have the largest impact on student success
(Hattie, 2003). However, what is interesting are the socio-economic factors that
impact the students ability to study e.g. looking after dependents, familial
expectations and financial issues. AUT has identified socio-economic factors as
impacting student success (AUT, 2018) and have developed solutions to mitigate
some of these e.g. providing child-friendly study spaces and sub-sidising meals.
They are a real threat to MIT as it could mean the loss of potential students. While
outside of the scope of this study it is perhaps an area for further exploration.

While finishing assessments may be student-centric, it is feasible that a lack of
coordination amongst a teaching team has students managing conflicting deadlines
and is easily resolved. This leaves factors that teachers do have control over – such
as modifying their teaching style or delivery. The results from the focus group
indicated many staff used PowerPoints ineffectively. Given a great number of
students seem to be tired it seems a pragmatic solution to stay home and read the
PowerPoint themselves and save time and money. Students find themselves
weighing up whether the cost of petrol and parking, or the cost of public transport and
the length of time it takes is worth it. If they feel they can teach themselves as well as
we can then why come in? If students find the teaching style unsuitable, and can get
information another way they perceive no value in attending (Massingham &
Herrington, 2006). This data indicates that there are things staff can do to reduce the
likelihood of non-attendance through modifications to teaching practice.

Student participants in the questionnaire were asked whether they had ever chosen
to “wag” a class – in other words they could have attended but they chose not to. The
data in Table 25 indicates the top three reasons and the frequency of occurrence.
Table 25
Reasons why students chose to miss class
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Reason

Total
participants

Māori

Pasifika

≥25y

Disliked teaching
method/style

22%

29%

17%

28%

Could teach
themselves as
well as, if not
better than staff

20%

29%

14%

22%

Could get
information a
different way

14%

16%

15%

14%

*N=295 total students
N=40 Māori students
N= 113 Pasifika students
N= 147 students ≥25y

What is interesting here is the higher percentages of Māori and ≥25y’s who felt
disengaged by the teaching style or method. Incidentally, it is these groups of
students who seem to consider themselves capable to achieve without attending.
Dolcinar (2005) discusses student bias and how students have a tendency to underestimate not just their own ability but also time needed to do this. This may be the
reason 45% of ≥25ys have missed classes as they needed to complete assignments
and other assessments as shown in Table 24. It would be useful to determine if there
is a correlation between these students and their achievement – perhaps an area for
further study.

Students were also directed to questions related to different teaching styles and
methods and asked about their experiences and engagement. Each of the methods
was accompanied by a short description of what these methods were. Students were
able to indicate if they would be interested in trying these approaches if they had
never experienced them. The results shown on the next page in Table 26 are
indicative of the students who had experienced these methods and found them
engaging.
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Table 26
Perceptions of engagement related to teaching styles
Teaching
Method

Total
participants

Māori

Pasifika

≥25y

Online

48%

36%

42%

34%

Teacher centric
e.g. lecturer
directed

76%

80%

71%

81%

Self-directed

61%

56%

67%

63%

Collaborative
learning

66%

48%

79%

66%

Blended learning

53%

40%

53%

46%

Interactive
learning

67%

54%

70%

62%

Case study or
scenario based

86%

72%

87%

85%

Activity Based
learning

63%

48%

69%

65%

Flipped
classroom

47%

40%

50%

36%

*N=295 total students
N=40 Māori students
N= 113 Pasifika students
N= 147 students ≥25y

Teaching styles that provide opportunities to apply knowledge are the most engaging
yet the teacher-centric approach seems to feature quite highly - suprising given the
students disdain at lecturers who rely on PowerPoint. Despite the description
indicating “the teacher has a dominant and active role and does a lot of talking.
Mostly PowerPoint or notes are used to transfer knowledge and skills” a number of
students indicated they found this engaging. Conceivably this could be related to the
nursing role the students are going upon graduation an are reliant on their
experienced nursing lecturers to ensure they have all the necessary content. It
seems to be a double edged sword as this approach can get boring for students and
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they can still miss important facts or miss class altogether through switiching off or
non-attendance as previously discussed.

Online learning does not appear to be engaging. The students in these courses have
chosen courses that are predominantly face to face and did not opt for this method
as supported by a student in the focus group (Table 27).

Table 27
Quotation from student focus group
Quote
“....I’m not sure about the online work.... why do the lecturers do that?”

Participant
P5

It would seem as lecturers we need to provide some rationale to support our choice
of methodology. There are many takes on what online means. I am aware of
lecturers who direct students to a PowerPoint and others who have produced a video
taking students through the content and then directing them to consolidate this
learning through activities. Regardless of the approach to online it does not seem
well received by students but warrants further investigation as Table 26 indicates
nearly half of the students felt it was engaging, and another 5% keen to try it (Table
28). It could be the pragmatic thinker wondering what they are paying their fees for if
lessons are just online. It might also be a reflection of the reduced ownership and
accountability shown by students. To be prepared for face to face sessions or
workshops and to participate confidently, Saunders et al., (2017) insists students
must be accountable for any pre-learning outside the classroom to enhance
engagement.

Table 28 on the next page reveals the percentage of student participants interested
in trying a method they had not experienced. Students demonstrated an interest in
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flipped classrooms and blended learning styles, and could be an effective way to
engage those students who refrain from coming to class if they can just read the
PowerPoint or teach themselves. Both of these methods would direct students to do
this and undoubtebly appeal to the practical minded student. It would also mean
face-to-face sessions can be directed to applying knowledge through engaging
activities. These methods have been proven to be effective for engagement and
learning (Jārvinen, Eklöf, & Salminen, 2018; Lake et al.,2016; Nielson et al., 2013;
Peisachovich et al., 2016; Saunders et al., 2017).

Table 28
Interest in trying a method not experienced previously
Teaching Method

Total participants interested in method

Online

5%

Teacher centric e.g. lecturer directed

1%

Self-directed

2%

Collaborative learning

3%

Blended learning

17%

Interactive learning

11%

Case study or Scenario based

2%

Activity Based Learning

12%

Flipped Classroom

17%

*N=295
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A final question related to teaching methods asked to students to choose their overall
preference and these are shown below in Table 29 below.

Table 29
Preferred teaching and learning method
Teaching Method

Preferred Method

Online

42%

Teacher centric e.g. lecturer directed

76%

Self-directed

42%

Collaborative learning

46%

Blended learning

33%

Interactive learning

52%

Case study or Scenario based

60%

Activity Based Learning

45%

Flipped Classroom

20%

*N=295

Despite many methods indicating medium to high levels of engagement (Table 19)
they do not appear to be the preferred method of learning. Clearly the traditional
teacher-centric method has come out on top as both engaging and the most
preferred choice. Remarkably, flipped classroom is the least preferred despite 17% of
students interested in trialling it and just under 50% indicating it was engaging (Table
29). Case study and scenario based learning still feature highly engagement-wise,
but did not come out as the front runner in terms of preference. It is plausible that this
method along with flipped classroom, blended, collaborative and online place a lot of
accountability on the student and their participation. As Hattie (2003) points out a
significant portion of student achievement and progress is related to the students
themselves and points to low levels of intrinsic motivation. This could make
implementing some of these more engaging methods a challenge for staff particularly
around how to keep students accountable. It maybe one reason why teaching staff
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continue to do what has worked previously as coercing students into being
accountable is just too hard.

Besides exploring teaching methods, another key objective of the study was to
determine how important belonginess, technology and the physical space was in
terms of engagement. Responses that indicated these factors were either “extremely
or very important” have been added together to give the response rate in Table 30.

Table 30
Importance of facets to students
Facets

Total
participants

Māori

Pasifika

≥25y

Sense of
belonging

81%

72%

85%

79%

Technology

65%

35%

68%

53%

Physical
space

84%

78%

83%

78%

*N=295 total students
N=40 Māori students
N= 113 Pasifika students
N= 147 students ≥25y

Clearly a sense of belonging is important to all students and this was highlighted also
in the focus group. It would seem that this is less important for those students who
identify as Māori but may be a result of the lower sample size. It was the most
important for our Pasifika students and correlates with the findings related to BNP
and their need to feel included. Similarly the physical space is also an important
factor in engagement and is no suprise as social aspects occur within these spaces
(McGregor, 2004). Technology was not as important in terms of engagement as the
other factors.

When asked more specifically about the various teaching spaces, there were clearly
spaces that held more appeal than others. Responses that indicated students “really
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liked or liked” learning in the space have been added together to give the response
rate in Table 31.

Table 31
Comparison of teaching spaces
Physical space

Total
participants

Māori

Pasifika

≥25y

Small closed room

58%

67%

60%

62%

Science Labs

97%

92%

99%

96%

Large open spaces

37%

28%

29%

36%

Small open spaces

26%

24%

26%

61%

Whanau & Matatou rooms

57%

36%

75%

60%

Theatre

58%

62%

62%

63%

Large closed flat spaces with
rectangular desks facing forward

71%

68%

72%

66%

Large closed flat spaces with desks
arranged in groups

80%

76%

77%

84%

Clinical Learning Suite (CLS)

96%

72%

97%

95%

*N=295 total students
N=40 Māori students
N= 113 Pasifika students
N= 147 students ≥25y

The practical spaces such as the science laboratories and the clinical learning suite
(CLS) are well liked by students. Not suprising as these spaces provide opportunities
for application of theory to practice as well as opportunities to collaborate and
actively learn together. There are lots of opportunities in both of these spaces for
students in their first year of study at MIT reinforcing the importance of social
integration in first year students (Kantaris, 2000; McGlynn, 2005). The CLS focuses
on skill development and it is through this that theoretical knowledge can be
integrated and applied. Neilson et al. (2013) discusses the role of targeted learning
outocmes that focus on skill development.
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It is quite apparent that open teaching spaces are not well-liked, with the large closed
flat spaces able the most preferred. Themes that emerged related to spaces are
shown in Table 32

Table 32
Themes regarding preferred teaching space
Preferred Teaching Space – Themes
•

More room

•

Easy acess

•

Less distractions

•

Less overwhelming

•

Supports group learning/collaboration

The open type rooms were the least preferred due to constant distractions both
visually and auditory. It is not helped that these spaces are situated around the large
void that opens up to the lower atrium that is open to the public as it sits above the
train station.
At the end of the questionnaire students were asked to simply define engagement in
the context of teaching and learning. These definitions were categorised as being
either behavioural, cognitive or emotional engagement to align with AITSL (n.d.).
The results from these are presented below in Table 33. The results above show that
most students relate engagement to behaviours such as collaboration, participating,
asking questions and discussions. These responses were amongst the most popular.

Table 33
Types of engagement shown by students
Type of
Engagement

Total
participants

Māori

Pasifika

≥25y

Behavioural

68%

56%

50%

70%
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Cognitive

43%

40%

49%

48%

Emotional

45%

44%

42%

51%

*N=295 total students
N=40 Māori students
N= 113 Pasifika students
N= 147 students ≥25yF

For our Pasifika students cognitive engagement was nearly as important as
behavioural and their definitions centred on words like learning and understanding.
From a Pacific world view it is important for these students to feel valued and
capable. As a minority group there is tendancy to be percieved as less capable
(Stevens et al., 2007). These results imply that it is important for Pasifika students to
be seen as being outwardly capable. The ≥25y year olds favour emotional
engagement which is associated with their inclination for group work (McGlynn,
2005) and social and collaborative learning (Table 26).

In summary, the questionnaire results indicated that only five individual courses had
over 80% engagement. Interesting content and teacher effectiveness in facilitating
classes were main factors influencing engagment. Technology use was not
instrumental in improving engagement. The main reasons students chose not to
attend were because of the way the class was being taught or they had assignments
to complete and were able to get the information a different way. Surprisingly,
teacher centric methods were the most preferred style followed closely by case
studies or scenario based learning. Besides practical rooms such as science labs
and the CLS students favoured closed flat teaching spaces to have the best learning
experience. Engagment appears to be multi-faceted with behavioural facets
seemingly more important to all students although Pasifika students also had a
strong cognitive element.
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5.3 The perceptions of the teaching staff
Transcribed data was read many times and emerging themes and key findings
shown in Table 34 below.
Table 34: Themes & Key findings– staff focus group
Emerging themes- staff focus group
•

identifying student engagement

•

factors that impact engagement

•

strategies that foster engagement

•

importance of belonging
Key findings

•

Importance of linking theory to practice

•

Reduced student accountability

•

Communities of Practice provide opportunities for reflections and sharing

The importance of linking theory to practice seems to corroborate the students’
perceptions as shown in the Table 35 below.

Table 35
Mixed Data Quotations
Quote
“I also find I do a lot of tutorials with students on clinical placement and
we have a lot of discussions where they can link their clinical practice to
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the theory they have also learnt. And they seem quite engaged when they
can relate the topic to their own experiences...”
“...we have worked together to workshop a lot of our classes where we
have two of us in that space and we try and cover more than one topic to

T3

link things together so we don’t have to stand and talk in a didactic way...”
“Yes, I love workshops they help me a lot more. Breaks are important so
if it was given out properly then it would be helpful”

Student
response in
questionnaire

From what the students report some teaching staff are more adept at this than
others. In the first semester of their studies it is challenging to link clinical practice to
theory when the students have no opportunities for placement until their second
semester of study. To make learning meaningful teachers must understand the
students (Cole, 2011; Cone, 2012). Perhaps this maybe more pertinent for new
students with little to no clinical experience to hinge new knowledge to necessitating
finding some other way to make the learning meaningful as Table 36 shows.

Table 36
Student quotation from questionnaire
Quote
“Get some of the lecturers to add in their experiences then ask students
if they have similar experiences. It’s hard to put content into context if
there is no stimulation”

Participant
Student
response to
Questionnaire

To make learning meaningful the links to the real world might not be nursing related.
Data from the questionnaire indicates the correlation between engagement and
relevance was lower at 0.54 (Table 21) and higher at 0.77 when the course material
was perceived as interesting. Also there was a high correlation between engagement
and how effectively the teaching staff facililated the sessions. The teaching staff like
T3 on the previous page, discusses what they did to engage students (Table 37).
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Table 37
Quotations from staff focus group
Quote

Participant

“What brings my students to class is that sometimes it’s my
announcements. I put up on CANVAS what we are doing that week and if

T2

there is an assessment coming up I always get more...”
“We try to engage them and role play scenarios in [content] and
communications – it really is quite helpful to see that and they have a bit of

T6

a giggle...”
“I really like the large flat spaces...I really enjoy them to be honest.... I have
changed my teaching to fit the space and I really struggle in 110 (the
theatre). Now the way that I run the classes the students are required to

T3

move around and get into groups and do those sorts of things and we are
workshopping a lot of stuff...”
“I do some trivia type games like jeopardy for revision and the students get
excited about it - can be online and do revision in small groups and get a
little competitive cos I like try to do some competitive based stuff because it

T3

gets them engaged”

There seems to be some disparity between the teaching staff and students’
perceptions in this regard. One has to remember that focus group do bring an
element of bias. The staff that volunteered for this may come with certain personality
traits or a particular reason for wanting to be involved such as being interested in the
topic and perhaps are not representative of the wider teaching staff. No data
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emerged regarding PowerPoint usage for example in the staff focus group but its
inappropriate use was evident in both the student focus group and the data from the
student questionnaire as the following example in the Table 38 show

Table 38
Student quotation from questionnaire
Quote

Participant

“I do not think I can change it as these lecturers have been at MIT for
many years and I felt like that was just the way they teach. So instead of
frustrating myself from listening to unhelpful lecturers I decided not to
attend class and just do my self-study. It was sad coz we paid money to

Student
response in
questionnaire

attend these lectures but I just found them stressful rather than helpful”

Staff were asked, “what do you think is missing when students choose not to come?
Is there anything we can do to encourage them to come?” Their responses are
shown in the Table 39.
Table 39
Quotations from staff focus group
Quote
“.... more social.... if I put a notice up saying we are having a workshop –
how good is our turnout for those workshop days? Brilliant!”
“.... lack of accountability...”
“there have to be consequences... if you don’t turn up to work you get
fired....the whole ethos of a polytech is to prepare people for work... “

Participant
T3
T1/T3
T4

“...it’s not linked to an assessment”

T3

“ We want participants but we aren’t here to be dancing monkeys.... “

T4
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“...you can’t make people come to class....You can offer exciting stuff and

T3

whatever... “
“...we have no teeth to put into it... so we have to work in different ways to

T6

get people engaged unfortunately and the fact is they are adult learners and
its a hard thing.....
“....they only do what they have to do to achieve the assessment. There is

T3

no incentive”

This seems to indicate that dealing with adult learners and the diversity of students
can be very challenging and as staff we have our own ideas on how to work with this.
The fact we all work differently results in a lack of cohesion. Even the integration of
technology does not have a unified approach to its use in the classroom space and
learning, accentuating the work of Lake et al. (2016) and Sutherland-Smith &
Saltmarsh (2010).

Being transparent and up front with students by telling them what’s coming up
appears to be working as the comments from T3 and an earlier one from T2 show.
T5 discussed the importance of creating some intrigue and reminding students that
they would miss out on something important as shown in Table 40.
Table 40
Quotation from staff focus group
Quote

Participant

“I think its also how you present what you are going to do as well. I am
sure. You can put on CANVAS don’t forget you have a tutorial on Monday,
but you can sort of sell it... we have a few suprises.. it will be fun... get the

T5

juices going... there will be something about a topic that needs to be
covered which you might need.”

There is potential to engage students through flipped classroom and blended
learning, but lack of student accountability appears hard to manage. The studies by
Hubackova & Semradova (2013) demonstrated these methods and assimilated
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technology use, improved outcomes for students. However, students would need to
be held accountable for doing the pre-class work and needs consideration. There
has been a steady decline in respect and amenability to academic expectations over
the years (Modell & Elder, 2002), and is illustrated by T6’s response above. T4 also
expresses concern about the lack of student ownership and accountability stressing
the point that as an organisation we are preparing students to be work ready. While
the world is changing and there are opportunities for people to have flexible lifestyles
or being able to work from home unfortunately this does not work for nurses who
need to turn up to work to monitor and care for patients – somehow we have to
prepare our students better to integrate working life into their lives.

The pragmatic nature of the student is shown by T3’s response about classes not
being linked to an assessment and demonstrates students weighing up the benefit of
class attendance (Massingham & Herrington, 2006). What is not evident here is the
link to the effectiveness of the teaching staff and the students’ choice about whether
to attend or not. This is possibly due to the focus group bias or participants not
wanting to admit to overuse or inappropriate use of PowerPoint. Examples from the
student questionnaire emphasises this disconnect between teaching staff and
student and demonstrates the practical nature of the contemporary student.

Table 41
Student quotations from questionnaire
Quote
“Do more than simply read off the PowerPoint slides and make it more
interactive and feel like we were learning something we couldn't at home”

Participant
Student
response to
Questionnaire

“Lecturers who confidently know the content. Lecturers who actively
engage and encourage learning in different ways not just reading from
PowerPoint”
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The comment from T4 about the “dancing monkeys” is pertinent. Maybe with instant
access to Netflix, Hula, Apple TV and a whole host of other streaming services
students are able to be kept entertained on demand. This certainly adds some
pressure to the teacher in the classroom setting - we are teachers and nurses and
not performers. However, the use of body language and even an over-emphasis on it
improves engagement and understanding and make it something to consider
incorporating in teaching practice (Cole, 2011; Thompson & Cook, 2012).

The teaching staff were aware of the students’ aversion to teacher-directed online
work as show in Table 42.

Table 42
Quotations from staff focus group
Quote

Participant

“To be honest student engagement with online learning is minimal. I start off
with 70 – 80% in the first few online sessions to complete and then by the

T3

end of the semester you are lucky if 40% complete it”
“I don’t doubt that they do some of the reading for an assessment but I don’t
think they see the point in doing the activities, and its left up to them. I felt
online it’s just not as engaging... I dunno... even I find it boring and doing
stuff online and I think you just don’t get immediate feedback and an

T3

immediate response... when I am having a discussion I am getting an
immediate response and I don’t have to wait for someone to post a
response to a discussion board to get a response”
“So currently all the information is online – like on CANVAS its all there for
them to access and I can 100% say the students results at the end of the
semester link in with those who attend – those that attend pass and they
pass well. Students that don’t attend but have access to all the same
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information – they are the ones that drop out.. we have to chase them
up....they don’t do the assessments or turn up for the practicum AND they
are the ones that fail the practical skills and can’t get through”

The second comment above highlights the ability of the teacher to look at things from
student perspective. Biggs & Tang (2007) discuss the importance of this and how
effective teachers continuously monitor learning from the students’ viewpoint. T3
raises really valid points which need to be addressed and strategies formed to tackle
issues of student bias (Dolcinar, 2005) as it seems students may not be the best to
make judgements.
On a more positive note the staff expressed how they could recognise when their
students were engaged. These tended to be noticeable behaviours of engagement
as shown by the quotes in the table 43.
Table 43
Quotations from staff focus group
Quote
They give positive feedback – they say they are enjoying it, but also making
eye contact and responding to and answering questions....”
“...you see fewer devices when they are really engaged.....”
“Participation on the things that are set up for them like the discussion
boards and quizzes...”

Participant
T3
T3
T2

“They start to get excited, laugh a bit more and become engaged and you
see the eye contact... but also sometimes they become a lot quieter as they
are trying to hear what you are giving back to them.... they are hanging onto

T6

words so you don’t hear a pin drop for a while and then there is a big burst
of energy...”
“... if they turn up.... but it’s not just about showing up. It’s about the type of
engagement they are giving – like what are you asking them. Are they

T5

responding?”
“...achieving the goal – actively involved...”
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Teaching staff in the focus group were keen to improve the use of technology
through the implementation of V-Sim and virtual and augmented reality, which also
highlights having time to plan and implement ideas is not guaranteed, as shown in
Table 44.
Table 44
Quotation from staff focus group
Quote

Participant

“I have tried V-Sim this year and I want to try and get them [students] to use
AR and VR if I get time to plan my course for next year...... I am all for as

T4

using as much technology as possible because it makes life easier and
engage them...”

However, it was obvious from the discussion that staff were using reactive
technology like Kahoot to engage students with three of the six participants
mentioning this. What did emerge from the discussion was the lack of new
technology with much discussion about outdated equipment in the CLS, and the
importance of reflecting reflect what was being used out in clinical practice. Possibly
this is a reflection of the current economic climate existing within MIT. More
importantly was the discussion was a chance for clarification as Table 45 shows.

Table 45
Quotations from the staff focus group
Quote

Participant

“But the fact is the equipment is real life.. its what they are using on the
ward. Whereas coming back to here we are still working out the drops we
are giving out in an IV, while nobody’s doing that.. I have been nursing for

T3

10 years and I don’t think I have ever done it in my nursing career. Out
there the policy is you are using a pump...”
“Oh my goodness! The last time I did that was probably 1982”

T5

“...and so why are we teaching it?”

T3
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“So out in the community we don’t have pumps....like a lot of GP
practices....like I do agree.... but a lot of GP practices and we are finding it
with our students that a patient’s coming in dehydrated and needs fluids or

T1

IV antibiotics for cellulitis they do actually have to calculate the flow of the
fluids....”
“But generally....its good that they know how to calculate the drop factors
and stuff, but we need to be teaching them how to use the equipment”

T3

“...and how to use the pumps”

T1

“Yeah how do you set it up.. how do you prime it....”

T3

Note: continued on next page

“It’s like the first year of the course you go no you can’t use an automatic
blood pressure cuff and then as soon as they get out to practice they stop
that.. and I get 1001 emails like .. how do I do this? Or am I meant to be
doing this? We have preceptors out there wanting to get the task done and

T4

so we aren’t teaching the practicing they are doing out there or the
equipment....”
“We do have a dynamap up there in the CLS but I have never seen anyone
using it...”

T1

“It’s so old”

T3

“Yeah it’s old”

T4

“Again teaching them in the community semester.. a lot of GP clinics and
district nursing and home care teams generally don’t have access to the

T1

machine...”
“I think manual”

T3

“I think we should be teaching manual is brilliant but I think we need to....”

T4

“Yes I think we should be teaching manual but we need to introduce more
technical ...”
“You should be teaching the manual skills and that’s what they should
know..... as students... we could introduce the dynamap as”
“As a piece of equipment”
“As a piece of equipment - but we are too likely to take away some of those
skills... the problem is consistency... and being consistent with workplace
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and when they leave here they aren’t ready to be in the workplace because
they haven’t been introduced to a lot of things...”

This focus group provided a real opportunity for teaching staff to reflect and share
their experience. The newer teaching staff with a strong hospital background could
appreciate why it was necessary for students to be taught this particularly in
placements that were not hospital based. Eventually the teaching staff came to a
resolution that everyone agreed to and was reiterated in the student feedback on the
questionnaire as shown in Table 46.

Table 46
Student quotation from questionnaire
Quote

Participant

“We need more focus on the practical learning such as vitals,
learning the DynaMap (everyone is using these on placement, so
it’s important as a student to feel competent- rather than MIT
saying - you shouldn’t be using these yet, so we won’t teach you)

Student
response in
Questionnaire

The realities are - we are using them so should be competent”

What this dialogue highlights is the lack of opportunities for staff to get together and
collaborate on what is best practice. It is important to be aware of how a lesson or
module being developed fits into the bigger scheme of things. Fleming (2011)
stresses the importance of this as it influences the larger qualification and also the
future learning for the student. One of the other factors staff did agree on was the
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teaching spaces. Like the students they whole heartedly agreed that the open spaces
were inappropiate, as shown in Table 47.

Table 47
Quotations from staff focus group
Quote

Participant

“there are subjects that just quite sensitive and you know.. well we had one
instance where a small child was sitting in and we had to say “um where did
you come from?” and found out that her mother was in another class and
she thought she would just sit here... and I’m like I don’t want her listening.

T5

So you are open to vulnerable people in a way but also those just sitting or
passing by that have nothing to do with your session”
“.. and its like what T5 said it’s the topics that we teach... and even.....the
open spaces... I am showing a video or something and the content isn’t
really.. well someone outside doing business or something doesn’t really
want to be watching somebody doing a bed bath or someone being
resuscitated or something like that. That is inappropriate or if we are talking

T3

about details around STI’s or something like that... you know like people
don’t want to see that stuff.... but I’ve just got over it... sit and listen if you
will....”
“When you are working in the open spaces and standing in the centre it’s
quite a large area and even with your biggest voice the people at either end
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cannot hear you... they cannot physically hear you and if you use the
microphone then everyone is going to hear you...not just see it but hear
it...... so its a really bad space absolutely”

Designed to be more spacious these areas are better suited for collaboration. A
sense of space allows freedom to move and prompts engagement with others (Tuan,
1977) and has real value in education. In reality, even when these spaces are not
used for traditional teaching but to do activities it does add stress due to continual
distractions – particularly noise and visual distractions that are created by
pedestrians walking past. Students also feel pressured if they feel like they are under
scrutiny from passerbys. These concerns are also expressed by Cohn & Johnson
(2006) in their research. While there was consensus about the inappropriateness of
the open spaces staff did also appreciate the larger more spacious class rooms for
engaging activities and workshops but did comment that the transparency of the
glasswalls while cutting out some noise failed to stop visual distractions. They also
highlighted that students who are doing presentations did feel scrutinised as shown
in the Table 48.

Table 48
Quotation from staff focus group
Quote
“...they can feel quite self conscious and they well particularly if they
can see other people through the otherside of the glass”

Participant
T1

The staff also discussed the way the rooms were set up did not always suit the
method. The tables for students and the arrangement of monitors were not at all
practical as discussed in Table 49.
Table 49
Quotation from staff focus group
Quote
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“It’s just how the rooms are set up.... I think sometimes it is about the actual

T1

structural environment”
“The way its structured and I am talking about 301 and 201 with the screens

T2

towards the ends and to the sides....”
“You can’t move [screens] to the back because they have created more

T2

space and put those higher benches at the back.. previously there were
screens at the back and now they stay on the sides”

Staff do need to be flexible and adaptable (Cole, 2011; Cone, 2012; Grey, 2018).
With both the chairs and tables are on castors allowing them to be easily moved
without too much effort spaces could be arranged to suit the activity planned. It is
complicated somewhat by the power supply to some of the tables and the fact that
rooms are utilised by many staff across different programmes. It is currently a
requirement to leave teaching spaces as you found them – so this requires moving
furniture back to where it was and this may be a turn off factor for staff. Timetabling
factors complicate this particularly if classes are tightly timetabled.
Discussion around fostering a sense of belonging was more related to teaching
methods rather than the teacher themselves (Table 50)
Table 50
Quotation from staff focus group
Quote
“I mix the class up all the time.. so I have just taken away that option
of them choosig who they work with...”

Participant
T3

Interestingly, this was not mentioned by the students in the focus group depsite being
in this class. Mixing students up was a common method and was also expressed by
T4 and T1. The conversation continued and discussed those who enrolled or started
late, or were re-enrolling to repeat a course and were not able to progress with their
existing cohort. This was concern here for ensuring they felt part of the wider group
(Table 51)
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Table 51
Quotation from staff focus group

Quote

Participant

“...late starters... they just don’t connect with the group.... everyone
has formed ties and the later started hasn’t bonded and they fall

T6

behind...”
“We buddy them up [in reference to someone starting late]... or isn’t
doing very well..”

T3

“You look for people... not a formal buddy scheme but you look for
people who are going to be kind... and will take them under their wing

T6

a little bit more...”

While other elements of belonging were not evident in the staff discussion, evidence
from the student data showed that when students felt comfortable and valued then
they were better able to participate. This stresses the importance of social integration
(Kantaris, 2000). The opportunities for collaboration help build confidence and it is
through this social learning that positive relationships form that improve engagement
(Fredericks et al., 2004; McFarlane, 2004).

In summary, the findings from the staff focus group indicated teaching staff were
implementing a number of methodologies to engage students and were eager to find
new ways to use technology in their teaching practice. Their perception of nonattendance was due to primarily to the lack of accountability by the students
themselves. A sense of belonging was deemed important but also placed some
responsibility on the student to participate. Overall their perceptions on what
engagement meant were similar to the students focusing more on behavioural
aspects that are more obvious.
The strategies and recommendations that emerged from the collective data will be
discussed in Chapter Six.
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CHAPTER SIX – CONCLUSIONS AND RECOMMENDATIONS
6.1 What this research set out to do
The study set out to address the issue of dwindling class attendance by seeking to
first understand engagement from the perspective of the student. One of the goals
was ascertain if there was a direct link between engagement and attendance by
considering the reasons why students chose not to come to classes and how the
different facets – teaching methods, technology, belonging and the physical
teachings spaces impacted this engagement. In particular, the study hoped to help
teaching staff understand what was important to students and give teaching staff an
opportunity to share and reflect on their practice and make changes. Of particular
significance were the students who identified as Māori and Pasifika and those aged
≥25y as there is particular focus on these groups to improve learners’ outcomes to
support the Tertiary Education Strategy. Through this research workable solutions to
improve engagement would be developed and their implementation an area of further
study.

6.2 Summary of the main findings
Engagement levels across all nursing programmes is diverse with some courses
especially engaging and others not. Only five different courses had engagement
levels of over 80% and 10 fell below 50%. Of concern are the different levels of
engagement across equivalent courses on different programmes.

Other than illness the main reasons students miss classes is due to having to look
after dependents; tiredness; transport; work commitments; financial and family
expectations. This does emphasise the impact of socio-economic factors on the
student journey. However, there seems to be a link between attendance and
engagement. Students are choosing not to attend when they feel the teaching style
or method is not effective and stressed the ineffective use of PowerPoints as one of
the main causes. PowerPoint appears to be an issue related to teaching
methodology especially when a “complete” presentation is made available to

Research Mgmt. 901 Dissertation - FINAL
108
Word count = 21564 excluding tables, appendices

Anne Marie Sinclair – 2018002235

students. PowerPoints are being utilised for very long periods of time, PowerPoints
are read, there is too much writing and not always appropriate ways to teach subjects
that just seem to be common sense. There was a high correlation between
engagement and class facilitation and interesting content – these are related to
teacher effectiveness. A large proportion of our Māori and ≥25y year olds appear
disengaged by the teaching methods used and is possibly reflective of the changing
makeup of the student population.

Students did report that overall teacher-centric classes were the preferred style but
also indicated that collaborative, interactive classes, case studies and scenariobased learning were engaging. A number of students were interested in trying flipped
classroom and blended learning. All of these methods bar teacher-centric ones place
a lot of accountability on the student. Incidentally, this was one area that staff felt
strongly about – the lack of ownership and accountability of students. Students did
not seem overly enamoured with online learning that was embedded into some of the
courses. Teaching staff were aware of this and some expressed similar sentiments
about it being boring.

Students and staff seemed to be agree on what engagement was and what it looked
like. They had different perceptions of technology and its value. Staff were keen to
embed technology and identified outdated equipment particularly work related
equipment. Comments for both staff and students emphasised need knowledge
about the equipment that is being used out in clinical such as DynaMaps, although
there was staff consensus about the importance of teaching basic skills such as
manual blood pressures.

Neither students nor staff particularly liked open spaces due to the insurmountable
distractions. Students preferred the large flat closed spaces like 301 as did most staff
although they were not happy with the arrangement of the rooms. It is through
effective practice that the teacher directs the use of space and embeds technology all
of which positively influence the sense of belonging. Students particularly liked the
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science labs and CLS where they had opportunities to collaborate and apply
knowledge.

A sense of belonging was very important to engagement for students – not just to
staff and peers but to the wider nursing school. This was more significant for those
students on the Bachelor of Nursing Pacific. Staff also agreed about the importance
of belonging and highlighted concern for displaced students – those who repeat
courses and those who start late.

Despite the sample size of the Māori students being small (15%) and not
representative of the overall student population (17%) there is potential that the
generalised findings for Māori may not reflect the perceptions of the wider group.
Given the small difference this seems unlikely. While significant for MIT, the findings
may be of interest and value to anyone working in education or training.

6.3 In conclusion
To answer the research questions and meet the objectives of this study the following
conclusions have been reached.
1. Excluding student-centric reasons, students are not engaging or participating in
classes where the teaching method or style is inadequate. If the student can get the
information from elsewhere or teach themselves they may choose not to attend.
•

There seems to be a link between engagement and attendance

•

Teaching methods and a sense of belonging are important factors of
engagement

•

Technology is not considered as important for student engagement

•

Open teaching spaces are detrimental to teaching and learning

2. Engagement is a multi-faceted concept linked to behaviour, cognition and emotion.
Cognitive elements were important to Pasifika students
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•

Students and staff had parity in regards to the engagement, with both
relating it more to behavioural factors

•

Students ≥25y and those that identify as Māori are less engaged if
teaching methods do not suit them

•

Students ≥25y and those that identify as Māori possibly have higher
levels of student bias believing they can teach themselves as well if not
better

•

Students ≥25y enjoy scenario and case studies as it suits their need to
apply knowledge

•

A sense of belonging, use of technology and the physical learning
space were all important to Pasifika students

•

Online lessons are not engaging

The final research question sought to find workable solutions that would encourage
students to attend and have culminated in the following recommendations.

6.4. Recommendations
Identification of workable solutions to improve engagement
1. Opportunities for professional development particularly around effective ways to
use PowerPoints e.g. Question and answer sessions. Existing PowerPoints and
future ones need to be considered in terms of alternative usage. Teaching staff could
work with Academic Centre to increase its use in innovative ways.

2. Socio-economic factors are influential on student success and affect attendance.
MIT Manukau Campus could mitigate some of these factors by providing cheaper
parking, children friendly study spaces and considering subsidising breakfasts and
lunches through a partnership with the MIT Culinary School. However, this would
cause complexities with tenants in the building that sell food so consideration must
be given to other ways MIT can respond to AUT’s initiative at their Manukau Campus.
3. Form Communities of Practice using the principles of whanaungatanga,
manaakitanga and ako where staff can engage, reflect and share ideas to develop
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best practice, increase student accountability and embed technology into teaching
and learning. This dialogue amongst staff is essential to facilitate common
understanding in order to move forward. MIT’s own values of being “real”,
“connected”, “excellent”, and “manaakitanga” were developed in consultation with
staff, and align with the Lewin’s model. They demonstrate the value we place on
fostering relationships through understanding and respect to share and create
knowledge (MIT, 2018).

Lewin's change model (1946) is a pragmatic approach to manage change within an
organisation, such as modifying teaching practices. Lewin saw the process as a cycle
of planning, action, observation and reflection (Collis and Hussey, 2003). The
model’s distinctive phases allow transition from current methods to another.
Increased student monitoring would allow staff to consider learning from the students’
perspective. Thus if staff think a lesson or activity is boring then make a change – it
does not have to be a huge change.

These Communities of Practice would allow staff to appreciate where their lesson or
course fits into the bigger picture and develop a scaffolding framework where skills
and knowledge are built on. This would reduce the amount of repetition throughout
and across programmes and between programmes and improve alignment of skills
and knowledge to ensure all students in all programmes feel they are on a level
playing field. Integrated lessons and simulations that involved students from across
programmes could be developed to improve relationships and foster a sense of
belonging campus wide through collaboration and application of knowledge.

Communities of Practice would allow mentorship between staff through the principle
of Ako. New staff could be mentored by experienced staff who could provide
encouragement and feedback. Likewise new staff bring innovative ideas, knowledge
and skills that could be assimilated into current teaching and learning practices.
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Communities of practice could also be formed across the various ITPs that are part of
the wider NZ Institute of Skills & Technology to foster networking, research initiatives
and provide opportunities for professional development.

4. Students appreciate structure and the role of the teacher in class facilitation.
However teaching staff need to implement new ways of doing existing lessons by
considering how to incorporate new methodologies and how the lesson suits the
timetabled space. This is resource intensive and management need to support staff
in terms of the time and resourcing to improve implementation and to familiarise with
content. This could be supported by Academic Centre and through collaboration with
other ITPs after the restructure in April next year. Opportunities to observe effective
teaching through peer observation would be helpful.

5. MIT as an organisation needs to invest more in Schools that rely heavily on
technology. More up-to-date equipment and technology particularly in the clinical
learning spaces and simulations should reflect what students see in the workplace.
This needs to be updated regularly so implement an asset register to replace items
regularly to meet the needs of industry by developing work ready students.

6. Student Academic Leads in collaboration with teaching staff develop and maintain
a formalised “buddy” or “mentoring” system to help students transition into new
cohorts and to improve integration and collaboration through between the different
cohorts of students within the School of Nursing.

7. More assistance for new staff through improved on-boarding, training and
resourcing. This includes time for lesson observations, planning and familiarising
themselves with content. More consideration needs to be given for existing staff who
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change programmes or courses with adequate resourcing including the development
of Communities of Practice.

6.5 Theoretical perspectives
Organisations value staff that are agile and responsive to change (Grey, 2018). This
is pertinent with the reformation of the tertiary education sector next year. Increasing
competition across the industry means that organisations like MIT have been reliant
on their own reputation to continue attracting students. It is what we do as teaching
staff that can differentiate ourselves from others.

To support this educational organisations must consider the main drivers of change
in order to develop and implement robust strategies. Increasingly the student
population is become more and more diverse and we must develop effective
teaching methods to cater for and support these changes. If not students become
disengaged affecting retention and course completion rates. This has repercussions
not just for the organisation who is judged by these outcomes (MOE, 2018), but also
for the student. Who knows what this might look like in the future given the
reformation of the tertiary sector. In the interim a failure to adapt and change could
potentially mean closure – financially times are hard and there is intense competition
in close proximity that is better off fiscally and already implementing strategies to
improve outcomes for students. The reformation of the tertiary sector has the best
chance of working if staff are able to be flexible and accommodate change. There will
be new opportunities and chances to collaborate with colleagues from across the
sector with more emphasis on research and effective up to date teaching methods
will maintain and potentially improve MITs reputation moving forward.

6.6 Further research
This research has illustrated that there is so much more to be studied. After
consideration of all the data and implications of the study the following suggestions
for further research are as follows:
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1. What impact has the introduction of communities of practice had on improving
teacher effectiveness to bring about changes that improve student engagement? An
evaluation of Lewin’s change model as a framework to bring about this change.

2. How do socio-economic factors affect students at MIT and how effective are the
strategies and solutions to improve learner outcomes by addressing these factors?

3. Are students really the best judges about whether it is worth attending classes or
not? Research how attendance and non-attendance affect achievement and success
of nursing students at MIT.

4. With the implementation of BN Maaori at MIT in 2020 further studies need to
consider how teaching methods, spaces and a sense of belonging shape their
engagement. How do their experiences compare to the Māori students within this
study? What can we learn from our colleagues and students in BN Maaori to better
support our Māori students across the entire school of nursing?

5. More research is needed to establish what exactly is happening to our Bachelor of
Nursing students that they feel the way they do? How can we better understand
what is needed to support their learning? How can we improve our learner outcomes
for our Pasifika students across all our programmes?

6. What role does intrinsic motivation play in the learning journey of students? What
strategies can we implement to bolster intrinsic motivation? What motivated students
to choose nursing as a career? What role does this motivation play in their success?

7. Determine the readiness of nursing graduates to the NZNC competencies with
respect to technology use.
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Appendix Two: DATA COLLECTION INSTRUMENTS VALIDATION
1. Pilot Study - Student Questionnaire
Question 1 – 5
•

These questions worked fine – hard to determine how much variance I will get because only a
few in the sample. The following questions are set up on Survey Monkey as MULTICHOICE.

Question 6 [will link from Q5 only to the courses related to them]
Diploma of Enrolled Nursing students:
•

Remove Mental Health and Rehabilitation for DEN courses as they are yet to do these
Bachelor of Nursing Pacific students & Bachelor of Nursing students:

•

•

The number of courses and the short time frame of the programme allowed all answers to be
completed in the Diploma and those in the first year of the BN. The pilot participants who were
in BN5, 6 and BNP6 tended to skip all the early classes. I will amend the survey so they will
only be asked about the current semester they are in and the previous one to overcome this
issue.
Haven’t chosen ranking because in this case if something is second it doesn’t really will not
tell me if they are equally as one of the aspects or there is a much bigger gap. All I want to
know is for each course what factors are at play as this will help us identify areas to target for
research Q3 and for further study. It will also help determine areas where we teaching staff
feel they run engaging classes but the students don’t

Question 7. Thinking about those courses you indicated you were engaged, describe briefly how you
felt or knew you were engaged.
•

•

This gave answers as expected and most participants in the pilot answered despite it being
written and not tick the box. I am considering splitting the question so that the feeling part
comes out separately – like the focus groups this keeps getting overlooked. This ties up with
research question one and its objectives:
What does “engagement” mean to students and to academic staff?
Objectives:
▪ To determine if there is disparity or an alignment between student and staff
perceptions on engagement
▪ To determine if Maori, Pacific or students ≥25y are less engaged than other
groups of student

Question 8: What methods do you use to stay in contact or engage with your lecturer other than face
to face? Which is your most preferred? Select all you use or have used.
• The responses here were not what I expected but definitely the type of answers I was after.
• The point of this is to find the common and preferred ways to engage with staff other than F2F
so this will help with problem solving in research question three. What solutions are available
to encourage staff to engage students and apply knowledge perhaps – but it is result
dependent. Research I read from McGlynn (2005) suggested many students like to use
messenger. It might end up being data I ignore if most people are using CANVAS for example.
Question 9: For which reasons have you missed classes? Select all that apply.
This is classes you never came to, or those you came and left within the first 30 minutes.
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•
•
•

The answers to these were as expected. From my focus group I can determine some of the
background to the choice of reasons that are staff or institute focused.
Will add “Did not like teaching method” – feel this is more explicit
This will assist with research question three: What solutions are available to encourage staff to
engage students and apply knowledge?
Objective: To identify possible workable solutions to encourage students to
attend and participate through consideration of:
• Fostering a sense of belonging
• Opportunities to apply knowledge
• Embedding and using technology

Question 10: Are there classes you chose not to attend, when you actually could have gone to class?
Briefly describe your reason.
•

Hopefully validates what is coming from the focus groups. Again, despite being a
written question, the respondents in the pilot gave the kinds of answers I was
expecting.

Question 11: What could have been done differently that would encourage you to attend?
•

Results as expected

Question 12 and 13: Need to close the loop so will add questions about how important a sense of
belonging and technology use are to students.
Question 14 - 16: Please complete the following questions regarding your class delivery so far: (List
of methodologies).
•
•
•
•
•
•

This also links to research question three and also one in terms of disparities
between what student and staff think about engagement
I just need to add a definition of each – I had students saying never heard of notional
or self-directed study yet they have all completed assignments etc.
Will also add notional hours as it would be interesting to see who has heard of these
and how much they actually do – not sure it is going to be useful data for this study
Change group work to collaborative
Gauge how much they like online work - given the push to go this way and free staff
up for other things – how is this received?
Data from here will help answer research Question 2 and 3

Question 17: Of these teaching methods above, which one(s) do you prefer?
•

Responses as expected

Question 18: Need to close the loop regarding the physical spaces (useful given the move to the new
timetabling system). But we also need some feedback about which spaces are appropriate for nursing
given some of the topics we teach. Insert question with scale of really dislike to really like for each type
of space. This will also help with research question one and three. Possibly two.
Questions 19 – 21: insert some qualitative questions here to get some rationale about preferred and
least preferred spaces.
Question 23: Close the loop on physical spaces and add a multi-choice question regarding the
importance of the physical space. Adds weighting and rational for Q. 18 and validates Focus group
Question 24: Given all the research and reading I have done and thinking about the focus group, feel
it is important to add a question asking students to “Define” engagement. I am interested to see if it
has a behavioural, cognitive or emotional aspect to it. This will help link it to physical spaces and
sense of belonging
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Question 25: Is there anything else you would like to say in regards to your engagement or attendance
during your study

2. Pilot Study – Focus Group: Staff
Instructions:
Explain why the session has been organised, format of the session and how their views will be used.
Please speak one at a time, we want to ensure that everyone has an opportunity to give their views
As we are working to maintain confidentiality, please refer to yourself as P1, P2 etc. and state this at
the beginning of when you speak to help with later transcription
Respect the opinions of others - everyone’s views are valid although you might not agree with them •
There are no right or wrong answers – we just want to know what you think • Notes will be taken but
everything that is said will be kept confidential – no names will be put against comments • If anyone
has any specific questions that do not relate to the discussion, there will be an opportunity at the end
of the meeting.
•
•

Instructions worked well – no issues
Practice Focus group only had three participants. This took about 45 minutes. Feel 90
minutes will be adequate as we did not do the reflective questions – not sure if they
are actually necessary as the main questions seem to draw out a lot of the data
needed. It will depend on how many participants – 12=90 minutes; 6= 45 – 60 minutes

Question One: Tell us how you know your students are engaged?
This will give me an idea of what staff think shows engagement and allow me to see if it marries up
with what students think.
The responses here were:
•
•
•
•
•
•

Listening, focused, asking questions, engaged in contact
Can’t tell when they sit at the back of the class
Can’t tell in big flat open spaces with one lecturer
The work they produce
Turn up to class all the time
Body language important– interested – need to see the student – looking into screens –
hard to tell if they are engaged

In open plan spaces – I move around but don’t feel they were engaged near the back because of their
body language
On clinical they are motivated and ask questions about their patients, engage in dialogue with
teachers, apply knowledge but this time is getting less due to decreasing staff levels
This information will help me determine if staff and students are potentially on the same page. This
information is good and will give me opportunity to see if this corroborates what the students say or
whether there are disparities.
•

This question links to: What does “engagement” mean to students and to academic staff?
Objectives:
▪ To determine if there is disparity or an alignment between student and staff
perceptions on engagement
▪ To determine if Maori, Pacific or students ≥25y are less engaged than other
groups of students
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Add Prompts: it would be interesting to see how staff engage students in those big flat spaces - might
provide some data to link to the questionnaire and data from student focus group

Question Two: How do you create a sense of belonging?
I am expecting to see manaakitanga and whanaungatanga principles and getting to know students.
The responses I got were:
•
•
•
•
•

Friendly lecturers, encouraging small groups
Making students feel important and their contributions are important
Get to know students in 1:1 situations e.g. practice or CLS or practical.
It is important for me to know who I am and for me to know who they are. It’s the first step of
cultural safety – THEY are important.
Build relationships – Whanaungatanga – introduce and make connections. I always get back
to students with something personal weekly or online

These responses were as expected – even better in some ways! This information will help me
determine if staff and students are potentially on the same page. This information was good and will
give me opportunity to see if this corroborates what the students say or whether there are disparities.

Question three: How do you use technology to engage students?
I was expecting to see we had moved on from emails and marking online and were using apps etc.
The responses were:
•
•
•
•
•
•

Emails
Submitting work online
Tech is useful but it separates us – prefer 1:1 – the human connection
PPTX
Less interaction
Texting is good

Interestingly and perhaps it was due to my small focus group that the results were the same as maybe
a few years back… I did think we might have evolved. However, these results are useful. So useful –
think of the things we could do! I wonder what data will come from the actual study. Regardless, this
information will help me determine if staff and students are potentially on the same page this
corroborates what the students say or whether there are disparities.
This question links to:
•

What does “engagement” mean to students and to academic staff?
Objectives:
▪ To determine if there is disparity or an alignment between student and staff
perceptions on engagement
▪ To determine if Maori, Pacific or students ≥25y are less engaged than other
groups of students

Question Four: How do the different learning spaces impact engagement?
Good insights from these questions. The responses were:
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•
•
•
•
•
•

DEU– students have time with clinical staff and the lecturer and we discuss patient care,
theoretical knowledge – make links… EXCELLENT
Although there is less time for this.
Lecture theatre makes it hard – engaged ones sit up the front – hard to know what’s
happening at the back. Too much space in this theatre.
In flat spaces – friends work together which increases uptake of info – much better application
of knowledge.
Have backs to us – culturally it doesn’t sit well. The distance between students makes it
difficult to pull them together as one unit – need a sense of wholeness.
CLS/Labs = open space, moving around, interacting - excellent space

This information will help me determine if staff and students are potentially on the same page – except
now I realise there is no question on the questionnaire for the student in regards to this. These
responses were as expected but have prompted me to pop a question for the questionnaire to
students about learning spaces or I will have nothing to corroborate with!
This links to:
•

What does “engagement” mean to students and to academic staff?
Objectives:
▪ To determine if there is disparity or an alignment between student and staff
perceptions on engagement
▪ To determine if Maori, Pacific or students ≥25y are less engaged than other
groups of students

Question five: What do you think is missing when students choose not to come to class?
Here I was looking for some reflection on practice and things under our control things that were
missing for the actual student.
I got responses like this:
• Larger groups – ability to manage them with complex material is a challenge
• Can’t get round them all.
• Most students are visual and they don’t get a lot of this or are allowed to move around.
• Those from L4 are well prepared but many students are underprepared. Student not knowing
what to expect as a professional. No idea of the commitment and this shows up in the clinical
setting. Not engaged enough to remember or review content.
• Every session is valuable. Since we made attendance not compulsory the level of depth of
knowledge has decreased.
• Missing multiple classes they misunderstand information as told to them by peers.
• Tutorials and students do presentations on clinical. Examples of pathophysiology – visual
content helped to relate to patients and intervention. Lack of time now due to reduced staffing.
• People can move things and change things to fit, but commitment must be there to become a
nurse.
• They learn from each other and build collegiality. E.g. study groups.
This didn’t elicit the response I was after and was misinterpreted. I wanted to know what was missing
for the student. This question needs to be reworded or perhaps clarified as I want to be able to
compare it to the student group and questionnaire – and help me determine if staff and students are
potentially on the same page about this facet. For example the new question could be:
•
•

What do you think is missing for the student who chooses not to come to class?
PROMPT – is there something we could do to encourage them to come? If so, what do you
feel is missing?

.
The question links to:
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•

Why are students not engaging or participating in classes?
Objectives:
▪ To determine if there is a link between attendance and engagement
▪ To identify reasons other than student-centred that cause students to miss
classes or not engage

The final question is reflective exercise – the facilitator will provide some feedback from the student
focus group and questionnaire.
“What can we learn from this feedback?” The idea here is we consider things we can change or
improve. We didn’t do this in the pilot group as we didn’t have generalised student findings to give to
staff.
This will help answer question research question three: What solutions are available to encourage
staff to engage students and apply knowledge?
•

Objective: To identify possible workable solutions to encourage students to attend and
participate through consideration of:
▪ Fostering a sense of belonging
▪ Opportunities to apply knowledge
▪ Embedding and using technology

It may be a lot of this information comes out through the first part.
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3. Pilot Study – Focus Group: Students
Instructions:
Explain why the session has been organised, format of the session and how their views will be used.
Please speak one at a time, we want to ensure that everyone has an opportunity to give their views
As we are working to maintain confidentiality, please refer to yourself as P1, P2 etc. and state this at
the beginning of when you speak to help with later transcription
Respect the opinions of others - everyone’s views are valid although you might not agree with them •
There are no right or wrong answers – we just want to know what you think • Notes will be taken but
everything that is said will be kept confidential – no names will be put against comments • If anyone
has any specific questions that do not relate to the discussion, there will be an opportunity at the end
of the meeting.
•
•

Instructions worked well – no issues – clear and easily understood
An hour was an appropriate amount of time

Question One: Tell us what enables student engagement in the classroom.
Prompt: Tell us about your best learning experience ever
•

By yourself

This was insightful and generated the following kinds of responses:
•
•
•
•
•

Class was fun & interactive
Communication occurred between staff and students
Applied work where scenarios, resolutions and feedback were feedback
Chances for students to give feedback and participate
Workshops

This is in-line with what I was expecting. Students went on to talk about being engaged on their own
and in groups which were:
o
o
o
o
o
o
o

Activities e.g. interactive
Feelings about activities and being in class e.g. fun, enjoyable
Characteristics of teachers
Examples of activities that were engaging
Working with friends/peer group
Getting out into the real world e.g. Community profile
With others

This question doesn’t need modifying.
But I am going to ask them what engagement actually means though. This will give me some sort of
measure of engagement that will inform objectives
This confirmed what I was looking for and further analysis will allow me to link these to the objectives.
Although it would be good to know about teachers body language – perhaps this fits with belonging or
pedagogy.
I think perhaps a bit of reflective dialogue needed and then a prompt - Suggest changing prompt to be
tell us about your best learning experience ever - it can be on your own or with others
•
•

Prompt: Tell us about your best learning experience
Reflect – it sounds like the when class is fun or exciting that the teacher plays a role. Consider
body language and gestures – do these support engagement?
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It also seems a lot of responses might be linked to pedagogy so add: What teaching methods do you
prefer? E.g. online, face to face, interactive, blended
This will tell me what kinds of classroom activities and interactions that students have that engage
them the best and also if they feel engaged when working on their own or group work.
This links to research question two: What does “engagement” mean to students and to academic
staff?
Objectives:
• To determine if there is disparity or an alignment between student and staff
perceptions on engagement
• To determine if Maori, Pacific or students ≥25y are less engaged than other groups
of students

Question Two: How do you FEEL when you are engaged?
The responses here were:
•
•
•
•
•
•

Thinking more
People want to listen to me
Asking questions
Writing
Wanting to contribute
If I aren’t engaged I blank/ears off/nothing

This didn’t get the response I was after. I was really interested to see how they actually felt – excited,
eager, happy etc. It was only in the feedback session later, one of the participants explained if they
knew they were engaged when they rushed home to ring mum in another city to share what they had
learnt. I said – that’s the kind of response I want, so how can I get that?
I think the question is right, but may require a bit of reflective dialogue. Students don’t appear to be
able to put feelings into words as I was after emotions e.g. excited, eager etc. and the things they
might do to e.g. rushing home to tell Mum. At the end of the day, I feel students should be so “excited”
they will want to come to class. So need the “feeling” link.
If participants say similar responses to these, the facilitator could say “I asked you in the previous
question about what enables engagement – here I am asking you how you feel.
Before you were saying “class was fun and interactive” – that sounds like you were excited.
These will help inform research question two: What does “engagement” mean to students and to
academic staff?
Objectives:
•To determine if there is disparity or an alignment between student and staff
perceptions on engagement
•To determine if Maori, Pacific or students ≥25y are less engaged than other groups of
students

Question Three: What is missing when students choose not to come to class?
Reasons for not attending given were: work straightforward so don’t come in, boring subject, boring
teacher just read pptx, can get the information from somewhere else and do it my own time
These are the results I was expecting. This confirmed what I was looking for and further analysis will
HOPEFULLY allow me to link these concepts together
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This will give me an idea of whether the reasons students do not attend is because of something we
can do, or other factors. How much seems to be other factors that we have no control over? Hopefully
find a link between whether students attend classes that are engaging using information from Q e.g.
do they come to the interactive sessions for example?
This will help answer research question: Why are students not engaging or participating in classes?
Objectives:
• To determine if there is a link between attendance and engagement
• To identify reasons other than student-centred that cause students to miss classes
or not engage
Question Four: How successful are staff at creating and fostering a sense of belonging?
I was expecting to see:
•
•
•
•
•
•

Humorous
Personal stories
Some content is hard for lecturers to make exciting no matter how hard they try
Approachable
Staff are motivated to help you overcome obstacles
I am expecting participants to talk about how welcoming and inclusive staff are, they welcome
questions, share personal stories, listen to your stories, are culturally inclusive. Do staff know
their learners? Does whanaungatanga and manaakitanga play a role?

Needed to prompt here to elicit responses and then the responses fitted the question.
Need to change this so it is clear it is MIT teaching staff we are talking about as one of the participants
sought clarification.
The “belonging” part was overlooked although some of the answers were insightful. Hence, I think we
ask the question as it is, and either add a prompt or ask a secondary question. It would be useful to
know if this was important to students.
Add a prompt: Belonging in the classroom means feeling welcome, comfortable and part of the
wider group.
How important is a sense of belonging to you?
These responses will help inform research question one: Why are students not engaging or
participating in classes?
Objectives:
•To determine if there is a link between attendance and engagement
•To identify reasons other than student-centred that cause students to miss classes or
not engage

Question four – How is technology embedded into your learning experiences.
This question gave the following responses:
•
•
•
•
•
•

Microphones in big spaces
Lecture slides
You tube
Sometimes not well used – screens hard to see
Some are up to speed. Some aren’t
Using individual devices for research
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•

Internet

Found this interesting. Obviously not the kind of technology I was thinking but still interesting!
Wanting to find out the kinds of things students use their devices for in the classroom e.g. response
technology or interactive technology like apps for asking questions like kahoot etc. So need to add
some prompts:
•
•

Does the technology support engagement?
How do staff manage the technology as well as they could?

The responses here fit with my questions as I think that engagement has many facets to it. It is
important to determine how technology is being used and links between groups of students and their
use. This will help inform research question one: Why are students not engaging or participating in
classes?
Objectives:
• To determine if there is a link between attendance and engagement
• To identify reasons other than student-centred that cause students to miss classes
or not engage
Question five: How do the different learning spaces impact your engagement?
Responses were:
•
•
•

Hate the open spaces – too much traffic, talking, hearing other classes you tube clips. Very
distracting especially if there are events in the atrium.
We often have sensitive topics to discuss and it’s inappropriate in an open space.
Like the big flat space at the KA campus as everyone faces the front. All three loved the
theatre for theory classes and enjoyed the flat spaces at MMIT for workshops or group work.

While this information was good, it may be useful to add a prompt just to gather more information
about their preferred teaching space. Add sub question – what is your preferred learning space?
The responses here fit with my questions as I think that engagement has many facets to it. It is
important to determine how the teaching spaces affect students – while we cannot do much about the
spaces, we might have some influence on the timetable.
Add prompts to preferred learning spaces - What is it about these spaces that help engagement
more? How students feel in different spaces?
Again this data will help answer question one of the research questions: Why are students not
engaging or participating in classes?
Objectives:
• To determine if there is a link between attendance and engagement
• To identify reasons other than student-centred that cause students to miss classes
or not engage

Question six – if you had the power to design an engaging learning environment what do you
envisage?
I didn’t quite get what I wanted here but it was on-track. I need to unpack the “teaching methods” part
a bit more. Here I am trying to find out the perfect plan! If the sky is the limit, what are students
wanting.
It could be useful to give them some butcher paper and get them to design the best space or draw on
the board. Perhaps the question could be re-written. Question six – imagine you are all part of a team
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designing the perfect learning space and money was no object. Design the optimal/perfect engaging
learning environment…. But actually I think this is unnecessary as it could be inferred from other data.
Links to Research Question One and Two. It is important to find out what students want. My research
hopes to unpack is what we think we are doing, what students think we are doing and is it what they
want?
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Appendix Three: Question Guide for Student Focus Group
Icebreaker (5 minutes)
(Facilitator ensures everyone has been able to speak and participate e.g. brief introductions)
Exploration questions (45 minutes)
1. Tell us what enables student engagement in the classroom
•

PROMPT: tell us about your best learning experience

•

REFLECTION: It sounds like the when class is fun or exciting that the teacher plays a
role. Consider body language and gestures – do these support engagement? When
you have staff that get really excited and gesture… does this support your
engagement?

2. What sort of teaching methods do you prefer? So we now have lots of choices… we are
online, blended, face to face, the teacher is the “sage on the stage”… some of you will have
experienced classes at South Campus and some of you only this campus….
3. What kind of things enable student engagement within the class?
•

Can you think of a better way to teach it? Or have some solutions?

•

Do you feel you learnt a lot more by having these sorts of exercises?

4. What do you think prevents people from doing that? (in reference to a conventional teachercentric lesson with lots of power point slides)
•

Do you think staff haven’t really got to grips with the technology here?

5. How do the different learning spaces impact your engagement?
•

You have obviously had some issues with external classrooms here. So you aren’t
happy. Tell us about that.

•

So, online? How much work do you do online for other staff?

•

So, that’s taking the place of what sorts of things?

•

So, you aren’t too happy if you are outside of a closed space at MMIT?

6. So, how do you FEEL when you are engaged? What kinds of emotions are you experiencing?
7. What is missing when students choose not to come to class?
8. How successful are staff at creating and fostering a sense of belonging?
•

Belonging in the classroom means feeling safe, welcome and being part of
the larger group. How important is that to you?

•

So you have made friends….

9. How is technology embedded into your classroom experiences?
•

PROMPT: Does the technology support engagement?

10. How do you define engagement?
11. So, is there anything else you think we should know about engagement?
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Appendix Four: Question Guide for Staff Focus Group
Icebreaker (5 minutes)
(Facilitator ensures everyone has been able to speak and participate e.g. brief introductions)
Exploration questions (45 minutes)
1. Tell us how you know when your students are engaged? Can you tell me about any times this
has happened?
2. So, how would you define engagement if you had to come up with a definition? What does it
mean in the nursing programmes?
•

How do you manage engagement in the big classrooms?

3. How do you create a sense of belonging in the classroom?
4. How do you use technology to engage your students?
5. How do the different learning spaces impact engagement?
•

What about labs?

•

And the clinical learning suite?

•

What about the computer suites?

6. What do you think is missing, when students choose not to come to class? Is there anything
we can do to encourage them to come?
7. Is there anything else you would like to add?
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Appendix Five: Student Questionnaire

Questionnaire for students
As part of my Masters of Applied Management I am undertaking research for my
dissertation I am really interested in finding out about MIT’s student experience and
perceptions in the classroom, and the reasons students may choose not to attend
classes. The aim of my research is to gain a better understanding of ways in which
we could improve student engagement through teaching and learning.
Thus I would like to invite you to participate in my wider study by taking part in this
questionnaire which will take about 30 minutes to complete. The results from this
questionnaire are anonymous and only used for the purposes of this study. No
personal identifiers will be collected. The data will be saved electronically on a
password protected computer and deleted after 5 years have passed. Generalised
findings will be used in the final report and copies of the study will be available on
request to participants.
The study has been approved by the Ethical Committee Board at Southern Institute
of Technology. If you have any queries or require more information, please contact
my supervisors, Dr Colin Brand [colin.brand@sit.ac.nz] or Selena Coburn
[selena.coburn@sit.ac.nz].
Participation is voluntary and if you do not wish to participate, I thank you for your
consideration. Your decision to participate or not will not have any implications for
you.
By participating and submitting the questionnaire you give your consent to the
information being used for the purposes of this research. I look forward to receiving
your responses by 9th of November.
If you have any questions about the research process you may contact my
supervisor Dr Colin Brand [colin.brand@sit.ac.nz]
Thank you
Anne
______________________________________________________________________________
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Please complete the following demographic questions by placing a tick in the
corresponding box
1. Are you…..?
Male
Female
Other
Prefer not to say

2. I am……?
≥25y
26 – 35
36 - 45
46 – 55
56 – 65
66 +

3. Which ethnic group(s) do you identify with?
NZ European/Pakeha
Maori
Pacifica
African
Asian
Other European

Other – Please specify:
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4. I am currently a part time or full time student:
Full time
Part
time

5. I am enrolled or completing courses this semester in the ……?

PROGRAMME

Current cohort

Diploma of
Enrolled Nursing
Bachelor of
Nursing Pacific
Bachelor of
Nursing

BNP2 BNP4 BNP6
BN1

BN2

BN3

BN4 BN5 BN6

6. [Question six will link from Q5 only to the courses related to them and will ask
them questions regarding this semesters courses they are completing and
their previous semester]
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Diploma of Enrolled Nursing students:
Please complete the following questions regarding your learning
experiences to date.
For each of the courses you have completed or are currently enrolled, please
indicate how each of the following statements applies for each course – tick as
many that apply (in each row)
I felt a sense of
belonging and
felt included

Technology is
used
effectively

The course
material was
relevant

722.401
Nursing as a
profession:
Enrolled
Nursing
722,402
Applied Social
Science for
Enrolled
Nurses
722.403
Allied structure
and function of
the human
body
722.404
Clinical skills
for Enrolled
Nurses
722.405
Foundations of
Enrolled
Nursing
Practice

722.502
Enrolled Nurse
Practice Acute
Care
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There were
opportunities
to apply my
knowledge

The content
was interesting

Teachers
facilitated the
class well

I felt engaged
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Bachelor of Nursing Pacific students:
Please complete the following questions regarding your learning
experiences to date.
For each of the courses you have completed or are currently enrolled, please
indicate how each of the following statements applies for each course – tick as
many that apply (in each row)
I felt a
sense of
belonging
and felt
included
BNP1

722.530

Semester
one

Self Identity
and
connections

Technology
is used
effectively

722.531
Pacific
World
Views
722.530
Health and
Wellness
722.533
Science for
nurses one
BNP2

722.534

Semester
two

Nursing in
context:
inpatient
722.535
Nursing In
Context:
Community
722.536
Introductio
n to
pharmacolo
gy
722.537
Science for
nurses two
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material
was
relevant

There were
opportuniti
es to apply
my
knowledge

The content
was
interesting

Teachers
facilitated
the class
well

I felt
engaged
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BNP3

722.657

Semester
three

Nursing
with an
inpatient
focus
722.798
Hauora
Maori

BNP4
Semester
four

722.659
Professiona
l Practice
722.658
Nursing
with a
mental
health
focus

BNP5
Semester
five

722.660
Nursing
with a
community
focus
722.799
Pacific
Health
Priorities

BNP6

726.701

Semester
six

Focussed
experience
and
Transition
to Practice
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Bachelor of Nursing students:
Please complete the following questions regarding your learning
experiences to date.
For each of the courses you have completed or are currently enrolled, please
indicate how each of the following statements applies for each course – tick as
many that apply (in each row)
Courses

I felt a sense
of belonging
and felt
included

Technology is
used
effectively

The course
material was
relevant

722.539
B
N Health
1 Science
one
S
e 722.540
m
e Foundation
s s of nursing
t
722.543
e
r Foundation
s of
Professiona
o
l
n
developme
e
nt
722.542
B
N Introductio
2 n to
nursing
s
practice
e
m 722.541
e
s Health
t Science
e two
r

722.544

Introductio
t
n to
w
pharmacol
o
ogy
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B 722.624
N
3 Nursing
with an inS patient
e focus
m
e 722.625
s
Professiona
t l practice
e
r

t
h
r
e
e
B 722.626
N
4 Nursing
with
S Mental
e Health
m Focus
e
s 722.726
t
Pacific
e
Health and
r
Wellness
f
o
u
r

B 722.725
N
5 Hauroa
Maori
S
e 722.627
m
Nursing
e
with a
s
community
t
focus
e
r

f
i
v
e

Research Mgmt. 901 Dissertation - FINAL
151
Word count = 21564 excluding tables, appendices

Anne Marie Sinclair – 2018002235
B 722.727
N
6 Focused
Experience
S &
e Transition
m to practice
e
s
t
e
r
s
i
x

From HERE on all students answer the questions:
7. Thinking about those courses you indicated you were engaged, describe
briefly how you felt or knew you were engaged.
8. What methods do you use to stay in contact or engage with your lecturer other
than face to face? Select all you use or have used.
Please indicate the ONE you use most often and your preferred option.

I use or have used

Telephone call
Skype
FB messenger
Text message
Instant messenger
Messaging app e.g. viber, whatsapp
Canvas messages
MIT emails
Other – please specify
None of these
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The one I use most
often is

My preferred one
is

(tick only one)

(tick only one)
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9. For which reasons have you missed classes?
This is classes you never came to, or those you came and left early and
missed a significant portion of the class.
Select all that apply.

Transport issue
Financial issues
Had children or dependents I had to look after
Illness/medical
Too tired
Family expectations
Had work commitments
Tangi/funeral
Holiday
Could get information a different way
Did not feel included
Find the technology difficult
Dislike team or group work
Had to finish an assessment/assignment
The physical classroom space is unsuitable
Lost interest in nursing/unmotivated
Did not like the teaching method
Other reason – please specify

10. Are there classes you chose not to attend, when you actually could have
gone to class? (i.e. you wagged a class). Briefly describe your reason.
11. What could have been done differently that would encourage you to attend?
In other words, what could we have done differently so you didn’t leave early or
wag?
12. How important is a sense of belonging to you?
•
•
•

Extremely important
Very important
Somewhat important
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•
•

Not so important
Not at all important

13. How important is it to you for technology to be used or embedded into teaching
and learning?
•
•
•
•
•

Extremely important
Very important
Somewhat important
Not so important
Not at all important

14. Notional hours are the estimated time needed to achieve the learning outcomes
of the course. For example, a 15 credit course has approximately 150 hours of
learning. Teachers direct students to material for use when not in the timetabled
classes e.g. activities, assignments, readings
•
•
•
•
•
•
•
•
•

I have never heard of this
I have never heard of this but I do some of the activities the teachers direct me to
I have never heard of this but try and do all the activities the teachers direct me to
I am aware of notional hours but didn't know what it meant. However I do some of the notional activities
I am aware of notional hours but didn't know what it meant. However I try to complete all the directed
notional activities
This has been used in courses but I did not find it engaging
I know about notional hours and do some of the notional activities.
I know about notional hours and I try to complete all the directed notional activities

15. How do you find it when you are given lecturer directed ONLINE learning?
•
•
•
•

I have never used this
I really dislike learning online
I dislike learning online
I like learning online

16. Please complete the following questions regarding your class delivery so far

Teaching
method

I have
never
heard of
this

I have
heard of
this but
never
been used

This has
been used in
courses but I
didn’t find it
engaging

Online

Lecture
where only
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This has
been used in
courses and
I found it
engaging

Definition of terms

Online lessons are where you are directed by
the teacher to material or activities through
an online/internet forum. It is expected that
there is a transfer of skills and knowledge to
you and replaces face to face teaching.
Teacher centred learning is when you have a
lecture/class where the teacher has a
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PowerPoint
is used

Self-directed

Collaborative

Blended
learning

Interactive
learning

Case studies
or scenario
based

dominant and active role and does a lot of
talking. Mostly PowerPoint or notes
are presented to enhance the transfer
knowledge and skills to you
Self-directed learning is a process by where
you take the initiative, with or without the
help of others to learn - in this space you
might identify areas to work on, materials
and resources that are helpful for your
learning and learning needs, and try
different strategies to learn and practice
skills and knowledge
In collaborative learning, students are
grouped and work together to search for
understanding, meaning, or solutions to a
problem
Blended-learning mixes technology and faceto-face instruction by combining classroom
learning with online learning. In blended
learning the learning that occurs outside of
classroom REPLACES face to face teaching.
Interactive learning is where you as a
student get to interact with others including
the teacher and with the subject matter. As a
student you take a more active role and get
involved in the lesson as opposed to a more
teacher-centred approach.
Case study or scenario based learning is
where you are given a scenario to support
your learning. As a student you would work
through a storyline related to the content of
the course and apply your knowledge and
skills in a real world context.

Activity
based
learning

Activity based learning (ABL) is where
students come together in class but learn at
your own pace through teacher-facilitated
activities

Flipped
classroom

In a Flipped classroom content is completed
outside of the classroom to be ready for in
class activities e.g. you watch a video
outlining some content ready for activities in
class. The material set outside of the
classroom supports the learning inside the
class.

17. Which of these teaching method(s) do you prefer?
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18. The following questions ask you to consider the various learning spaces you may have
used. How do you find working in?
I have never
used this

I really dislike
this space

I dislike this
space

I like this space

I really like this
space

Science labs
Large flat closed spaces
e.g. 301
Matatou Room or
Whanau space
Theatre
Large flat spaces with
rectangular desks in
rows
Small closed spaces e.g.
204
Clinical learning suite
Large open spaces like
127 e.g. “the bridge”
Small open spaces

19. What is your most preferred learning space(s) and what is it about that/those
space(s) that makes it more desirable or appealing?
20. How do you use the physical spaces within MMIT for social learning outside of
timetabled classes?
21. What is your least preferred learning space(s) and what is it about that/those
space(s) that make it less desirable?
23. How important is the physical learning space in making you feel engaged in the
teaching and learning?
• Extremely important
• Very important
• Somewhat important
• Not so important
• Not at all important
24. Finally, how do you define “engagement” in the context of teaching and learning?
25. Is there anything else you would like to say in regards to your engagement or
attendance during your during your study?

Thank you for your help and participation, Anne
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Appendix Six: Consent form for Focus Groups

Southern Institute of Technology
Declaration of consent to participate in a focus group for
“Dwindling attendance of classes by students”.
I have had the scope and nature of the research fully explained to me. Any questions about the research have
been satisfactorily answered, and I understand that I may request further information at any stage. I accept and
note that:
1.

My participation in this research is entirely voluntary.

2.

I may withdraw from participation in the research at any time up to the point at which the data is
anonymised and amalgamated without explanation, disadvantage or disincentive.

3.

The information given during the focus group is being utilised solely for the purpose of the specific
research project and will not be disclosed to any other person or agency without my express consent.

4.

The focus group will be recorded for later transcription.

5.

This information may be incorporated into the research report but actual names or other
characteristics that may lead to identification of individuals or organisations will not be disclosed.

6.

I may at any time request to view any completed drafts or sections of the research report to which I
have contributed.

7.

A copy of the completed research report will be made available to me, on request, at the conclusion of
the research.

DECLARATION
I have read and understood the information set out on this form, and give my informed
consent to be interviewed during this focus group in accordance with the stated terms and
conditions.
Name of Participant:

Name of Researcher/Interviewer:

………………………………………………………...........

…………………………………………………………………

Signature …………………………………………………

Signature …………………………………………………

Date ………………………………………………………..

Date ………………………………………………………..
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Please complete the following demographic questions by placing a tick in the
corresponding box

11. Are you…..?
Male
Female
Other
Prefer not to say

12. I am……?
≥25y
26 – 35
36 - 45
46 – 55
56 – 65
66 +

13. Which ethnic group(s) do you identify with?
NZ European/Pakeha
Maori
Pacifica
African
Asian
Other European
Other – Please specify:
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Appendix Seven: Participation information sheet – students

Information Sheet for Participants (Students)
Thank you for showing an interest in this project. Please read this information sheet carefully before
deciding whether or not to participate. If you decide to participate I thank you. If you decide not to take
part there will be no disadvantage to you of any kind and I thank you for considering my request.
Introduction
I am Anne Sinclair – one of the teaching staff here at MIT, but also currently a student from the
Masters of Applied Management programme at the Southern Institute of Technology. I am carrying out
this research as part of my dissertation.
What is the aim of the project?
The purpose of this research is to explore levels of student engagement and gain your perceptions on
your journey with us, particularly your learning experiences. The purpose of my research is to
establish if there is a link between engagement and attendance and to gain a better understanding of
ways in which staff could improve student engagement through teaching and learning.
What type of participants are being sought?
I wish to gain information from all current students across our three nursing programmes – BNP, BN
and DEN. The aim of the research is to determine and understand what is it that makes students want
to participate, engage and attend classes.
I also wish to gain information from a range of staff across our nursing portfolios to gather their
perceptions and views on student engagement, and what we can do to improve this.
What will participants be asked to do?
Participants will be asked to participate in a focus group, where you will be asked about your
experience and perceptions. This session will be audio recorded and will be facilitated by an
independent facilitator (Catherine Dickey) and would take about an hour of your time. It would be held
at the Manukau Campus on 16th October from 9.30am to 10.30am in Room 127 and light refreshments
will be provided.
Can participants change their minds and withdraw from the project?
You may withdraw from participation in the research at any time, without any disadvantage to yourself
of any kind, up until the point at which the data is anonymised and amalgamated into the dissertation.
In this case all information and data related to you will be deleted and will not be included in the final
report.
What data or information will be collected and what use will be made of it?
Focus groups will be recorded on a digital audio recorder for later transcription and analysis by myself.
Your name will not be mentioned in the recording or transcription and you will not be identified at any
time. Your name will not be used in the dissertation and any identifying features in the data will be
withheld or disguised to protect participant anonymity. All information will be kept confidential, and the
raw data will be used by the researcher only for the purposes of this study.
What will happen to the results?
The results of the project will be presented in the form of a dissertation for the Masters of Applied
Management. A copy will also be available in the Southern Institute of Technology library (Invercargill).
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Generalised findings will be shared with the teaching staff within MIT’s School of Nursing. The
anonymised information may also be included in a conference presentation or academic journal
article. You are most welcome to request a copy of the final report should you wish.
How will the data be stored?
The data collected will be securely stored in such a way that only the researcher and the supervisor
will be able to gain access to it. Audio recordings and electronic information will be uploaded onto a
password protected computer. All paperwork and consent forms collected at the focus groups will be
stored in locked storage. At the end of the project any personal information will be destroyed
immediately except that, as required by SIT's research policy, any raw data on which the results of the
project depends will be retained in secure storage for five years, after which time it will be destroyed.
What if you have any questions about the project?
If you have any questions about the project, either now or in the future, please feel free to contact
either the researcher or supervisor:Researcher Contact Details:
Anne Sinclair
Southern Institute of Technology
Phone: DDI: 9760594
Email: 2018002235@student.sit.ac.nz
.
Project Supervisor Contact Details:
Dr Colin Brand
Southern Institute of Technology
Email: colin.brand@sit.ac.nz
Selena Coburn
Southern Institute of Technology
Email: selena.coburn@sit.ac.nz

Approved by Southern Institute of Technology Ethics Committee on 11th September 2019
If you have concerns about the ethical conduct of this research or the researchers, the following
procedure should occur.
Write to the following:
The Secretary of the Human Research Ethics Committee
Southern Institute of Technology
133 Tay St
INVERCARGILL 9840 NZ
Tel: 03 211 2699
All information is confidential and will be handled as soon as possible.
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Appendix Eight: Participation information sheet – staff

Information Sheet for Participants (Staff)
Thank you for showing an interest in this project. Please read this information sheet carefully before
deciding whether or not to participate. If you decide to participate I thank you. If you decide not to take
part there will be no disadvantage to you of any kind and I thank you for considering my request.
Introduction
I am Anne Sinclair – one of the teaching staff here at MIT, but also currently a student from the
Masters of Applied Management programme at the Southern Institute of Technology. I am carrying out
this research as part of my dissertation.
What is the aim of the project?
The purpose of this research is to explore levels of student engagement and gain your perceptions
about this from your classroom experiences. The purpose of my research is to establish if there is a
link between engagement and attendance and to gain a better understanding of ways in which we
could improve student engagement through teaching and learning.
What type of participants are being sought?
I wish to gain information from all current students across our three nursing programmes – BNP, BN
and DEN. The aim of the research is to determine and understand what is it that makes students want
to participate, engage and attend classes.
I also wish to gain information from a range of staff across our nursing portfolios to gather their
perceptions on student engagement and attendance, and what we can do to improve this.
What will participants be asked to do?
Participants will be asked to participate in a focus group, where you will be asked about your
experience and perceptions in the classroom. This session will be audio recorded and will be
facilitated by Catherine Dickey (Research Lead) and would take about 60 minutes of your time. It
would be held at the Manukau Campus on Wednesday the 6th November from 2pm to 3pm in Room
304 and light refreshments will be provided.
Can participants change their minds and withdraw from the project?
You may withdraw from participation in the research at any time, without any disadvantage to yourself
of any kind, up until the point at which the data is anonymised and amalgamated into the dissertation.
In this case all information and data related to you will be deleted and will not be included in the final
report.
What data or information will be collected and what use will be made of it?
Focus groups will be recorded on a digital audio recorder for later transcription and analysis by myself.
Your name will not be mentioned in the recording or transcription and you will not be identified at any
time. Your name will not be used in the dissertation and any identifying features in the data will be
withheld or disguised to protect participant anonymity. All information will be kept confidential, and the
raw data will be used by myself as the researcher only for the purposes of this study.
What will happen to the results?
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The results of the project will be presented in the form of a dissertation for the Masters of Applied
Management. A copy will also be available in the Southern Institute of Technology library (Invercargill).
The anonymised information may also be included in a conference presentation or academic journal
article. You are most welcome to request a copy of the final report should you wish. Generalised
findings will be available for use within the wider School of Nursing at MIT.
How will the data be stored?
The data collected will be securely stored in such a way that only the researcher and the supervisor
will be able to gain access to it. Audio recordings and electronic information will be uploaded onto a
password protected computer. All paperwork and consent forms collected at the focus groups will be
stored in locked storage. At the end of the project any personal information will be destroyed
immediately except that, as required by SIT's research policy, any raw data on which the results of the
project depends will be retained in secure storage for five years, after which time it will be destroyed.
What if you have any questions about the project?
If you have any questions about the project, either now or in the future, please feel free to contact
either myself or my supervisor(s):Researcher Contact Details:
Anne Sinclair
Manukau Institute of Technology
Phone: DDI: 9760594 or 0211256170
Email: anne.sinclair@manukau.ac.nz or 2018002235@student.sit.ac.nz

Project Supervisor Contact Details:
Dr Colin Brand
Southern Institute of Technology
Email: colin.brand@sit.ac.nz
Selena Coburn
Southern Institute of Technology
Email: selena.coburn@sit.ac.nz
Approved by Southern Institute of Technology Ethics Committee on 9th September 2019
If you have concerns about the ethical conduct of this research or the researchers, the following
procedure should occur.
Write to the following:
The Secretary of the Human Research Ethics Committee
Southern Institute of Technology
133 Tay St
INVERCARGILL 9840 NZ
Tel: 03 211 2699
All information is confidential and will be handled as soon as possible.
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Appendix Nine: Definition of Terms and concepts
Activity based learning (ABL): students come together in class but learn at their
own pace through teacher-facilitated activities
Ako: a concept that refers to reciprocal learning and describes the teaching and
learning relationship
Andragogy: principles and approaches developed in adult education
Blended-learning: mixes technology and face-to-face instruction by combining
classroom learning with online learning. The learning that occurs outside of
classroom replaces face to face teaching.
Case study or scenario based learning: students are given a scenario to support
learning. Students work through a storyline related to the content of the course and
apply knowledge and skills in a real world context.
Collaborative learning: students work together in groups to search for
understanding, meaning, or solutions to a problem
Constructivism: truth and meaning are created by the participants’ interactions with
their view of the world
Digital native: the people who have grown up with technology
Flipped classroom: content is completed outside of the classroom ready for in class
activities. The material set outside of the classroom supports the learning inside the
class.
Interactive learning: students get to interact with others including the teacher and
subject matter. Students’ have an active role and are involved in the lesson
Maaori: the spelling of Maaori (Māori) in this context is in reference to Tainui the
local iwi where this study is situated. Different regions have different dialects and this
spelling reflects the Waikato region.
Māori: refers to the indigenous people of Aotearoa (New Zealand), Maaori ways of
being and doing and to the language of our indigenous people
Manaakitanga: the process of showing respect, generosity and care for others.
Millennial: usually refers to people born between 1981 and 1996 (sometimes
referred to as Generation Y)
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Online learning: students are directed by the teacher to material or activities through
an online/internet forum. It is expected that there is a transfer of skills and knowledge
which replaces face to face teaching
Pedagogy: the underlying principles and approaches developed in the education of
children
Post-millennial: in reference to people born after 1997 (sometimes referred to as
Generation Z)
Real-world: the existing state of things
Self-directed learning: students take initiative to learn by identifying areas to work
on; materials, resources and strategies that are helpful to learning and learning need;
and practice skills
Teacher-centric learning: the teacher has a dominant and active role and does a lot
of talking. Mostly PowerPoint or notes are presented to enhance the transfer
knowledge and skills to students
Whanaungatanga: a relationship through shared experiences and working together
which provides people with a sense of belonging
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Final Words

“Engagement is being able to communicate with the lecturer and being able to hear
the lecturers/classmates’ response. Being engaged is when the lecturer and the
student are interested/passionate about the topic they are discussing and open to
learning from each other. Having a feeling of security within the classroom where
there are no "incorrect" answers, but opportunities to learn. Being engaged is a
feeling where the lecturer wants their students and cares about their learning
process”
(Response from a Bn5 Student participant in the Questionnaire)
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