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Abstract
Kapa haka is a treasure for Māori, and is performed by many people of all ages. This

research sought to gain an understanding of health benefits of Kapa haka within a

tertiary institution. The Māori health model Te Whare Tapa Whā is composed of four

paradigms: Taha Whānau, Taha Wairua, Taha Hinengaro and Taha Tinana. This

model was used to help understand the health findings of the Mātātupu Kapa haka

group, and then their experiences were contrasted with the experience of a Tuakana

of Kapa haka.

Kaupapa Māori principles were essential to this research including Tino

Rangatiratanga, Taonga tuku iho, Kia piki ake I ngā Raruraru O Te kainga, Whānau

and Kaupapa. Fourteen Kaihaka from the educational institution were interviewed

kanohi ki te kanohi (face to face), following Tikanga (correct procedure, customs,

rules, protocols). Titiro, Whakarongo and Kōrero (looking, listening then speaking)

were very important in the interviewing process, as was respecting the mana of all

Kaihaka. Thematic analysis was used to analyse the data.

The findings of this research show three main themes; Journey of development,

Connecting and expressing of oneself, and Knowledge for all, with related sub

themes.

The discussion section reviews the themes and their sub themes and compares and

contrasts them with other research literature. In this section the Tuakana is

re-introduced and her voice is used to communicate her knowledge and experience

within the paradigm of Kapa haka.

Conclusion: The conclusions of this research assert that Kapa haka empowered

Mātātupu Kaihaka and supported their development as Māori, while enhancing their

well-being under the framework of Te Whare Tapa Whā. Thus the research

recommendations discuss the need for support and nurture of Māori Kapa haka

groups for Māori to succeed at tertiary level.
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Karakia
Manawa mai te mauri nuku. Embrace the life force of the earth

Manawa mai te mauri rangi. Embrace the life force of the sky

Ko te mauri kei au, he mauri tipua. The life force I have gathered is powerful

Ka pakaru mai te pō. And shatter all darkness

Tau mai te mauri. Come great life force

Haumi ē, hui ē- taiki ē. Join it, gather it, it is done

This Karakia was chosen as this was the karakia used at Mātātupu to open up every

Hui that they had. Thus, supporting the importance of using it with this thesis.
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Chapter 1: Introduction

Introduction
This chapter will firstly look at the research aim and the research questions of the

present research. Secondly, the definition of Kapa haka will be discussed. Then the

definition of health will be explored based on The World Health Organisation

definition, followed by an exploration of the meaning of health from a Māori definition.

The rationale for the study will be given, and the Treaty of Waitangi and its

obligations to Māori discussed. The primary researcher is introduced and the

reasons that influenced the choice of topic for research presented. The last part of

the chapter will acquaint the reader with the content of the thesis.

The Aim
This research aimed to assess the effects of a Kapa haka program on new members

of a social support group for Māori at Unitec, Mātātupu, in 2014. However, it was

also to assess the effects of Kapa haka on existing members of Mātātupu, who were

still present within this Rōpū. The study was conducted by focus group korero in

which Kaihaka (performer) of Mātātupu were asked questions about their

experiences with Kapa haka to address the research questions:

- Could Kapa haka be used as an intervention to promote and prove alternative

positive health benefits in Māori tertiary students of Mātātupu within a specific

period?

- Can the support mechanisms that have been shown in other Kapa haka

studies be seen within Mātātupu members and has this enhanced the Māori

students’ experience at Unitec?

This research also used the wisdom of Tuakana (Experienced person), to strengthen

the discussion section from the findings of Mātātupu.

The next section will introduce what is Kapa haka and familiarise the reader to the

broader aspects of Kapa haka.
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What is Kapa haka?
This section provides a brief definition of Kapa haka, and what it is. The origin of

Kapa haka will be discussed later in the literature review.

Kapa: Is to stand in a row or rank.

Haka: To dance.

Kapa haka joined together stands for a Māori cultural group or a Māori performing

group (Kapa haka, 2016) is usually used to describe the traditional and

contemporary Māori performances. It is performed by Māori and non-Māori and can

be competitive or non-competitive in nature. The competitive environment of Kapa

haka can be seen at events such as the national gathering and competition of Te

Matatini, however there are other events for Kapa haka. Kapa haka brackets or

performance will consist of:

● Whakaeke (entrance song)

The entrance introduces the group.

● Waiata Tawhito (Ancient chant)

Waiata Tawhito are chants performed in a traditional Māori style.

● Poi

This showcases the women’s ability to demonstrate the dexterity that is required

when using poi. The rhythm of the poi helps to keep the tempo and beat of the

song while demonstrating the meaning of the lyrics.

● Waiata-ā-ringa (action song)

Waiata-ā-ringa are songs that usually have contemporary tunes, beautiful

coherences and graceful movement to convey the meaning of words.

● Haka (challenge).

Haka is an aggressive posture dance, which in recent times tackles current

issues and challenges facing Māoridom.

● Whakawātea (closing song).

The Whakawātea ends the groups’ performance with it exiting the stage from the

right, left or centre attempting to leave a lasting impression.

The next section will look at the definitions of health from the World Health

Organisation and also from an Indigenous point of view.
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Defining Health
The World Health Organisation (W.H.O), is the directing and coordinating authority

on international health within the United Nations. W.H.O experts produce health

guidelines and standards, and help countries to address public health issues (WHO,

2007). New Zealand has been a member of the United Nations since 1945 (United

Nations, 2014), therefore the inclusion of the W.H.O definition of health will be used.

The Constitution of WHO (1946) states in this updated version:

That good health is a state of complete physical, social and mental well-being,

and not merely the absence of disease or infirmity. Health is a resource for

everyday life, not the object of living, and is a positive concept emphasizing

social and personal resources as well as physical capabilities. Health is a

fundamental human right, recognized in the Universal Declaration of Human

Rights (1948). It is also an essential component of development, vital to a

nation's economic growth and internal stability. Along with the traditional and

unequivocal arguments on social justice and the importance of health, it is

now accepted that better health outcomes play a crucial role in reducing

poverty. There is also increased understanding of how health fits into a wider

cross-sectoral, cross-border and globalized framework (W.H.O, 2016).

Although this conceptualisation of health is from the W.H.O point, it holds strong

connections with the well-being of Māori even though it does not refer to spiritual

health. Within indigenous health, spiritual health is important as represented in the

United Nations Declaration on the Rights of Indigenous people. Māori scholar Sir

Mason Durie, attending the 18th World Conference on Health Promotion and Health

Education, discusses applying the Draft Declaration on the Rights of indigenous

Peoples to health, (Durie, 2004). The relationship between cultures, the broader

natural environment, human rights, and health are discussed and a definition of

health is proposed:

Indigenous Peoples’ concept of health and survival is both a collective and

individual inter-generational continuum encompassing a holistic perspective

incorporating four distinct shared dimensions of life. These dimensions are the

spiritual, the intellectual, physical and emotional. Linking these four

3



fundamental dimensions, health and survival manifests itself on multiple levels

where the past, present and future coexist simultaneously. (p, 5)

Kumar and Browne, (2008) illustrate the importance of the dimensions of health of

Indigenous people and therefore, Māori people. Traditionally, Māori people have had

a holistic model of health and wellness which may appear even broader than that

proposed by World Health Organization (WHO, 1946). Furthermore, supporting the

definition of health may be different for Māori.

The next section will present rationale for this study, looking also at the disparities of

Māori Health.

Rationale for the study
The rationale for this study was the growing disparities of Māori health in New

Zealand. The statistics in the health sector show Māori in New Zealand as having the

poorest health status compared with non-Māori (Ministry of Health [MOH], 2002,

MOH, 2012). In the education sector Māori also are one of the ethnicities that

under-achieve in comparison with others (Education Counts, 2014a, Education

Counts, 2016). Although this research discusses health, the importance of education

cannot be ignored as both health and education have a relationship (Schillinger et

al., 2006, & Frisvold & Golberstein, 2011).

Māori adults, according to The Annual Update of Key Results 2014/15 New Zealand

Health Survey, represent a population in which 47% are obese (MOH, 2015).

Additionally, the findings suggest that 15 % of Māori children were obese (MOH,

2015). Although the prevalence of obesity in the general population continues to rise,

the increase in Māori population is higher (MOH, 2013, MOH, 2015). The statistics

from the Ministry of Health show that in 1977 obesity levels in New Zealand were 9%

and 11% (M/F). Obesity is also associated with other health issues including type 2

diabetes, ischaemic heart disease, stroke, cancers and osteoarthritis. These health

statistics represent the New Zealand population as a whole, therefore careful

interpretation must be taken.

In the tertiary education sector Māori underachieve (Education Counts, 2014a,

Education Counts, 2014b). Statistics at the end of 2014 show that, in relation to

course completion and gaining qualifications at a bachelor’s level or high rate at a
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tertiary institution of either a University, Polytechnic, Institute of Technology or Whare

Wānanga (place of higher learning), Māori still do not do as well as European or

Asian students. However, Māori tend to be just above Pasifika students in

completion results (Education Counts, 2014a; Education Counts, 2014b).

These statistics of health and education Illustrate that Māori not only under-achieve

in education but also struggle with achieving good health which is a concern for

Māori.

This research is aimed at a limited group, with the notion that Kapa haka could be

applied to other groups of Māori; and to look at whether Māori involved with a tertiary

group Kapa haka could help improve health and education statistics. These

improvements have been shown in other literature such as Wirihana (2008), Whitinui

(2008) and Paenga (2008). However, no studies have looked at a group of Māori

students within a tertiary institution. These facts support the idea of looking at Māori

students in a tertiary institution as these students are the future of Māori.

Te Tiriti o Waitangi/Treaty of Waitangi
The Treaty of Waitangi was the founding document of New Zealand/Aotearoa signed

on the 6th of February 1840 by representatives of the British crown and various Māori

chiefs. Over the following eight months the treaty was signed at more than 40 other

locations by more Māori chiefs. The treaty covers three articles, that is: sovereignty

and protection of property rights, where the third article promises Māori the same

citizenship rights as all British subjects. Although much debate surrounds the

translations of the Māori and English (Pākehā) version of the treaty, arguably both

versions of the Te Tiriti o Waitangi (Treaty of Waitangi) are legitimate due to being

signed. The differences in the English version in comparison to the Māori version of

the treaty lead to many years of alienation and threatened and undermined the mana

and identity of the Tangata Whenua. This is because Māori culture is built on

hundreds of years of coevolution with the New Zealand landscape, which explains

the strong attachments to the environment of Māori (Harmsworth, 2005). In the

scope of this thesis, the historical argument cannot be fully argued, but the brief

outline of the treaty is essential for setting the background and history of Māori

whose experience is being examined. The establishment of the Waitangi Tribunal in
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1975 continues to work towards regaining this loss of Mana and Identity.

Implementing the Te Tiriti o Waitangi within Health, involves the three principles as:

● Partnership involves working together with Iwi, Hapū, Whānau and Māori

communities to develop strategies for Māori health gain and appropriate

health and disability services.

● Participation requires Māori to be involved at all levels of the health and

disability sector, including in decision-making, planning, development and

delivery of health and disability services.

● Protection involves the Government working to ensure Māori have at least the

same level of health as non-Māori, and safeguarding Māori cultural concepts,

values and practices (Ministry of Health, 2014).

This section outlined what the Te Tiriti o Waitangi meant for Māori and the Crown. It

is the founding document between Māori and New Zealand. The next section will

provide the background of the primary researcher and position that journey within

health and Māori research.

Personal Background
Ki te taha o tōku Pāpā

Ko Marotiri te maunga

Ko Mangahauini te awa

Ko Ngāti Porou te iwi

Ko Horouta te waka

Ko Te Whānau-a-Ruataupare me Te Whānau-a-Iritekura ngā hapū.

Ko Pakirikiri me Iritekura ngā marae.

Ki te taha o tōku māmā

Ko Pukehapopo te Maunga

Ko Waiomoko te Awa

Ko Tereanini te Waka

Ko Whangara te Marae

Ko Ngāti Konohi te Iwi

Ngai Te Riwai te Hapū

He uri nō te kaieke tohora, Paikea Ariki.
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I am an Osteopath student completing a master’s degree in Osteopathy. I grew up

with influences from both my Māori heritage and my European heritage. I was

introduced to the disparities of Māori health within New Zealand while I was studying

at Canterbury University. This led me to the idea that I want to improve the situation;

my path led me to the profession of Osteopathy. The journey of this thesis began

with an idea of Kapa haka and health, developed from a seed planted by another

student of osteopathy, and was followed by much discussion with lecturers, the

researchers’ whānau and a pāpā of the researcher. My Māori heritage and passion

for Māori health was important to help change these disparities of Māori health. I

acknowledge that this is only a small block of information which adds to foundations

of building for future Māori research within health and Osteopathy. This thesis has

also been important for my integration into Te Ao Māori, as it has helped assert my

Māori heritage within the field of health in which I hope to practice soon as an

Osteopath.

Background studies
This study is the first study of Kapa haka within the group Mātātupu and, from the

literature search, seems to be the only Kapa haka literature of tertiary students and

health. However, other research literature of Kapa haka has looked at well-being,

Identity, Tikanga, Mātauranga Māori and education. The interest of Kapa haka as a

tool for health is the concept which underpins this thesis. Thus interpretation from

other sources of literature has to be used to strengthen the literature review.

The last section is outlining the agenda of the thesis introducing all chapters.

Thesis outline
This section aligns the reader as to the schedule of the chapters informing the reader

of what to expect from a chapter.

Chapter One: The introduction to the thesis. This will include who is going to

be the group part of the research, what the research involved,

the rationale for the study and the overview of Kapa haka.

7



Chapter Two: This chapter discusses the literature of pre-colonisation Māori,

colonisation and urbanisation. Then the chapter will have a brief

look at the education system post colonisation, then the health

of Māori of today. The chapter will discuss the models of Māori

health, focusing on Te Whare Tapa Whā. Then the groups of

Mātātupu will be discussed. The next part will be a discussion of

Kapa haka and its development. The discussion of Kapa haka

literature under the model of Te Whare Tapa Whā concludes the

chapter.

Chapter Three: This chapter will discuss Kaupapa Māori to Praxis, the ethical

approaches within Kaupapa Māori then making a connection

between Kaupapa Māori and Qualitative research. Next it will

talk about Qualitative methods within this research and why it

was used. The chapter will move onto the methods section

discussing the methods used for this research, then the

research plan of the research. After this, the chapter will discuss

how this research incorporated an ethical approach to this

research and how the voices of the Kaihaka were analysed. The

discussion of issues and challenges within the research is

followed by limitations of qualitative research. The last part of

the section will provide the details of the application to the

Unitec Research Ethics Committee.

Chapter Four: This chapter will illustrate the voice of the Kaihaka of Mātātupu.

In this section, the themes will be presented with the sub

themes. Direct extracts from the korero with both groups of

Mātātupu will be presented. The order will be experienced

members of Mātātupu (A) followed by new members of

Mātātupu (B).

Chapter Five: This chapter will discuss the themes from Chapter four, and

expand on these findings using both Kapa haka literature and

other arts literature to interpret the findings. The introduction of

the Tuakana voice adds strength to the findings. The findings

will then be incorporated back into the Māori health model of Te

Whare Tapa Whā to broaden the interpretation of how Kapa
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haka could be used. The final part of this chapter will look at the

research question and examine how the study has addressed

the two research questions which were introduced in Chapter

one.

Chapter Six: This chapter has three sections. The first section discusses the

recommendations for future studies with Kapa haka; the second

presents the limitations of this study and the last part of the

chapter offers the recommendations from this study.

9



Chapter 2: Literature Review

This chapter will review the literature of Māori people, focusing particularly on health

and well-being. Firstly the description of pre colonisation Māori as seen from the

early European views is outlined. Secondly a discussion of the colonisation and

urbanisation Māori is presented, followed by an examination of post colonisation

education. After this, is a discussion of Māori health with the introduction of the Māori

health models, then the topic of forming groups, which will include the introduction of

Mātātupu research group. This will be followed by a section on Kapa haka; the

introduction of  the health model of Te Whare Tapa Whā, and finally a discussion of

the use of Te Whare Tapa Whā to illuminate aspects of Kapa haka.

During the collection and evaluation of literature for this study the researcher

experienced some tension and difficulty when reconciling the traditional Māori stance

of respect for the wisdom of elders, being guided by the principles of Tikanga and

Mana, and the traditional requirement of western research to strongly critique

published work.

Pre colonisation Māori
This section explores the views of pre colonised Māori, discussing the health and

education system that was present when the European explorers came to New

Zealand. The focus is predominantly on health but mention is also made of the

education system which was in place.

The term Māori, as used in this document is taken to follow highly respected Māori

academic Durie’s (1998a, p. 53) definition:  “Prior to European contact, the word

“Māori” simply meant normal or usual. There was no concept of a Māori identity in

the sense of cultural or even national similarities”.

Joseph (2012) also affirms this passage, adding that “European contact and the

contrast of the newcomers’ culture provided the Indigenous people of Aotearoa with

an impetus to emphasise their common ethnicity rather than their tribal differences”

(p152). Prior to this period, the distinctive features which determined groups were

mainly attributable to tribal affiliations and the natural environment in which that
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group surrounded (Durie, 1998a).  Tribal affiliations can be expressed in terms such

as whakapapa which was the means by which identity differentiation occurred.

 “Whakapapa provided the means by which Māori identified themselves, maintained

by supportive relationships and connected with everything around them including the

physical world” (Bell, 2006, p. 20).

The description of Māori physique by early Europeans in their painted pictures

showed healthy beings. Wright-St Clair (1969) is quoted by Lange (1999) as

referring to the early European settler view of the Māori population as “physically

robust and generally in good health” (p. 2). Pomare (1909) as cited by Lange (1999,

p. 1) notes:

The Māori of old was lean, sinewy, tough and mentally active. He lived the

natural, open, out-of-door life, and thus was always in the fittest of their race,

for no weakling could survive the hardships and exposure of the primitive life.

This strongly suggests that our Tūpuna (ancestors) were of a different physique than

those pictured by the Ministry of Health’s statistics of today’s Māori. It suggests that

the daily activities of our ancestors shaped their bodies but also suggests that their

minds were also of great importance. This is summarised by Mark and Lyons (2010)

“Māori regarded the body as being connected with the mind” (p.1759). Nevertheless

identity was not just about the connection via the body and mind, it was connected to

a secure cultural identity as the influence of Te Ao Māori was all around. Durie

(2006), asserts that all individuals had involvement in the institutions, activities and

systems that formed the foundations of Māori society. Furthermore, the significance

of identity through the linking bond between the land and Māori (Durie, 2001). Lisa

Pohatu, in her thesis acknowledges how the environment plays an important role in

identity. The ‘environment’ could refer to numerous factors such as whakapapa and

whānau, or a person’s workplace; alternatively, it could be a social media

environment (Pohatu, 2015). Mark and Lyons (2010) also make a correlation

between whānau and whakapapa and how this plays an important role in Māori

health. These acknowledgements indicate the depth in which Māori considerations

link to well-being. Furthermore, Durie (1999), identified that deculturation has been

associated with poor health. This statement is reinforced by Houkamau and Sibley

(2010), as they recognised that Māori culture has a correlation to well-being.
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 Therefore, this suggests identity and health have a relationship, illustrating the

complexity of Māori health.

The physical nature of Māori Tūpuna suggests strong, fit and healthy people. In

addition to this, Māori also had an education system (Metge, 1967; & Sherriff, 2010).

The early education setting was held within the family circle and as children grew

older they would assist their parents with skills in the craft of their gender (Metge,

1967). There were many career paths in which a child might venture, from warrior

training, carving, food handling skills or if a child possessed retentive memories they

would be sent to Whare Wānanga. These Whare Wānanga provided environments

for nurturing, development and knowledge in specialised subjects, and were taught

by “experts or tohunga who were considered tapu and were respected for their

specialist knowledge and great mana and acted as gate-keepers of that knowledge

as well as advisors and healers” (Sherriff, 2010, p,10). This suggests that the Māori

system worked in a way that kept individuals informed and allowed

self-development. Metge (1995), does acknowledge that this knowledge held by

these tohunga was the knowledge of the whānau and iwi.

This brief section on the education of pre colonised Māori, serves to illustrate that the

systems worked for them at that period of time; the representation of the post

colonisation education system and health system will be explored in the next section

to illustrate the differences between both.

Colonisation and urbanisation
This section provides an account of the colonisation to the urbanisation of Māori, and

some of the disparities that occurred. Again, the section will not fully explore but

sketch in this part of New Zealand history.

Systematic colonisation of New Zealand commenced in 1839 (Stephenson, 2013).

This brought people from diverse social, religious and cultural backgrounds to

largely isolated settlements of New Zealand with the strategic linking of land,

labour and capital accumulation in supporting successive phases of

settlement and ultimately a numbers-based justification for self-government.

(p.373)
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Following the signing of the Treaty of Waitangi there was a period of decline in Te

Reo Māori (Anaru, 2011). Following this the year 1857,“the meaning of Māori had

lost some of its significance as ‘normal’, and the Māori accounted for 50%  of the

population, however, by 1874, the Māori population decreased to 14% becoming a

minority in their own country” (Pool, 1991, p 245). The culture of the Europeans saw

Māori emphasise their common features rather than tribal differences (Durie, 1998a).

However, the colonisation process also subsequently changed traditional Māori

values and transformed Māori life (Mato, 2011). The importance of whānau, hapū

and Iwi decreased, due to power imbalances of colonisation (Barcham, 1998).

European settlers created their own version of Māori Identity, using terms that

reflected Eurocentric views of the world rather than Māori perception of tribe and the

Māori world (Durie, 1998a). The emergence of a nineteenth century Māori identity

was the by-product of colonisation, Christian conversion, and an emerging sense of

“Māori” nationalism, and immigration with a decrease of population dominance

(Durie, 1998a). “Colonisation resulted in negative effects manifest in the form of stark

inequities in health, asset loss, land alienation” (Bècares, Cormack & Harris, 2013, P.

1).

From colonisation into the urbanisation period (1926-1986) saw another change in

Māori. Urbanisation created what was increasingly and condescendingly referred to

as the ‘Māori problem’, a problem of adjusting to the environment of urban centres

(Belgrave, 2014). Through the mid twentieth century urbanisation gained traction

with Māori migrating to the urban centres (Houkamau, 2010). The urbanisation

period for Māori saw difficult times as the ‘common’ view held by new Zealanders

was that Māori should assimilate into ideology of New Zealand culture and become

“one people” with Pākehā, thus endorsing European culture (Houkamau, 2010).

The Post colonisation education system and
implications on today’s Māori
This section discusses the educational system, with a focus on the issues that

surrounded Māori within a system in which has created tension. The importance of

talking about education within this thesis is to represent how education can influence

health.
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Since the signing of the Te Tiriti o Waitangi, Māori have been disadvantaged.

Missionaries were the first European educational providers, with the object of

civilising and Christianising the Māori (Stephenson, 2013), thus trying to change an

established system to a new western system, and as Sheriff (2010) states

“promoting the state of ‘assimilation’ by encouraging Māori to abandon their cultural

in favour of a western favoured ways” (p.10). From 1867 there was the introduction

of Native Schools Act, which provided state funding until standard six. After that

period Māori would have to go to an English medium school and this schooling was

not state funded (Sheriff, 2010). This implementation of Native Act still represented

western approaches, Barrington (2008) “Māori had to request a school in writing, gift

a piece of their land to the Crown for a school site, and provide a share of the

teacher’s salary and the cost of the buildings” (p. 15). The educational system saw

much endorsing of western culture (Little, Akin-Little & Johnsen, 2013). Furthermore

Sheriff (2010), asserts “Over the next half century the schooling acted as a

suppressant of Māori Language and cultural identity within a system in which growth

and personal development should occur, having the opposite effect in which is said

to be an ‘arena of cultural conflict’” (p. 11). Hook (2006), associates the loss of

identity with this western approach, and that it may be the foundations of poor

education performance, violence, joblessness, and poor health stem from this time.

Education has long been identified by academics as one of the pathways to

empowerment for Māori (Bennet, 2002), because of the association between poor

education and poor health (Ross & Wu, 1995; & Hook, 2006). Furthermore, there is

a relationship between employment and health (Van Der Wel, 2011), and

socioeconomic status and health (Poulton et al., 2002). This emphasises the need

for Māori to succeed in education, and  asserts that education, health and

employment has linking factors that contribute to overall well being.

The statistics from the 2013 census show that 56.5% of 396,285 Māori people aged

15 and above were in employment of some kind, with the majority of Māori being

employed in the manufacturing industries (Statistics New Zealand, 2013). This work

includes forestry, logging and timber production; livestock slaughtering; primary

production; secondary production (Statistics New Zealand, n.d.). These industries

are less likely to need higher education learning. Additionally, as shown in the latest

New Zealand education profile, the education system of New Zealand still fails Māori

students (Education Counts, 2016). However, the education system is trying to
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improve Māori success with innovation such as The Māori Education Strategy: Ka

Hikitia – Accelerating Success 2013–2017 (Ministry of Education [M.O.E], 2015a).

Thus addresses the need for Māori to succeed, as mentioned earlier, education,

health and employment overlap, which correlates to overall better health.

Furthermore, there is a promising future for Māori as the second and third industries

that Māori are being employed in and involved with are health care and social

assistance (10.0%) and education and training (9.4%) (Statistics New Zealand,

2013a). This shows that Māori are becoming active within industries that promote

wellbeing for people.

The next section will illustrate current Māori health followed by the health styles of

today’s Māori.

Māori health
Early Māori health, as illustrated from early European visions represent a human in

their opinion, of good health. The understanding of depth which underpins Māori

health will be captured with Māori health models. Durie (2004b) asserts:  Indigenous

knowledge cannot be verified by scientific criteria nor can science be adequately

assessed according to the tenets of indigenous knowledge, each is built on

distinctive philosophies, methodologies and criteria" (p 1138).

However, stating that, what is obvious with exploring indigenous and scientific

knowledge is that they both can work within one another (Durie, 2004b). This

suggests both practices are capable of coexisting within each other.

Health character of Today’s Māori
This section will describe the health of Today’s Māori. Colonisation and urbanisation

as shown has been difficult for Māori. The educational system as shown above has

been challenging in relation to Māori adjustment into western approaches and still

represents difficulties for Māori. Although this is the case, the state of Māori health

has also been appalling. The statistics in the health sector show Māori in New

Zealand as having the poorest health status compared with non-Māori (M.O.H,

2012).
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In 1977 obesity levels in the New Zealand population were about 10% (M.O.H, 2004)

yet in 2014/15 the obesity rates were at 31% (M.O.H, 2015c). This shows that the

prevalence of obesity in the general population continues to increase.  Within that

31%, the prevalence of obesity within the Māori adult populations is at 47% (M.O.H,

2015c). That is, one in three Māori adults suffer from obesity, additional to this, one

in ten Māori children (M.O.H, 2015c).

This indicates that the current lifestyle of today’s Māori has contributed to the

increased incidence of obesity, in contrast to the early European settlers’ description

of Māori Tūpuna as being in good physical shape. Although there are no figures to

represent this from pre colonisation times, the low rates of obesity in 1977 shows

that adult obesity has increased in 40 years.

The definition of ‘overweight’ and ‘obesity’ is the abnormal or excessive fat

accumulation that presents a risk to health (W.H.O., 2013). Although these

suggestions from the W.H.O, are not specific to indigenous people, they do illustrate

what obesity can lead to. Low and middle-income people are overrepresented

among obese populations especially those living in an urban setting (W.H.O.,

2013). Māori have become urbanised in the last century and the statistics of

education and employment represent Māori as being in the low and middle –income

range of the population, thus contributing to the risk factors for Māori.

Additional to the risk of obesity, the New Zealand Health Survey 2013/14 has shown

higher rates of health conditions such as diabetes, high blood pressure and asthma

for Māori in comparison to non-Māori (M.O.H, 2014). Another issue associated with

Māori is a higher rate of psychological distress (M.O.H, 2013b). According to the

Ministry of Health, (2015a) Māori and Pacific Islanders have high rates of

psychological distress (indicative of anxiety or depressive disorders). This might be

as Māori are less likely to seek help or because they experience additional barriers

through socio-economic disadvantages (M.O.H, 2013b; Durie, 2001). Mental health

problems and obesity are more common in adults of Māori and Pacific island

descent (M.O.H, 2014; & M.O.H, 2015c). This may be related to the barriers such as

geographical issues, attitudes towards health practitioners and the cost of health

care, therefore indicating the importance of having access to health care for Māori

people (Jansen & Smith, 2006; & Ellison-Loschmann et al., 2015). Thus, enormous

costs are placed on our society both in terms of avoidable human suffering and

economical loss, such as days off work and increased healthcare expenditures
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(Medical Council of New Zealand, 2006). This suggests that poor health of Māori

does not just affect Māori but it impacts on all of New Zealand. The information

provided strongly indicates that for Māori, health and education are important and

there is a need for support to disrupt the cycle of poor health and education in New

Zealand for Māori.

Comparing Māori with non - Māori has relevance, but comparing past Māori to

today's Māori is important as it is more indicative of difference (Durie, 2006). The

inclusion of information relating t Māori and today’s Māori above acknowledges

scholar Mason Durie’s wisdom.
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Indigenous health and knowledge
This section will explore further the relation of Māori health and the models which

can be used to implement a better understanding of the complexity of Māori health.

The material begins with a short description of Te Wheke and Te Pae Māhutonga,

two of a number of suitable models. The main model, however, for this research will

be Te Whare Tapa Whā, as the four facets of this model will be used to understand

the experience of Kapa haka.

Māori health models
As shown earlier, Māori health is a complex whole made from a number of related

elements. Thus, researchers have tried to communicate better interpretations of

Māori health for non-Māori by the development of models of health, leading to the

introduction of Māori health models such as Te Pae Māhutonga (Durie), Te Wheke

(Pere) and Te Whare Tapa Whā (Durie) Each model is unique, however all have

been developed so that Māori health can be portrayed to others such as non-Māori

health providers what health means for Māori. This is because the perceptions

people hold influence how they engage in health behaviours and access health

service (Jensen et al., 2008) and, as cited by the W.H.O (2003), “Health is not

merely biological dysfunction or the lack of disease but is a state of complete

physical, mental, and social well-being”. This has led to the implementation of Māori

models within public health. As shown, Māori health models are based on a holistic

approach (M.O.H, 2010) and are a way for Māori to express their beliefs of health.

Te Wheke (The Octopus)
Rose Pere first presented the concept of Te Wheke, the octopus at the Hui

Whakaoranga (Ellis & Collins, 1997). This model was one of many that have been

introduced to the New Zealand population. The model uses an octopus as a model

for health where the octopus represents the cultural paradigm of Te Ao Māori. The

framework was for non-Māori health practitioners to tailor their services to Māori

patients and whānau (Pitama, Huria & Lacey, 2014).

● Te whānau – The family.
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● Waiora – Total wellbeing for the individual and family.

● Wairuatanga – Spirituality.

● Hinengaro – The mind.

● Taha Tinana – Physical wellbeing.

● Whānaungatanga - Extended family.

● Mauri – Life force in people and objects.

● Mana ake – Unique identity of individuals and family.

● Hā a koro ma, a kui ma – Breath of life from forbearers.

● Whatumanawa – The open and healthy expression of emotion.

Te Pae Māhutonga (Southern Cross Star
Constellation)
Te Pae Māhutonga is the name for the constellation of stars popularly referred to as

the Southern Cross (Durie 1999). Durie (1999) asserts the importance of this

representation as follows:

Te Pae Māhutonga as an icon of New Zealand: Because it is an icon of New

Zealand, and because To Pae Māhutonga has served as a guide for successive

generations, it can also be used as a symbolic map for bringing together the

significant components of health promotion, as they apply to Māori health, but as

they might also apply to other New Zealanders (p. 2).

Te Pae Māhutonga is represented in four elements.

● Mauriora (cultural identity).

● Waiora (physical environment).

● Toiora (healthy lifestyles).

● Te Oranga (participation in society).

Te Whare Tapa Whā
This section introduces  the Māori health model of Te Whare Tapa Whā, which is a

whare (house) of four walls, each representing four aspects of an individual’s health.

These are: Taha Tinana (physical health), Taha Wairua (spiritual health), Taha

Whānau (family health) and Taha Hinengaro (mental health). This section is to
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orientate the reader to the model of Te Whare Tapa Whā. Later in this chapter, this

model of health will use the current literature of health in relation to Kapa haka to

show how these walls of Te Whare Tapa Whā could be maintained with the

intervention of Kapa haka. Where the research literature on Kapa haka is limited, the

use of other literature such as wisdom, oral history and other research literature or

other art forms will be used to help with the interpretation of health within these four

walls of Te Whare Tapa Whā.

Te Whare Tapa Whā Māori health model was discussed at a Hui (gathering) for the

Rapuora research project of the National Women’s Welfare League. From this Hui,

Durie (1998b) proposed a model of health which illustrated these four concepts

“Taha Tinana, Taha Wairua, Taha Whānau, and Taha Hinengaro and as these four

are basic ingredients for good health” (p.69). These four measures of Māori

well-being metaphorically are represented with the four walls of a whare (house).

Durie (1998b) explains the concept of Māori health “To say that a person is a

psychosomatic unity, a personality formed jointly by physical and mental processes,

only partly embraces the Māori concept. Therefore, the makeup of Māori health must

follow more than Tinana (physical) and Hinengaro (mental), it should include Wairua

(spirit) and Whānau (family), as it “complete the shimmering depths of the health

pounamu, the precious touchstone of Māoridom” (Durie, 1998b, p.69).

This section of the chapter was to present the idea of model health models, playing

particular attention to Te Whare Tapa Whā. The next section will look at forming of

groups and the study group known as Mātātupu.

Groups
In this section, the orientation will be firstly the forming of groups followed by a

focus on Mātātupu who are the Māori association at Unitec, members of which are

also the Kapa haka group in this study.

Humans are social beings; we live and have evolved to live in social groups

(Haslam, Jetten, Postmes & Haslem, 2009). In turn being in a positive group

provides individuals with a sense of place, purpose, and belonging and thus tend to

be good for us psychologically. They give a sense of grounding and fill our lives with

meaning (Haslam et al., 2009). However, the measure of an individual’s well-being

does not solely rest on group, as many other factors influence well-being (Dolan,
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Peasgood, White, 2008, Ferrer-i-Carbonell, 2005). With this in mind, for Māori,

fulfilling and utilising categories within a Māori health model may help understand of

Māori well-being as the Māori health models accept the multi-layered well-being.

Health models such as Te Whare Tapa Whā theorise good health having four

complete walls to form a strong house (Kumar & Browne, 2008). However, without

ignoring the social aspects of a group, it must be acknowledged that groups are

multifaceted and can either provide positive or negative social support to an

individual's well-being. Esch and Stefano (2005), argue that social support has been

documented as having health benefits through positive social interactions and social

bonds, however, Thoits (2011), recognises the harmful impacts on well-being

through negative mechanisms associated with social ties and social support of a

group.

Forming groups
The tendency of people to come together and form groups is deep rooted into the

structure of society (Backstrom, Huttenlocher, Kleinberg & Lan, 2006). According to

Haslam et al., (2009) when talking about human beings:

We as humans are social beings, we live and have evolved to live in social

groups. This basic fact has shaped not only what we do but also how our

minds have evolved to enable us to do it, they provide a setting in which

shapes our psychology through their capacity to be internalised and contribute

to our sense of self. That is, groups provide us with a sense of social identity.

(p.2)

In Māori culture, whānau is the first group in which an individual is a part of. Though

whānau can be interpreted or understood in different ways it is important to explore

relevant meanings here. In the English translation it means family. Yet, whānau can

be multi-layered, flexible and dynamic (Walker, 2014). Whānau have a central role

for many Māori, as a principal source of strength, support, security and identity

(M.o.H, 2015e). The Ministry of Health suggested that Whānau is described as the

building block for Māori society (as cited in Mckenzie & Carter, 2010), as they have

influences which shape our physical, mental, emotional and spiritual well-being and

our productivity (Mckenzie & Carter, 2010). Whānau is represented in two of the
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Māori health models, which indicates the extent to which family is important to Māori

and well-being. Love (2004), claims that a healthy individual's selfhood is intertwined

with the health of the whānau, and that both are inseparable. Whānau and

whakapapa; time and time again it is argued that these are of fundamental

importance for being a part of an individual's health and well-being (Cram et al.,

2003; & Mark & Lyons, 2010). This is shown in the promotion of the Whānau Ora

program, which is about empowering the whānau as a whole, instead of focusing on

individuals and their problems separately (Te Puni Kōkiri, 2015). Although whānau is

perhaps the first group setting in which one may strive, there are other groups in

which Māori are actively involved with for example sports teams and cultural groups.

Though it would seem obvious that these are groups that provide a sense of strength

and development, there may also be negative effects to belonging in groups

(Stewart, 2005), and, as Edwards, McCreanor and Hoewaka-Barnes (2010)

illustrated in their research, adverse effects in whānau where family disagreements

impacted on the structure of a whānau.

Mātātupu background
Mātātupu is a newly formed Māori student-driven association. They are a group of

Unitec Institute of Technology students, with the goal to nurture the growth of Māori

students at Unitec while increasing Māori voice through Kapa hapa, hākinakina,

Whakawhānaungatanga and Whānau” (Mātātupu Tauira- Unitec, 2014).

The aim of Mātātupu as explained by Te Karehana in Mātātupu Tauira-Unitec

youtube video states “Mātātupu was established to provide a platform for Māori

students and Māori in general, a place for us Uni students to come together under

one roof to learn Māori principles in a Māori family environment, where the main

purpose is to encourage and guide all Māori students at this institution throughout

their journey of study at this place of learning (Mātātupu Tauira- Unitec, 2014). Jes

Sweetman further states “We provide academic, social, sporting and cultural support

to Māori students at Unitec, where you can be yourself being Māori and be proud to

be Māori” (Mātātupu Tauira- Unitec, 2014).

Although this group seeks to benefit Māori students, it has no history yet, and little is

known, due to it being a newly formed Māori association.
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Kapa haka
This section will introduce the world of Kapa haka, commencing at the beginning of

Kapa haka and examining briefly the development of Kapa haka through the years.

The whakatauki ‘Kua tū te haka a Tānerore’ or ‘the dancing of Tāne-rore has

commenced’ represents a historic moment in time when the origins of haka was

introduced to Te Ao Māori according to Iwi oral history (Ka'ai-Mahuta, 2010). It

portrays the performance of Tāne-rore for his mother, Hine-raumati. Importantly, the

whakapapa of Tāne-rore, according to Elsdon Best, originates from the sun, Rā, and

his two wives, Hine-raumati (Summer Maid) and Hine-takurua (Winter Maid). Ra had

a son with Hine-raumati called Tāne-rore, and in Te Ao Māori during the summer

months when the shimmering heated air rises from the ground on a hot summer’s

days this is Tāne-rore dancing for his mother (Best, 1976, p, 93).

Development of Kapa haka
Kapa haka is a form of Māori performing arts and cultural practice by groups in

Aotearoa (New Zealand). The Māori word ‘kapa’ means to stand in a row or rank,

and haka is a dance. The term ‘Kapa haka’ means a group or groups standing in

rows to perform traditional Māori dances, accompanied by sung or chanted words.

(Smith, 2015). As the name suggests, it is performed by a group of people – the

maximum in regional/national competitions being 40 performers equally divided

between male/female – organised into ranks of approximately ten, in four rows.

“Although Kapa haka is both dance and accompanying song, the emphasis in all

performance is on the song while the rest is considered additions that help convey

the message of the lyric” (Ngapo Wehi cited in Kāretu 1993, p 74).

In recent times Māori in other parts of the world have re-engaged with their Māori

heritage by immersing themselves into the world of Kapa haka. Radio New Zealand

news (2012), reported that in Canberra, Australia eleven Māori Kapa haka groups

competed in an Australian Kapa haka event to decide who would represent their

Australian region at 2013 New Zealand Te Matatini. Te Matatini is a competition

celebrating Kapa haka, in which an estimated 30,000 people watch and compete

(Bradford, 2013).  Although Kapa haka has gone through many periods of
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development (Paenga, 2008, Papesch, 2015), like many things, Kapa haka seems to

evolve with the times. Nevertheless, while Kapa haka evolves, it still upholds and

facilitates the traditions of heritage (Biddle, 2012). This has been identified as true

over many years, from traditional times, moving through the time between the World

Wars (I and II), and the decades of urbanization (post WWII) (Paenga, 2008). In

more recent times the contemporary manifestation of Kapa haka is seen in the

regional and national competitions of today (Paenga, 2008). Today’s Kapa haka

does however draw criticism, good and bad. Some authors, for example, Paenga

(2008) and Biddle (2012), talk about opinions on the criticism of abandonment of

traditional tribal hakas for the new contemporary models. Biddle (2012), has cited

both Papesch and Karetu and their views of tribal diversity, summarising both

opinions with the statement “Kapa haka performance is becoming popularly

standardised”. These statements may challenge opinions about Kapa haka and

possibly identify influences it may have on Māori. However, recent research does

provide evidence for the benefits Kapa haka has on identity (Rubie, Townsend &

Moore 2004; Paenga, 2008; Whitinui, 2007; & Papesch, 2015). Additionally, Kapa

haka is included into the national qualification framework National Certificate of

Educational Achievement (NCEA) (New Zealand Qualification Authority, n.d.), which

further supports the benefits that it could have on the next generation of Māori.

Although controversy over such matters continues, Kapa haka will always be Māori.

As Bradford (2013) asserts “The world of Kapa haka, or traditional Māori  performing

arts, is one of the biggest and most popular areas of Māori cultural growth to emerge

in the last 30 years"(p, 7). Kapa haka reiterates the stories and teachings of Tūpuna

(ancestors), education and Tikanga in which can be used to acquaint Māori with their

identity and heritage. Paenga, (2008) cites that among the messages that were

encapsulated were life lessons that guided and influenced people. Furthermore,

Ka'ai-Mahuta, Ka'ai and Moorfield (2013) stated “Māori culture maintains a link to the

past through Kapa haka and Kapa haka is a means for Māori to move beyond the

catastrophe of colonisation into a global future" (p, 120). Smith (2003) as cited by

Paenga (2008) “Kapa haka encompasses Māoritanga and has long been a ‘flagship’

of identity for Māori, especially internationally, and in the area of tourism (p. 32).

Grant (2015), from her experiences advises “Kapa haka is the waka (vehicle) to take

us (Māori) into the future, to build capacity for our forums of knowledge, reclamation
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and revitalisation” (p. 67). This indicates that the benefits of Kapa haka are there for

Māori to obtain.

Sharples (1985) as cited by Whitinui (2007), explains that the use of Kapa haka and

the components such as waiata, mōteatea, poi, haka, taiaha and body movements,

share and celebrate being Māori. Pettersen (2007), reiterates that the components of

Kapa haka are important due to the significance it has on Mātauranga Māori, thus

supporting Ka’ai-mahuta, Ka’ai and Morfield’s (2013) statement that it is a means of

maintaining a link to the past.

New Zealanders have a proud history of performing the unofficial New Zealand haka

"Ka Mate" (Karetu, 1993). It has become the predominantly performed haka of New

Zealand and can have a profound effect on both the performer and observer (Karetu,

1993). Performing a haka for Māori gives a sense of empowerment within Māori

culture which is often referred to as Mana. Mana is encompassed within Taha

Wairua, discussed in relation to Te Whare Tapa Whā below. Ngāti Porou composer

of Kapa haka, Henare Teowai on his deathbed was asked, “What is the art of

performing haka” he replied “Kia Kōrero te katoa o te tinana” (the whole body would

speak) (Karetu, 1993, p. 22). This gives meaning to the physical nature of haka and

how it gives the opportunity for Kaihaka to express themselves.

Te Whare Tapa Whā as the model within Kapa
haka literature
This section will look at the four walls of the Te Whare Tapa Whā model. Each wall

will be discussed individually, explaining each different aspect, then the literature

relating to Kapa haka will illustrate and link these elements into the model. Where

there is a lack of research in Kapa haka, other dance literature will be used.

Taha Wairua (Spiritual health)
Royal (2003) note (as cited by Cunningham and Stanley, 2003, p. 403), “Indigenous

people are integral to the world, with humans having a seamless relationship with

nature”. In New Zealand, spirituality is important for Tangata whenua (people of the

land), especially the spiritual tie to the land. (Bone, 2008). Māori beliefs and values

relate to Māori by using Te Reo Māori terms such as Tikanga to try clarifying
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spirituality. However, the translation of Māori terms in this section into English is

difficult as Māori terms within Te Ao Māori can have broader meanings than a

seemingly similar English word.  

Spiritual health can be difficult to describe within a western approach of health, as

spiritual health is not readily seen but shows the holistic views which compose Māori

(Mahuika, 2008, Mane, 2009).

Taha Wairua within Kapa haka, can be expressed thought the elements such as

Tikanga, whānaungatanga (kinship, family connection), and rangatiratanga which is

present within every performance, whether practicing or performing to an audience

(Paenga, 2008, Whitinui, 2007).

Paenga, (2008) observes that “Kapa haka was also about physical and spiritual

expression through body movement for some” (p.77) adding what was said by a

participant in her study

“….being Māori and being able to express through, in this case Kapa haka, express

through your eyes, through your hands, through every part of your body. Express it”.

Whitinui (2007) suggested from his research that “Māori students participating in

Kapa haka seek the ’inner’ ability to maintain, preserve, nurture and enrich their

well-being as Māori” (p. 104). Participants from Whitinui’s qualitative research also

expressed a sense of 'letting go of aggression' and a greater sense of 'mana'

(Whitinui, 2007). Mana is a word that appears within Kapa haka research numerous

times, and is important for the health of an individual and whānau. The word ‘mana’

will be explored further to give understanding of its importance.

Henry and Pene (2001) summarises the spirituality of Māori with this passage,

Tapu is the sacred and holy in all things, the intrinsic power is infused at the

moment of creation. Mana is closely linked to tapu, the spiritual power and

authority that can be applied to people, their words and acts. (p. 235)

Jones, Crengle and McCreanor (2006), asserted that mana also has numerous

dimensions such as power of the gods, power of Tūpuna (Ancestors), the power of

the land and the power of an individual. In Paenga (2008), one pūwānanga

(Interviewee) says “bringing in your Tūpuna (ancestors)” (p.80), reasserting that this

connection of mana, and Tūpuna is real for this pūwānanga of Kapa haka. Kapa

haka helps Kaihaka pay respect to their dead, to honour their ancestors, while

teaching Māori tradition to the future generation (Karetu, 1993).
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Royal (2002) says: “As Māori we engage language as some kind of movement of

energy that flows amongst us rather as a mere vehicle for the dissemination of

information” (p. 76). The movement of energy can be interpreted as Mauri or Mana,

and a powerful indicator for Māori. Though spiritual health may be perceived as only

anecdotal claims from a scientific perspective they are nonetheless real for Māori.

Taha Wairua is Kaupapa Māori which Henry and Pene (2001) assert as being “the

Māori way” (p. 235).

Taha Tinana (Physical health)
This section will look at the recommendations for physical health of an adult and then

explore further into the Kapa haka research literature. As appropriate, writing will be

supplemented with other forms of dancing research literature to help with

interpretation of physical exercise within dance.

Regular physical activity and exercise can be associated with many physical and

mental health benefits in both genders (Garder et al., 2011). When combined with a

healthy diet it can also protect against obesity and cardiovascular disease (Hill &

Peters, 1998; Warburton, Nicol & Bredin, 2006; & Ojiambo, 2013). Exercise can be

used as a promoter of self-perceptions, mood, life satisfaction, social interaction and

quality of life (Fox, 1999; & Bize, Johnson & Plotnikoff, 2007) as it has positive

effects on life satisfaction and higher levels of happiness (Dolan, Peasgood & White,

2008).

In New Zealand, the recommendation for well-being of adults is a minimum of 30

minutes of moderate intense physical activity five days a week (M.o.H, 2013a).  In

addition to the previously mentioned exercise, greater health benefits can be

observed if an additional form of weekly vigorous exercise is included (M.o.H,

2013a).  The American College of Sports Medicine (ACSM) and the American Heart

Association (AHA) have set guidelines that consist of two aspects, aerobic activity,

and muscle strengthening activities to promote and maintain health. (Haskell et al.,

2007).

New Zealand and American (US) guidelines illustrate the importance of aerobic

activity for the well-being of adults. Furthermore, ACSM and AHA mention that

maintaining or increasing muscular strength requires a minimum of exercise twice a

week in addition to 30 minutes of moderate intensity aerobic activity which combined
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can improve personal fitness and well-being of an individual (Haskell et al., 2007).

What can be illustrated is the lack of activity among Māori and this is increasing.

Results from the 2013/14 Active New Zealand Survey showed that 38.5% of Māori

met the thirty minutes a day for five day recommendation for exercise. That still

leaves 61.5% seemingly not exercising (M.O.H, 2015d).

The physique of Māori Tūpuna was shaped by many forms of activity. Pomare

(1909) as cited by Lange (1999) notes:

Māori was active in every way. He had to live a strenuous life, to make himself

physically fit for all eventualities. His eyes had to be open for the coming of

the foe; his arm had to be in good practice with the Taiaha or mere. He was

his own beast of burden...Hunting, fishing, constant work in hewing out

canoes, carving, cultivating the soil, military tactics, and war dances entered

greatly into his daily regime. (p.2)

This statement represents the many factors that shaped Māori, as Māori would use

games and activities to promote a holistic wellness (Henwood, 2007). The inclusion

of war dances was included in this early statement by Sir Maui Pomare. Furthermore

promoting the elements of Kapa haka as a tool for well-being for Māori. The

suggestion of practising Kapa haka for 30 minutes a day may fulfil the minimum

exercise requirements recommended by the Ministry of Health and ACSM and AHA.

Moy, Scragg, McLean and Carr’s, (2008) large quantitative study explored the

physical activity of Kapa haka by mapping the metabolic equivalent (MET) of Kapa

haka. Metabolic equivalents are universally accepted units for expressing energy

expenditure of an individual's body weight (Moy et al., 2006). Male activities in Kapa

haka were found to be classified as vigorous intensity (>6 METs) and the female

Kapa haka activities were mostly moderate - intensity (3-6 METs) (Moy et al., 2006).

 This is the first and only available resource available at this time to characterise

energy expenditure of Kapa haka and sets a baseline to the physicality of Kapa

haka. The outcomes of the Moy et al. (2006) quantitative study may provide the

adequate requirements recommended from the Ministry of Health.

Other studies have looked at other forms of dancing. Noah, Spiere, Tachibana, and

Bronner (2011) looked at dancing from a  video gamer's point of view and reported
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that vigorous physical activity was meet in their study, however, in a study by

Willems and Bond (2009), “gamers” who played sports  (tennis, baseball and boxing)

on a video game platform did not meet the vigorous standard. Other quantitative

studies such as that by Massidda, Cugusi, Ibba, Tradori, and Calò (2011) suggested

that in a competitive Latin American dance setting, Latin American dancing is of

vigorous nature. There were limitations to this research, such as small sample size.

 In Usagawa et al. 's, (2013) quantitative research of hula, they demonstrated that

hula was moderate and vigorous in intensity. However, none of the above could be

considered close to Kapa haka. The purpose is to show that dance or performance

could offer alternative options in which to obtain greater physical promotion.

Taha Whānau (Family health)
In this section, the literature of family health will be explored, using the literature that

is available. The section will look firstly at how Māori culture understands family, then

examine the diversity of Māori family of today and finish with the research literature

on Kapa haka for family health.

The 2013 census stats identified the Māori population in New Zealand was 598,605

(Statistics New Zealand, 2013b). This population may have changed. Nevertheless,

Māori might be a diverse group of people as Statistic New Zealand (2013b) states

that “668,724 people were of Māori descent”, thus suggesting that there may be

different family views, however, it is generally agreed that family are a support

network for an individual (Robertson, 2013).  Whānau needs to have a strong

grounding to offer good support so they can point adolescents or troubled individuals

towards better outcomes (Durie, 2006). As shown, an established whānau is a hub

for an individual to come to for support when required, as the whānau environment in

Māori culture is the first social support begins. Whānau are the centre, in Māori

society and are recognised as the foundation with a principal source of strength,

security and identity (Ministry of Health, 2015a). However, in Māori culture, whānau

does not just involve the immediate family (Moeke-Pickering, 1996). In pre

colonisation time, “whānau was represented by the household of a Kaumātua, but it

also could represent a bilateral descent-group, which also included people who were

no longer members of the household, excluding affines [relatives by marriage]”

(Metge, 1967, p. 8). Further, illustrating the complexity of the word whānau, it can
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also represent a sense of family connection (whānaungatanga). Kumare and Browne

(2008), discuss the unique structure of Māori through a traditional framework

acknowledging the structure of social networks for Māori was whānau, hapū, Iwi and

waka, which collectively define a people’s whakapapa. Whakapapa traces descent

from a particular ancestor to a particular descendant (Metge, 1967), and is central to

Māori society as it defines kinship between Māori and Tūpuna or other Māori, as

individuals are not restricted to just one parent (Kumar & Browne, 2008). Therefore,

whānau represents depth in Māori culture and an individual’s health.

Moeke - Pickering (1996) expressed the traditional whānau with this whakatauki:

“Ko te whānau ko hau, ko hau ko te whānau”

“I am the whānau and the whānau is me”.

This neatly encapsulates that what affects the whānau affects an individual.

Therefore, expressing a whānau and Māori health may have forms of association.

Furthermore, in Porter’s (2012), research, she asserts that there could be links

between strengthening whānau, through transformation in whānau lives in

employment and education and this could in turn strengthen iwi well-being. The

significance of whānau health is thus complex and interrelated with many aspects.

In today’s society whānau is looked upon as not just a centre for individual well-being

but also a group of individuals working together, striving for a common goal or

interest (Kidd, Gibbons, Lawrenson & Johnstone, 2010). Furthermore, an individual's

positive life events can contribute to greater life satisfaction (Park, 2004).  It has also

been observed that socialising with family and friends can have positive effects on

the subjective well-being of individuals (Pichler, 2006; Dolan, Peasgood & White,

2008). Furthermore there are also strong links from family, friends and community

involvement to physical health (Helliwell & Putnam, 2004).

Kapa haka as an integration for well-being of the whānau may link individuals

together as everyone works toward a common goal. For example competing Kapa

haka teams will travel from all parts of Aotearoa, for a weekend of practising Kapa

haka. These groups will sleep, eat and practice all weekend in a whānau

environment. Papesch (2015) when talking about Kapa haka teams competing at Te

Matatini notes:
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It is more often than not Kapa haka that pulls their people away from their

workplaces in the cities back to their Marae to prepare for yet another Te

Matatini campaign. They are an iwi still strongly connected to their Marae

while engaging with the problems of modernity through Kapa haka. (p.186)

This represents the idea of working towards a common theme and asserting Māori

Tikanga. Therefore, interacting within a whānau environment, thus supporting group

members, could be having a positive subjective well-being effect from social bonding

and being involved with Te Ao Māori. Whitinui’s (2007) research indicated the

importance that Kapa haka had within a group setting. In Whitinui’s research,

students of Kapa haka agreed that Kapa haka equipped them with the skills to get

along with others within the group, but more noteworthy was the students’ feelings of

a sense of belonging. Paenga (2008), acknowledged that one of her Pūwānanga

from her study linked Kapa haka connecting them and their whānau to Māoritanga or

their identity of Māori. No Kapa haka research directly looks into the values of Kapa

haka and its implications on whānau health.

Taha Hinengaro (Mental health)
This section will look at the mental health of Māori. Kumar and Browne (2008),

explain that Taha Hinengaro, the mental wall of Te Whare Tapa Whā, enables people

to communicate, think and feel. This indicates the importance of Taha Hinengaro for

Māori health. This section firstly cites the definition of mental health from the World

Health Organization, as the definition sets the scene for interpretation of the

research literature for this section. The second part will discuss mental health and

the elements of mental health. The key ideas that will be brought into this part are

topics such as confidence, self-esteem, and self-worth and how these can be related

to identity. The last part of this section will focus on Kapa haka research and set out

how the elements of mental health can be found within Kapa haka.

W.H.O (2014) defines mental health:

Mental health is defined as a state of well-being in which every individual

realises his or her own potential, can cope with the normal stresses of life, can

work productively and fruitfully, and is able to make a contribution to her or his

community.
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Good mental health is an essential part of overall good health and well-being (M.o.H,

2015a). Furthermore, mental health conditions can affect people’s ability to perform

everyday tasks, have healthy relationships and cope with anger or stress (M.o.H,

2015a). Therefore, this asserts that having good mental health is critical for the

well-being of an individual. Mental health as defined earlier from the W.H.O as

realising one’s own potential, promoting words such as confidence, self-esteem,

self-efficacy, personal mastery and an internal locus of control. These elements have

a relationship with ethnic identity (Houkamau & Sibley, 2011).

Studies such as those by Trzesniewski et al., (2006), concluded that adolescents

with low self-esteem were more likely to have mental health challenges during

adulthood. Additionally these authors also illustrated the correlation of adolescence

with low self-esteem and few economic prospects and poor physical health in

adulthood. Although low self-esteem is not a clear predictor, as other factors can

also influence one’s future, a person’s view of self-matters, as a negative view of self

can diminish their quality of life (Swann Jr, Chang-Schneider & McClarty, 2008).

Paxton, Neumark-Sztainer, Hannan, and Eisenberg (2006), illustrated the

relationship of negative views of oneself through body dissatisfaction, depressive

mood and low self-esteem in both boys and girls. Although this research is

non-specific to the Māori population, the relations suggest that elements of mental

health have correlations to well-being.

Gorinski and Abernethy (2007) argue that students in tertiary studies run the risk of

withdrawal or failure in an education system from factors such as being unprepared

for tertiary study; lack of social skills needed to negotiate access and resources in

the institution; financial problems and psychological state including loneliness,

isolation, low self-esteem, lack of motivation and family problem. Furthermore,

Hawke (2002) as cited by Gorinkski and Abernethy, (2007) notes that  “Māori

students (as well as other ethnic groups) may experience further barriers, including

negative stereotyping of identity and ability, family obligations, lack of family support

for finance or study and little opportunity to contribute to social or political change” (p.

229). Bennett (2003), suggested that there was a connection between low cultural

identity and low academic achievement in undergraduate students. These findings

indicate that mental health and identity have correlations for Māori success within

32



education. The next part of the section will integrate Kapa haka literature into mental

health.

Performing Kapa haka provides a pathway for Māori to explore their identity as Māori

that may have been lost due to dis-engagement of customary practices

(Ka'ai-Mahuta, 2010, Whitinui, 2007). Rubie, Townsend and Moore’s (2004),

research studied Māori children aged between seven and ten, looking at a cultural

intervention that looked into the self-esteem and locus of control of these Māori

children. The results concluded that the intervention increased the children’s levels

of self-esteem and confidence.  Additionally this information was reinforced through

discussions with the children, and their parents and teachers noted that these

children started to develop an increased cultural awareness and ethnic identity,

which the researchers saw as important to self-esteem.  Further research from Paul

Whitinui examined Kapa haka for high school students. Whitinui (2007) suggested

that Kapa haka can provide a gateway to useful prospects such as group learning,

developing friendships, having social support, engaging in frequent and informal

discussion about Te Ao Māori. This suggests that Kapa haka seems to support

mental health. That Māori struggle with these concerns is illustrated by the Ministry

of Health (2014) statistics showing that Māori are amongst the higher ethnicities that

experience mental health issues.

Kaihaka in Kapa haka may gain social support with peers who also are involved with

their Kapa haka group. One study of Māori culture and New Zealanders living in

Japan  suggested that there were psychological benefits gained from participation in

Kapa haka while based in Japan, and the benefits gained outweighed associated

costs of travel as it helped maintain cultural connections while overseas (Te Huia &

Liu, 2012).

Other benefits identified in the Whitinui (2007) Kapa haka research, was the

educational benefits in helping students gain credits for NCEA, and observations

from teachers noted additional improvements in work ethic, attitudes, identity and

confidence of the students. However, some teachers felt Kapa haka or any other

cultural activities would not improve student performances in Maths, English and

Science (Whitinui, 2007). Nevertheless, Whitinui (2008), argues that the importance

of Kapa haka as a tool for a culturally-responsive learning environment where

students appear to participate, learn and achieve more consistently as Māori.
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This section has revealed how mental health elements can affect a person’s attitude

towards themselves and also their success in life.  Research into Kapa haka has

also been used to indicate how it could be employed when integrated into an

educational programme to help Māori improve their mental health.

The next section will be a discussion of the “why Kapa haka could be a tool” for

well-being.

Why Kapa haka?
If Kapa haka is the intervention to fulfil the requirements of well-being through the

utilisation of Te Whare Tapa Whā, Kapa haka may motivate Māori in a more

proactive way, rather than a western style approach to well-being. Whitinui (2007)

reminds us that “culture is not stagnant, nor does it reside only in Kapa haka for the

sole benefit of Māori, it is a ‘universal’ concept that seeks to connect physical,

mental, emotional, cultural and spiritual well-being” (p. 122). This further expresses

an idea of how Māori could use a cultural activity to increase the well-being of an

individual and others. The limited literature as shown above reflects that it would

seem that Tangata whenua seeking realignment within Māori culture may have a

strong influence on well-being when using Kapa haka as the vehicle for health.

However, more qualitative and quantitative research of Kapa haka is necessary to

get a greater picture of Kapa haka for Māori health.
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Chapter 3: Methodology

Introduction
This chapter begins with an examination of the Kaupapa Māori from the past to the

present and the principles that underpin the thesis. It is followed by a brief discussion

about qualitative research and semi-structured interviews. The participant selection

process is then described followed by an explanation of the interview schedule and

questions used during the interviews. Data analysis is then outlined, followed by a

discussion of the ethical concerns relating to the research.

Research Methodology: Kaupapa Māori to
Praxis
Kaupapa Māori Research is the methodology framework that guides the direction of

this thesis. “Kaupapa Māori is a term that has its origins in a history that reaches

back thousands of years” (Smith & Reid, 2000, (p, 3), by asserting the way in which

Māori did things. In turn, research from Māori scholars utilises these processes and

protocols and incorporates them into their research. Kaupapa Māori is an approach

based on principles of Māori philosophy and values. Smith, L (as cited in Mane,

2009) discusses Kaupapa Māori and how it engages the values of the Māori

foundations that seek beneficial outcome for the Māori community, through the

integration of Te Ao Māori views, which utilises the holistic make up of Māori. The

purpose of Kaupapa Māori more recently is to support the movement of

decolonisation (Bishop, 1997) as a response to the largely negative impact of

conventional Western research on Māori (Jones, Crengle & McCreanor, 2006). The

traditional colonist research misrepresented Māori understanding and denied Māori

authenticity and a voice (Bishop, 1997). This resulted in Māori becoming reluctant to

participate in research, an idea also supported by Mahuika (2008). Kaupapa Māori

looks at representing the voice and values of Tangata Whenua as it incorporates the

values held by Māori. The values of Kaupapa Māori are that it asserts Māori

language and cultural values as a practice and these underlying factors portray the
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worldviews of Māori (Smith, L., 1999).  Whitinui (2007) writes that “Kaupapa Māori

should not be assumed  as better than any other theoretical perspective, however,

the approach of Kaupapa Māori should be seen as a validating knowledge of how to

understand Māori more appropriately” (p.69).

Knowing about the practice of Kaupapa Māori is important, as the initiatives of

Kaupapa Māori in the last three decades have changed Māori Development (Mane,

2009). G.H. Smith expanded on Kaupapa Māori by identifying six key principles as a

way for ‘praxis’ to emerge more successfully (Whitinui, 2007, p.69). These principles

were important to this research as provided a framework in which to practice. These

bullet point definitions are from Rangahau (n.d.).

Principles of Kaupapa Māori
Rangahau (n.d.), has acknowledged that many authors have cited and expanded on

key elements or principles of Kaupapa Māori. However, as mentioned earlier they

are a guide for researchers undertaking Kaupapa Māori research. A brief definition of

each is given below and further explanations will illustrate how they were

incorporated into this project.

● Tino Rangatiratanga - The Principle of Self-determination.

The right to exercise freedom of one’s fate, to determine control over one's own

culture, aspirations and destiny.

● Taonga Tuku Iho - The Principle of Cultural Aspiration.

The state of being central and legitimate to Te Reo Māori, Tikanga and Mātauranga

Māori. Within a Kaupapa Māori model, these Māori ways of knowing, doing and

understanding the world are considered valid in their own right.

● Ako Māori - The Principle of Culturally Preferred Pedagogy.

Training oneself to assert the uniqueness practices of Māori, and those practices that

may not be traditionally derived but are preferred by Māori.
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● Kia piki ake i ngā raruraru o te kainga - The Principle of Socio-Economic

Mediation.

This principle asserts the need to facilitate and help with improving the negative

pressures and disadvantages experienced by Māori communities.

● Whānau - The Principle of Extended Family Structure.

This facet acknowledges the relationships that Māori have to one another and to the

world around them. It also asserts whakawhanaungatanga as a key element of Māori

society and culture.

● Kaupapa - The Principle of Collective Philosophy.

The 'Kaupapa' refers to the collective vision, aspiration and purpose of Māori

communities. Greater than the topic of the research alone, the Kaupapa refers to the

aspirations of the community.

● Te Tiriti o Waitangi - The Principle of the Treaty of Waitangi.

It upholds both the Tangata whenua status of whānau, hapū and iwi in New Zealand,

and their rights of citizenship. Therefore, it provides an origin in which Māori may

critically investigate relationships, challenge the status-quo, and support the Māori

rights.

● Āta - The Principle of Growing Respectful Relationships.

The principle of Āta relates specifically to the forming and nurturing of relationships.

It acts as a guide to the understanding of relationships and well-being when

engaging with Māori.

The next section will look at the Kaupapa Māori ethical approaches which were used

in this study.
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Ethical approaches to Kaupapa Māori
Cram (2001) asserted and recognised the concept of ethics which Mead explained in

her 1997 thesis. These concepts of ethics are necessary for Kaupapa Māori.  This

was further supported by Smith, L., (1999): these seven Kaupapa Māori ethical

practices are a code of conduct that can guide research, ensuring the responsibilities

are upheld from a Māori view instead of a western view. These seven practices were

used throughout this research, to pave the way and to ensure a favourable

interaction for the participants.

The seven ethical practices are listed below. Further references will be given later in

this chapter as to how these practices were used within this study.

● Aroha ki te tangata (a respect for people).

● Kanohi kitea (meeting people face to face).

● Titiro, whakarongo… kōrero (look, listen...speak).

● Manaaki ki te tangata (share and host people, be generous).

● Kia tuapato (be cautious).

● Kaua e takahia te mana o te tangata (do not trample over the mana of the

people).

● Kaua e mahaki (do not flaunt your knowledge).

The next section shows the processes which were used to follow those principles of

Kaupapa Māori. Further relationships will be shown in the methods sections of this

chapter.
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Kaupapa Māori principles which guided the
current study

● This research was created by Māori, who want the best for Māori, and
the research was intended for Māori.
The research was carried out by a Māori researcher with guidance from a

pāpā of his whānau. Guidance was given from one of the Kaihautū of Unitec

Māori academics. The research is intended for Māori students of Mātātupu,

but interpretation could be used for the wider community of Māori performers

or Kaihaka.

● This research placed Māori at the centre of the research
Māori were the core of this research project, and the appropriate Māori

framework, teachings, values and Tikanga, were constantly practised to

ensure that Māori participants’ mana was upheld.

● This research aimed to generate positive outcomes for Māori.
The research has focused on the potential positive outcomes specific to Māori

members of Mātātupu. The sharing of the knowledge will be given as a Koha

to Mātātupu and could help in their annual report. Also, the participation of

Māori in this study creates a familiarity with research processes to begin to

address any negative attitudes towards research.
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Connection with Kaupapa Māori and
Qualitative research
There is a connection between Kaupapa Māori and Qualitative research. Crether,

Rivera and Nash (2008) as cited by Lyons et al., (2013) discuss the four aspirations

of socially just qualitative research, equity, access, participation and harmony. Lyons

et al., (2013) assert that if all four aspirations are upheld, they can maintain

alignment with an objective of social justice. Therefore, qualitative research places

emphasis and value on the human, interpretative aspects of knowing about the

social world (Snape & Spencer, 2003). In this way, qualitative research demonstrates

a value for the human person and her or his words in a narrative. Maykut and

Morehouse (1994) point out: "words are the way that most people come to

understand their situations; we create our world with words; we explain ourselves

with words; we defend and hide ourselves with words" (p. 18). Barnes (2000),

asserts that a number of Māori researchers see qualitative research as being

particularly well suited to Māori, because it allows Māori to have a voice, which

promotes the G. Smith principles of Kaupapa Māori research and thus overcoming

the woes of past research. Furthermore, qualitative research is a more equal

process, where conversation and power is equal in comparison to quantitative

research, where the researcher generally has more control. As noted earlier,

traditional colonist research contributed to the suppression of Māori. Barnes (2000)

further notes that many methods can be adapted to both respect Kaupapa Māori and

serve the purpose of the study.

Qualitative methods
Qualitative research is exploring the answering of questions of “why” and “how”

(Kuper, Reeves & Levinson, 2008).  If a concept or phenomenon needs to be

understood due to a lack of research in an area, then a qualitative approach works

well as it investigates by using open-ended questions (Creswell, 2003). Qualitative

research employs these techniques to allow life histories, historical narratives,

ethnographic prose, first person accounts, and biographical and autobiographical

accounts (Ryan-Nicholls & Will, 2009). Therefore, qualitative research explores

topics through multimodal techniques to bring out the unknown so it may be
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discovered. The literature review would suggest that the current research topic has

had little attention. Thus, a qualitative approach was adopted to explore Kapa haka

and its benefits using the Māori holistic model of Te Whare Tapa Whā developed by

Māori scholar Mason Durie in 1985.

Qualitative interviews are enhanced when the interviewer has established a

relationship with the research participants before interviews begin (Mutch, 2005).

McLeod (2014) discusses qualitative research and its relevance to a specific area or

topic through peoples’ experiences, views, opinions, beliefs, feelings and judgement.

This is also a characteristic that fits well in Kaupapa Māori research. Qualitative

research creates an environment for people to voice their story freely without

interruptions (Mutch, 2005); furthermore the interpretation is not easily reduced to

units that become meaningless on their own (Anderson, 2010). The importance of

this research collected the thoughts and ideas of the focus groups at a specific point

in time. It also allowed a conversation to develop that could stimulate thoughts in

those present. Agar, (1996) notes “We need a way to argue what we know based on

the process by which we came to know it” (p, 13). This further advocates the process

of qualitative research and its relevance to Kaupapa Māori because both approaches

acknowledge the importance of the past.

In the next section, the methods that are common to qualitative research will be

discussed, including the incorporation of Kaupapa Māori research methods.

Methods section
In this section, discussion moves away from talking about the theoretical side, to

putting the theory into practice for the research project. This section will start by

talking about the sample group for this research. It will then discuss focus groups,

semi structured questioning, and in-depth questions as this was a tool used also.

The Sample group
As this research study was about the experiences and perspectives of Māori within

Kapa haka, purposive sampling was used. Purposive sampling is a way to sample

41



participants in a strategic way, so that those sampled are relevant to the research

questions that are being posed (Bryman, 2012, p.418).  As mentioned earlier,

Mātātupu is a newly formed Māori association who perform Kapa haka and are the

group that are the focus of this current study. Mātātupu were split into two groups,

namely new members of Mātātupu and existing members of Mātātupu who were still

present within the group. The reasoning for the two groups was to gain insight into

the effects Kapa haka had on new members of Mātātupu in comparison to existing

members. All members were allowed to opt in to the study, however, once the data

were collected additional Kaihaka were not able to opt into the study. Opting out of

the focus groups was allowed until the focus groups information had been

processed.

The sample group also consisted of a Tuakana. The Tuakana is female, who

performs for a group that competes at a tribal, regional and national level. Purposive

sampling was used because of her relevance to Kapa haka and her knowledge

which she brought to this research. The Tuakana chose to join the study after

reading the information sheet and signing the consent sheet. The Tuakana was

allowed to opt out until the data was being processed. The Tuakana role in this study

will be discussed later.

Focus groups
A focus group is defined by Bryman (2012) as “… a group interview in which there

are several participants (in addition to the moderator/facilitator); there is an emphasis

in the questioning on a particular fairly tightly defined topic; and the accent is upon

interaction within the group and the joint construction of meaning” (p.502). Krueger

(1994) as cited by Harvey (2002), described focus groups as a “carefully planned

discussion, designed to obtain perceptions on a defined area of interest in a

non-threatening environment” (p.75). The principle The Principle of Cultural

Aspiration (Taonga Tuku Iho) and Growing Respectful Relationships (Āta) supports

the commentary of Krueger. The environment was important as enhancing the

relationship of the participants was essential to the research in that it was desirable

to have the participants speak openly and freely. Kitzinger (1995), comments that in

focus groups “people are encouraged to talk to one another, asking questions,
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exchanging anecdotes and commenting on each other’s experiences and points of

view” (p. 299). The principle of self-determination (Tino Rangatiratanga) asserts

exercising freedom of one’s fate, determination of control over one's own culture,

aspirations and destiny. Jenny Kitzinger’s comments suggest that focus groups may

contribute to self-determination. Additionally focus groups can encourage the

reluctant participants (Kitzinger, 1995) as it is a performance in which participants

jointly produce accounts about proposed topics (Smithson, 2000), which reflects

Kaupapa Māori principles. The idea that encapsulates the character of focus groups

is that it allows participants to have a voice in which they can express their own

ideas and thoughts on the topic, which facilitates exploration of concepts, themes

and ideas adding to Mātauranga Māori.  As shown by multiple authors focus groups

capture the essences of a kōrero through a collaborated story which Bishop (1996b)

described as a Kaupapa Māori approach to research.

Semi structured interviews in focus groups
The semi-structured interview is the most popular type of interview for qualitative

researchers (Braun & Clarke, 2013). Although it has been acknowledged that both

semi-structured and unstructured interviews processes are flexible it is suggested

(Bryman, 2012, p 471), Hinds (2000) that when research “needs in depth information

or subjective matter is potentially sensitive, or the issues under examination would

benefit from development or clarification” (p.47) a semi-structured would provide this

framework. Furthermore semi-structured interviews and focus groups sought to allow

the interviewees to have conversations and make meaning out of their experiences

rather than the researcher doing it for them (Bishop & Berryman, 2006).

In this research a semi -structured interview method was used because the research

was to invite participants to illustrate a picture, in which they could also use their

background information to tell their story of how they interpret the question. As

interpretation of a question may vary between participants, this method asserts

control and independence of Māori. It also asserts leadership as participants can

speak, which in turns fuels one's Hauora.

There were considerations given before conducting semi-structured interviews.

Practising the manner in how a question would be asked was important as it was
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important that participants understood the question. The questions were practised

with the supervisors and trusted colleagues because the extraction of the essences

of question must be explored in-depth from each participant. Braun and Clarke

(2013), argue in-depth interviewing is a useful tool, although advise users of this

method not to limit themselves to formal piloting when practicing this method with

supervisors beforehand, as this would apply bias to the research from the research

team.

In Kaupapa Māori as Wally Penetito (Rangahau, 2006), discusses, an important

value is giving people the opportunity to re-think or re-say what they wanted to say.

Doing this asserts respect and allows Māori to have their voice, which is a practice

seen in Kaupapa Māori and qualitative research. The following whakatauki, as

expresses this (He Tangata, n.d.)

“He aha te mea nui o Te Ao?

He tangata, he tangata, he tangata!”
“What is the most important thing in the world?

It is people, people, people!”

The expression of Tino Rangatiratanga for Tangata whenua is important, and having

them express their opinion and having those opinions valued, gives them the

opportunity to have a voice to express, and thus allow them to overcome the barriers

of the past suppressions of Māori views. In this process of semi-interview, field notes

were taken by the researcher. This was to capture all expressions of Māori views

and their voice.

In-depth interview
An interview is a primary way of collecting data by asking specific research questions

that a participant can respond to (Stuckey, 2013). In-depth interviews are useful

when you want detailed information about a person’s thoughts and behaviours or

want to explore new issues in depth (Boyce & Neale, 2006) and provide contents to

other data (Boyce & Neale, 2006). Lather (1991) as cited by Bishop, Berryman,

Tiakiwai and Richardson, (2003) suggested that in-depth interviews are a means of
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constructing what experiences mean to people thus suggesting that using an

in-depth interview with Kaupapa Māori practice could provide further rich information.

Therefore, the reason this tool was used with the Tuakana of Kapa haka, was to add

and enrich the experiences of the Kaihaka of Mātātupu.

The Research plan
This section will look at the plan of this research beginning with the interview

schedule of Mātātupu and the Tuakana. The second part of the section will discuss

the methods of interview for Mātātupu and the Tuakana followed by a discussion of

the incorporation of the ethical approaches to Kaupapa Māori and finally present the

Tikanga of the researcher for this research.

Interview Schedule
The Information sheets about the research were handed out at one of the Mātātupu

Hui by the Mātātupu tutor in the absence of the researcher. This was a week before

the set interviews were booked. The reasoning for this was to allow Kaihaka to not

feel obliged to be part of the study, as the researcher was usually part of the group.

This also allowed for Kaihaka to take away the information sheet so that they could

process the information and ask further questions as the researcher’s phone number

and address was made available on the information sheets. A total of 10 new

members showed up to the allocated session and a total of 4 showed up for the

existing member allocated session. As mentioned each group was audio-recorded

separately.  All members were given the same information sheet once again and

also two consent forms, one of which they kept for themselves and one of which the

researcher kept. The interviews were held at Mt Albert campus of Unitec, at

Pukenga, as this is a space which Māori students regard as their own.

The interview schedule for the Tuakana was completed at a later date. The interview

was Kanohi kitea, at a convenient time for her; additionally, the interview was held at

Tuakana house as this was an environment comfortable for her.
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Methods of interview
The focus group interviews were recorded on a device, a digital voice recorder with

3-way microphone, and stored on a password-protected laptop.  As explained earlier,

the focus group consisted of two groups. Both interviews were recorded, as

recording the interviews of the focus groups gives a correct account of what had

been said, and helps to reduce problems of bias that are noted by Bryman (2012)

and Hinds (2002).

The Interviews and research was conducted according to Kaupapa Māori ethical

practices listed earlier. All Kaihaka were respected and details were kept anonymous

during the research. Every member was welcome into Pukenga by the researcher

and support team; a karakia started the session off and concluded the session.

Before the process of asking questions started the researcher said his pepeha, even

though the Kaihaka knew the researcher and his team, as this promotes the principle

of Āta, forming and building relationships. The choice of saying a pepeha is to

confirm that the western institutional approaches will not guide this research. This

also gives acknowledgement to Bishop’s (1996) account of ‘whakawhanaungatanga’.

Cram (2001), suggests “researchers invariably enter the research context with

western models which can conceive a hierarchy which alters the power of the

people” (p.42). Additionally a Pāpā of the whānau and the research team's associate

supervisor was involved in planning and reviewing Tikanga before the research was

conducted in order to respect the participants.

On the days of the kōrero with Mātātupu, the researcher once again shared the

process involved with each Mātātupu group. This was to allow each Kaihaka the

opportunity of opting in or opting out of the study, and allowing them to ask

questions. The interview schedule consisted of a list of focus group questions (see

appendix A). The Kaihaka were given the questions which were divided into four

sections mental health (Taha Hinengaro), family health (Taha Whānau) , spiritual

health (Taha Wairua) and physical health (Taha Tinana). All Kaihaka were allowed

time to write down their thoughts about these sections and also draw pictures under

the four titles. The reason for drawing allowed a chance to gather information on a

situation in a more complete manner, escaping from a linear logic (Zweifel & Van
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Wezemael, 2012). It asserts the principle of Ako Māori and Te Tiriti o Waitangi as it

challenges the norms and represents traditions of Māori.

The Kaihaka were invited to express themselves in either Te reo Māori, English or

both when speaking. This is to prompt the principle of Taonga Tuku Iho, which

asserts breaking down barriers in which could disadvantage their meanings and

voice, it also asserts the point earlier from Smith, L (1999), about Kaupapa Māori

portraying the matters of Māori.

The group was asked to raise their hands when they were ready to carry on with the

focus groups discussions. The kōrero did not begin until everyone had raised their

hands to acknowledge that they were ready to carry on with the conversation. This

allows respect for the mana of all Kaihaka, and promotes whanaungatanga which in

this context refers to building and maintaining relationships (Rangahau, n.d.). The

kōrero was allowed 90-120 minutes which was enough time for both focus groups.

The Kaihaka told stories of their experience about Kapa haka and their journey with

Mātātupu. In Kaupapa Māori research, engaging storytelling in interviews is

encouraged. Bishop (1996) suggests “stories are a way of representing truth” (p.24)

Furthermore Bishop (1996) asserted that “historically Māori is an oral culture, where

stories were a common way of imparting the knowledge as seen in proverbs, waiata

(song), mōteatea, pakiwaitara (folk tale, legend) and kauwhau (moralistic tale)”

(p.25). This once again stresses the fact that oral language is very much in tune with

Māori ways of being, thus its inclusion within Kaupapa Māori.

Interviewing the Tuakana
Respecting the mana of both parties who have already taken part in the research

was essential. Consulting a Tuakana of the findings represents the Tuakana–teina

relationship, therefore, supporting the Kaupapa Māori principles of Ako Māori. The

preliminary findings from the focus group were discussed face-to-face with a

Tuakana on Kapa haka. Kanohi kitea - meeting people face to face is the most

appropriate way. Looking and listening rather than speaking was required for this

part of the research as the Tuakana had a vast knowledge of Kapa haka, which
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provided insight that deepened understanding of the data and tentative

interpretations. Asking questions that lead to a fuller reflection on meaning; affirmed

the direction of both analysis and interpretation; providing additional examples that

illustrated how a longer engagement within Kapa haka continues to be life-changing,

and at a deeper level.

The Ethical approaches used in Kaupapa Māori
As previously mentioned, an explanation as to how the research team incorporated

the ethical approaches to Kaupapa Māori in this study is to be provided. This section

will illustrate how the research team showed aroha (respect) to the Kaihaka and the

Tuakana.

Kanohi kitea
Interviews were conducted face to face, allowing no barriers. This is an important

value within Māori society as it builds trust and relationship (Pipi et al., 2004). Cram

and Pipi (2000) wrote:

Kanohi ki te kanohi’ (face-to-face) is regarded within Māori communities as

critical when one has an important ‘take’ or purpose. This form of consultation

allows the people in the community to use all their senses as complementary

sources of information for assessing and evaluating the advantages and

disadvantages of becoming involved. (p. 133)

This supports the reasoning for interviews to be done in this manner. Strengthening

and forging lasting relationships is important for future development and participants

of Māori in research.

Titiro, whakarongo… kōrero
“This refers to the importance of looking and listening so that you develop

understanding and find a place from which to speak” (Cram, 2001, p 44).

The statement by Cram symbolises the research process of looking, listening,

learning and waiting until it is appropriate to speak (Pipi et al., 2004). Cram (2001),

argues also the importance of titiro, whakarongo and kōrero also develops trust and
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over time the sharing of understanding. In the research this was supported by letting

the Kaihaka speak, and the researcher listening. If clarity was needed, the

researcher would ask with an open ended question allowing the Kaihaka or the

Tuakana to explore deeper into the meaning of their explanation providing further

meaning to their story.

Manaaki ki te tangata
Cram (2001) asserts that researchers must recognise that they will also be learning

and not just gathering data during the research process. Furthermore, Bishop (1996)

also talks about koha, but not one that the researcher remains in control of. This

thesis is offered as a koha back to Mātātupu so that they might use this knowledge

to benefit them. The researcher also provided kai (food) afterwards as a thank you to

the Kaihaka. Furthermore, a copy of the thesis will be given as a koha back to the

Tuakana for her help.

Kaua e mahaki
“It is vital that you don’t flaunt your knowledge, however, it is important to share the

knowledge and use our qualifications to benefit our community”. (Cram, 2001, p. 28)

This knowledge is being shared with Mātātupu, and the Tuakana. Additionally, this

knowledge will be present on the Unitec Research Bank

(http://unitec.researchbank.ac.nz/), to allow future researchers to explore and learn

from. The Mātātupu committee plan to use this information in their end of year report,

sharing the knowledge with outsiders. At all times, individual data will remain

confidential. All these processes are to uphold Aroha which in a research context

refers to respect.
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Tikanga of research team
This previous section acknowledged what the researcher did to respect the focus

group and the Tuakana in this current study. This next section gives examples of

manaaki ki te tangata and Aroha ki te Tangata

● A karakia was used to open and close all sessions. The karakia used for the

focus group was familiar to the Kaihaka, as it was one that is used frequently

on campus. The karakia used to open and close the session of the Tuakana

was chosen by the research team as it was appropriate to the kōrero.

● After the completion of the focus group, food was offered. However, the food

was blessed with a karakia before consumption.

● A member from the supervisor team introduced the research topic to the

Tuakana, and introduction was made firstly through email, then through

phone. This method represents whakawhanaungatanga. Formal introductions

were made face to face.

● The thesis will be given as a koha to Mātātupu and also given as a koha to

the Tuakana.

Data Analysis
This section will look at how the focus groups and interviews were analysed. To do

this I will describe the process involved in thematic analysis.

Thematic analysis
Ross (2012) explains “Thematic analysis searches for common themes that emerge

throughout a set of interviews; these are then built up into a theory to explain

phenomena” (p. 118).  Furthermore, it offers the chance to learn basic data handling

and coding skills without having to delve deep into theoretical constructs (Braun &

Clarke, 2013). Ross (2012), acknowledges that thematic analysis has been used in a

number of health care studies. While Braun and Clarke (2013) mention that thematic

analysis lacks concrete guidance for higher level interpretation and without such a

framework, there are limitations. Ross (2012), also mentions that there can be an

issue with research bias as the range of options and themes can be subjective, thus
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opening itself to criticism. However, it could be asserted that using Kaupapa Māori as

the framework could challenge such potential limitations. As cited by Lopez (1998)

“Kaupapa Māori not only challenges ‘legitimate’ or ‘certified’ knowledge claims, but

also questions the very process by which such knowledge is produced” (p. 226),

supporting this claim. Thus, the knowing that emerges via analysis becomes its own

understanding or statement of explanation, to answer the research question.

Furthermore, it enriches understanding when transferred into the real world (Ross,

2012), adding knowledge about Kapa haka.

Process of thematic analysis
The section looks at the methods by which the data set was analysed. The process

in which this data was analysed aligns with the model from Braun and Clarke (2013).

The discussion is broken into six headings with the process among which are woven

the data extractions. Links to Kaupapa Māori research principles and values are also

presented.

Familiarisation
The familiarisation process included multiple readings of the data obtained from all

conversations, before putting pen to paper. As the process of Titiro, whakarongo…

kōrero is implemented acknowledging an ethical process consistent with Kaupapa

Māori. Looking, listening and then analysing the data. This also reduced any

subjective bias the researcher might have had about the data.  

Coding
Coding is a cyclical act. This phase involved highlighting associated ideas, values

that identify important parts of the Kaihaka voice, and which could be relevant to

answering the research question. The coding of the entire kōrero was done using

numbers, and phrases in a locked excel document, then after that, collating all the

codes and all relevant data extracts.
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Searching for themes
This phase involved examining the codes and collated data to identify significant

broader patterns of meaning (potential themes) by firstly listening to the recording

once again, then reading the text. The next process involved re-reading over the

content and looking for common concepts which would form themes. The process of

looking over field notes also helped in this process. After looking over this data, the

draft themes were sent to the supervisors for an expert opinion.  Having an expert

opinion helped review data viability of each Kaihaka theme. Ryan and Bernard

(2003) suggest that themes are abstract and they express themselves as images,

sounds, objects and words, while illustrating the answer of a question. Braun and

Clarke (2013), assert like the sculptor’s block of marble, the dataset provides a

material basis for the analysis, meaning that it is raw, and yet be sculpted into the

final picture.

Opler as cited by Ryan and Bernard (2003), offer the following advice in testing the

viability of themes:

The importance of any theme, is related to (1) how often it appears, (2) how

pervasive it is across different types of cultural ideas and practices, (3) how people

react when the theme is violated, and (4) the degree to which the number, force, and

variety of a theme’s expression is controlled by specific contexts (p. 87).

These criteria were used when searching for the themes of the data set, as it allowed

for greater in-depth searching and questioning of possible themes.

Reviewing themes
This phase involved looking over the Kaihaka themes against the dataset to judge

the extent to which they addressed the research question. Ryan and Bernard (2003),

affirm this by stating “that the theme will answer the question, although themes come

in all shapes and sizes” (p.87). This process of reviewing themes included

discussing once again the themes with supervisors face to face this time. This also

upholds the Mana of the research, as it includes the sounding out of the ideas and

gaining feedback from a Tuakana of kapa haka. This process is traditional to Māori,

through seeking greater knowledge, as Tangaere (1997) as cited in Katu (2015) the

transfer of higher level of understand and knowledge from a more skilled Tuakana

(experienced one) to a lesser experienced tenia (younger, inexperience one) is
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traditional Māori practice, indicating the importance of why this method was used in

the research. In this process the themes are typically refined, which sometimes

involves them being split, combined, or discarded.

Defining and naming themes
This phase involves developing a detailed analysis of each theme, working out the

scope and focus of each theme, determining the ‘story’ of each. It also involves

deciding on an informative name for each theme.

Writing up
This final phase involves weaving together the analytic narrative and data extracts,

and contextualising the analysis in relation to existing literature. Weaving the data

into a new narrative where the themes were affirmed by expression and quotes was

emphasised with the technique of cutting and sorting (Bernard & Richard, 2003).

Issues and Encounters
Cultural sensitivity
Before discussion of cultural sensitivity, defining the term is important, and, although

this discussion will not delve into the complexities of the concept, the following text

describes it through the researcher’s mind.

Cultural
Culture
One definition of culture as defined by The Royal New Zealand College of General

Practitioners (2007) is:

The totality of socially transmitted behaviour patterns, arts, beliefs, institutions,

and all other products of human work and thought. These patterns, traits, and

products are considered as the expression of a particular period, class,

community, or population and can be expressed in intellectual and artistic

activity and in the works produced by the ‘culture’ or cultural group. (p.4)
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However, this is not the only definition of culture or a cultural group. This

interpretation suggests that identity, customs, practices and views. The use of

Kaupapa Māori, would assert the appropriateness and use of culture in this particular

research setting.

Sensitivity
Sensitive

- Aware of and understanding the feelings of other people (Sensitive,

2015).

This is just one definition of sensitive, and again, it must be acknowledged that there

are many definitions that underpin the notion of sensitivity.  Importantly when both

terms are separate, each has different meanings yet together they create a new

meaning, to be respectful of the culture of another. One must be aware of one’s

ignorance, and be guided by the preferences of the other person. When Cram, Smith

and Johnstone (2003), discuss the concept of cultural sensitivity in their paper, they

talked about cultural sensitivity from a Māori perspective when dealing with Pākehā

doctors who treat Māori on the Marae. The Kaupapa Māori ethical principles from

earlier in this chapter flow through their research, and they relate this to cultural

sensitivity. Cultural sensitivity in a Māori perspective includes the Māori practices that

draw Māori apart from other ethnicities. The representation of ‘cultural sensitivity’ is

to represent that this research, used the appropriate Māori approaches to insure

cultural sensitivity was upheld.

Relationship between researcher and participants
Research is vital in the creation and application of suitable and effective policies for

Māori and will only be effective when the methodology is culturally appropriate

(Jahnke & Taiapa, 2003).

The primary researcher was a member of Mātātupu and approached the committee

asking for consent to pursue this study. Although there are arguments for being an

insider researcher and outsider researcher (Dwyer & Buckle, 2009), in Kaupapa

Māori, membership is seen as upholding the mana of Māori: in this research it was
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the mana of the Kaihaka of Mātātupu. Bishop (1996) gives meaning to this process

by describing whakawhanaungatanga. He explains that whānau means extended

family, “Whanaunga are relatives/relations who you have a bodily link to. Whakapapa

is the mechanism used by Māori people to establish familial relations and

whanaungatanga simply means relationship by blood” (p.215).  Bishop (1996,

p.215). Defines whanaungatanga as a: “… process of establishing relationships,

literally by means of identifying, through culturally appropriate means, your bodily

linkage, your engagement, your connectedness, and therefore unspoken but implicit

connectedness to other people” (p.215).

Furthermore, Jones, Crengle and McCreanor (2006) show in their research, that

simply gathering data without the involvement of the group was inappropriate, and

that this was effectively trampling upon the mana of the people. Smith (1999)

reminds us that one of the important guiding principles in Kaupapa Māori is kaua e

takahia te mana o te tangata” (“Do not trample the mana of the people”). This also

supports the appropriateness of the researcher continuing to be part of Mātātupu.

Dwyer and Buckle (2009), state that “the insider role status frequently allows

researchers more rapid and more complete acceptance by their participants,

therefore, providing a greater depth to the data gathered” (p.58). Other practices to

address any power imbalances included dressing casually, holding the kōrero in a

suitable venue known to all participants, and agreeing on a time which suited.

Challenges
The original proposal sought to compare Mātātupu initial physical data set from May

2014 with a second set in November 2015, which would be a gap period of six

months. This was to allow for a comparison of physical, the stories and the insight of

members of Mātātupu. Yet obtaining Mātātupu physical data was not feasible in the

end. However, the situation led to another opportunity which was asking a Tuakana

of Kapa haka to contribute, and provide further understanding of Kapa haka. The

questions that were asked were based on the preliminary findings from the

discussion with Mātātupu.
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The primary researcher came from a western style approach, so understanding

Kaupapa Māori theory was almost a second language. Learning this ‘new language’

paralleled a process of decolonisation as each worldview with its respective culture,

language, practices and values stimulated learning and recognition, particularly in

relation to identity.

The Kaupapa Māori principle of self-determination led to the preservation of my

aspirations. Kaupapa Māori begins as a challenge to accepted norms and

assumptions about knowledge and the way it is constructed and continues as a

search for understanding within a Māori worldview (Bishop, 1996). Furthermore,

Smith, L (1999), acknowledges that Kaupapa Māori research involves a concept of

the possibility and desirability of change by challenging norms and assumptions.

Therefore, promoting the adoption and evolving a new style while progressing

through this work became daily work.

The journey of decrypting Mātauranga Māori was made easier when accepting the

principles of Kaupapa Māori, however, it has been made a lot easier with the help of

both supervisors, one of his pāpā and a Māori academic team.

Limitations of Qualitative research
This section will discuss the limitations of qualitative research, with a comparison of

qualitative research and quantitative research, with a discussion at the end about

why the method of qualitative research from a Māori perspective was an important

choice.

Without rigor, research is worthless, becomes fiction, and loses its utility. Hence, a

great deal of attention is applied to reliability and validity in all research methods

(Morse, Barrett, Mayan, Olson, Spiers, 2002). Quantitative research emerged around

1250 A.D, to quantify data (Williams, 2007). Williams (2007) suggests since then it

has dominated the western culture as the research method to create meaning and

new knowledge through the methods of numeric or statistical approaches. This is

similar to Creswell’s (2003) opinion that quantitative research employs approaches

such as experimental and survey and collect data on predetermined instruments that
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yield statistical data. Williams (2007), notes that quantitative research can be

predictive, explanatory and confirming. Though this might be true, the importance of

voice still means something. Anderson (2010) suggests it is important to choose the

appropriate methods for investigation. Although Anderson does give support for

methods of qualitative research, respect is also given to quantitative research and

thus gives rise to the notion that qualitative will not always be appropriate to answer

every research question, therefore the researchers need to be critical of the

objectives of any study.

Atieno, (2009), asserts there are limitations to qualitative research, describing three

limitations. The first is the ambiguities of inherent human language, secondly, no

attempt is made to assign frequencies to the linguistic features which are identified in

the data. Thirdly, the findings cannot transfer to a wider population, to the same

degree of certainty that quantitative analyses can. Interestingly, critique of qualitative

research often focuses on what it does not do rather than what it does and this very

mind set is the opposite of the values of Kaupapa Māori research.

As previously mentioned in this chapter, Kaupapa Māori and qualitative research are

congruent in many ways.

The argument from a Māori researcher is that the limitations that Atieno has

suggested does not take into account Kaupapa Māori principles. As Cram, Smith

and Williams (2003) explain, “Kaupapa Māori is by Māori for Māori and is inherently

about cultural survival and Tino rangatiratanga” (p. 2). Furthermore, qualitative

values support the Kaupapa Māori principles of Te Tiriti o Waitangi and affirm the

rights of Māori. This research is intended for Māori, although it is with a specific

population group this adds to the kete o te Wānanga. As the whakatauki states;

“Whaowhia te kete Mātauranga”

“Fill the basket of knowledge”

57



Ethics
Mātātupu ethics
As shown earlier in this chapter the ethics of Kaupapa Māori, were incorporated

throughout this research. Ethics as seen by Kimora Raerino as “Procedures used to

protect the rights of the research participants and are paramount in any research”

(Raerino, 2007, p. 46). Therefore, ethical considerations were essential for the

outcome of this study.

Unitec is committed to ensuring a high level of ethical research (Unitec, 2014).  To

ensure that Māori Centred research is conducted in the correct manner, Māori

members of the Unitec Research ethics committee are required to ensure that the

right Tikanga are followed throughout the research (Unitec, 2014). It is also advised

that Māori advisors/ supervisors assist with the research (Unitec, 2014).  

An ethics application was submitted to the Unitec Research Ethics Committee

(UREC) in June of 2014. The application was subsequently approved in September

2014. The application for a consent form and a participant information sheet. The

included an interview schedule, was arranged with the Mātātupu committee, who

helped organise a time in which suited all parties. As discussed earlier, the proposed

processes were approved as meeting ethical standards.

Tuakana ethics
The same procedure of the Kaihaka of Mātātupu kōrero was done with the Tuakana.

Although, the timing as to when the kōrero was to take part was arranged with the

Tuakana. As mentioned earlier the inclusion of a Tuakana was to support the

principle of Kaupapa Māori Ako Māori. Additionally all Māori ethics was were upheld

for the Tuakana, to respect the mana of the Tuakana and the Kaihaka of Mātātupu.

Summary
This research has used Kaupapa Māori Research. Each principle of Kaupapa Māori

research has been utilised to assist with the analysis and interpretation of Mātātupu

experiences and the experiences of the Tuakana. This section has asserted the
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importance of Kaupapa Māori principles when interacting with Māori, as it empowers

Māori values, concepts, protocols and views.
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Chapter 4 Findings

Introduction
This research examines Kapa haka as an intervention to promote and prove

alternative health benefits in Māori tertiary students of Mātātupu by examining what

support mechanisms may be present in this group. The chapter starts by providing a

background or overview of the participants. Secondly, the analysis of the data

collected from the three interviews is presented. Utilising thematic analysis, three

themes emerged from the data.  Within each of the three themes subheadings have

been developed to organise the concepts. Direct quotes from the two focus groups

kōrero will be used to represent and give meaning to the data. The three key themes

are:

1. Journey of development.
● Transformation.

● Identity.

● Discipline.

0. Connecting and expressing of oneself.
● Connecting to others.

● The feeling of being part of a support network.

● The joys of physical health.

0. Knowledge for all.
● Sharing traditions.

● Linking to our Tūpuna.

The order in which each sub theme is discussed is works from the experienced

Kaihaka to the new members. To clarify quotes an ‘A’ will represent an experienced

Kaihaka of Mātātupu and a ‘B’ to represent the new member to Mātātupu. This is to

show respect to the experienced members, and very much aligns with Kaupapa

Māori principles in research.

60



Kaihaka names will not be used, as data were collected in a focus group situation.

Respecting mana of the Kaihaka of Mātātupu is held by not focusing on names but

rather with the group that it came from.

Journey of development
The Journey of Kaihaka became evident as a common theme which illustrated

personal growth and change while being involved with life with Mātātupu and Kapa

haka life. A personal journey for the Kaihaka was not the physical distance travelled,

but more a segment of personal development in which they expressed how Kapa

haka for them had established the developed and mature form of themselves.

Transformation
Transformation was the sub theme, from both focus groups kōrero, as Kaihaka

expressed how they had changed within themselves.

One of the experienced Kaihaka of Mātātupu describes her own transformation:

“I think it’s kind of increased my, like, kind of confidence, and Māori things kind

of (laugh) and yeah just being able to stand up in front of an audience and you

know hype yourself up and give you courage to do that, it makes you quite,

quite proud of yourself” (A)

The spellbound look on all the face of all the Kaihaka as she spoke, captures the

transformation confirmed by the nodding of their heads.
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Although each Kaihaka had different experiences, the more experienced Kaihaka

commented on the journey of other less experienced Kaihaka of Mātātupu. They

made reference on how performing Kapa haka changed the less experienced

Kaihaka perception, when performing in front of other people and how this

developed the less experienced Kaihaka:

“I definitely saw a lot of students who weren’t so confident, just you know, say

“Hey! My whānau is here, Give it you know, give it my all, kind of thing” (A)

This was further commented on by another experienced Kaihaka, who elaborated

“I think initially for people, who’ve just started, that’s a very intimidating though

as (talking about getting up on stage to perform), I’m gonna have to perform in

front of people, and you know, some people may have never done it before.

So that's the mental challenge, trying to encourage you know amateurs to

embrace you know the challenge and actually take it by the horns and do it

and knowing that once they’ve completed the bracket the Kapa haka that

there’s a huge sense of achievement and relief as well as a sense of

belonging to that Kapa haka group” (A)

This endorses the confidence observed by experienced peers but when the less

experienced Kaihaka were asked about their journey and their experiences within

Kapa haka and Mātātupu most saw the journey of development from an individual

perspective.

One Kaihaka saw the journey of Kapa haka as a defining moment by saying:

“It made me feel proud of who I am” (B)
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Another Kaihaka acknowledged that Kapa haka has been positive impact on her

transformation:

“It's helped me grow as a person because when I came in I was shy, I hated

talking in front of people, hated performing, but it helped me make new mates

and overcome the pressures” (B)

The journey that shapes oneself was expressed in many forms, one Kaihaka

comments:

“It builds confidence, like in some Kapa haka teams you have to take your

shirt off, we didn't have to do that at huinga, but I was still shy about it, but

then I eventually got over it, as being in this team, it built my self-confidence

and my self-esteem so I wasn’t worried about it” (B)

One of the new Mātātupu wanted the transformation for the benefit of the group,

showing that, transformation does not just happen at an individual level but also on a

group level, saying:

“In high school, I tried it but didn’t like it, but doing it here has made it cool,

and I’m proud to be doing it here because I have something to represent,

because Mātātupu is new and it is about giving it (Mātātupu) a name” (B)
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Identity
The Kaihaka were asked about Kapa haka and asked whether it helped shape their

identity as a Māori; the question was asked to see what identity meant to all the

Kaihaka.

One Kaihaka expressed how Kapa haka within Mātātupu and being away from his

home, helped with his Māori identity, noting:

“Coming from Whangarei, and coming to Auckland and being in this huge

super city, um it was easy to get lost amongst everything, so having Kapa

haka and Mātātupu it just gave me a strong grounding, kind of a in a way sort

of a bigger picture and knowing that we are in the big bad world and that this

is this is only like a stepping stone towards, being fully immersed in that in the

workplace within the big smoke, so by having these tools that’ll keep us

humble and keep us directed toward the right path” (A)

One Kaihaka who has always lived in Auckland said:

“Yeah for me, living in Auckland my whole life, I mean I still live with my

parents and everything, but it still has been a massive support network for my

identity“(A)

Another new Kaihaka to Mātātupu saw the variation of cultures which made him, but

showed how Kapa haka was a tool for identity as a Māori when he observed:

“Some of us are fruit salads, like we have a whole lot of variety of cultures that

we could draw from or we could identify with, this (Kapa haka), has helped me

identify more with being Māori more than Dutch” (B)
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Another member of the less experience Kaihaka of Mātātupu said:

“It made me feel proud of myself, doing Kapa haka, being emerge in my own

culture, gave me a sense of belonging and pride as I was representing

myself” (B)

Other Kaihaka agreed with this, by nodding their heads and saying yes, one Kaihaka

added:

“The best thing about kapas is being Māori, performing and what you make of

it, and having an identity, and Kapa haka makes it strong, it helps define Māori

as it's what Māori do, and you can spot us from a mile away” (B)

Discipline
Discipline was seen as a major component of Kapa haka for the Kaihaka of

Mātātupu. They all experienced in different ways and from different viewpoints, some

saw discipline as a physical discipline, others saw discipline as a mental

strengthening tool.

One Kaihaka from the experienced Mātātupu group said:

“It was just a matter of sacrificing things that weren’t necessarily useful to me

in my personal life, so maybe cutting a bit out, a couple hours at work, just to

make it to Kapa haka on time or small minor adjustments that will make a

huge difference” (A)

What was clear from the responses given by the less experienced Kaihaka of

Mātātupu, when talking about Kapa haka and discipline was a sense of the group’s

purpose and well-being rather than their own:

“It increases your discipline and your patience, by changing your mindset

because you don't want to ruin it for the others and we all have a common

goal that we want to achieve” (B)
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Another Kaihaka talked about attitude and discipline for the overall goal of the team

as follows:

“Joining Kapa haka you need the right attitude, and that's what some people

lack, your need to be on the same level otherwise you will hold everyone back

and creates negatives” (B)

When talking about physical health, one Kaihaka answer sounded much like

discipline, thus representing another form of discipline:

“We would practice all night, sometimes 3-4 o'clock in the morning, like it was

hard, cause we were tired but we did it because we had to for huinga, and

because everyone else was doing it.” (B)

Connecting and Expressing of oneself
Expressing oneself is important and the Kaihaka from Mātātupu expressed

themselves as illustrated in three sub themes as listed below. These showed the

importance of expression for them and how Kapa haka provided a forum for them to

do this.

Connection to others
One Kaihaka expressed, the connection to others through engagement with the

audience, saying:

“You gotta understand that Kapa haka is only one, you know, fragment of

being Māori and that it’s a collection of things that you identify with and able to

share others that your Māori, I had a few friends come to dress rehearsal and

after the performance they came up to me and approached me by saying

“man I wanted to get up and dance and you know get involved because they

felt that feeling that we all had we all tried to disperse to our audience, and I

think if more Māori were able to see that and celebrate it with us than you

know it nothing but benefits for them as well” (A)
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Others described their engagement with the audience and how performing Kapa

haka connected them with the audience remarking:

“You know you have to be in a certain mind frame in order to fully embrace a

certain song, or um, you know, do actions with feeling and emotion so I feel as

though Kapa haka has this mental element” (A)

One Kaihaka expanded on this ‘certain mind frame and mental element’ when

questioned about what they meant, responding:

“Yeah and that's hard because you can't really force that kind of, that kind of

feeling into someone, you know, you can’t. That's up to them to put

themselves into that state of mind, but all we can do is just show them really

with our words and expression” (A)

The other Kaihaka agreed with this, by nodding their head affirming what had just

been said.

One Kaihaka from the new members did not talk about connecting with the audience

while performing on the stage, but talked about being part of the audience watching

Kapa haka. For this Kaihaka this connection promoted a sense of belong and

connecting to Māori, explaining:

“Growing up at school I did Kapa haka, in year 5 and 6 but then coming back

to it, it's hard to explain, but you get this sense of belonging, you feel humble

and then you feel good to hear Māori songs stuff like that” (B)
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The feeling part of being part of a support network
Support networks in this research were reiterated time and time again. Support

networks are important to the Kaihaka of Mātātupu.

When asked about experiences within Mātātupu and connections one said:

“I guess the cool thing about this rōpū, they do all actually support each other,

and they're all there for each other a lot, they are all there for each other, you

know, they're always hanging out and stuff like that, and getting together” (A)

Another Kaihaka from the new group saw Kapa haka as a network and helping with

other facets of life, stating:

“Now when, I might need help when I'm sick and there is…. who is a nurse

who can help, or I might get fat one day and there is….. who can train me and

help, it’s a good way of finding other Māori students at this institution, and it’s

all the good feelings” (B)

Another member from the new members saw the strengths as a motivational tool, in

helping mates remarking:

“Sometimes if you can’t perform certain actions you became discouraged, but

then someone will help you out. It’s negative but then it becomes positive as

your friends are there for you to help get you back on the horse and keep

going” (B)

Another member from the new members, said:

“It builds close relationships with friends so it pretty much like our family, well

we are family, its networking building whakawhanaungatanga” (B)
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One new member of the Kaihaka saw the benefits of being part of Mātātupu and

Kapa haka as a family away from home saying:

“Because I’m not from Auckland this is my Auckland family and I’m so far

away, but then I found last year with being in Whai Ake, this gives me another

family, but Mātātupu, these are the guys I all hang out with, I hang out with

them all the time, because they get me” (B) 

The joys of physical health
The physical nature of Kapa haka was a topic explored in this research. This is

because performing a haka is an intense physical activity. When asked about the

physical side one of the experienced Kaihaka said during his performances said:

“I’m sweating profusely, even after every song (laugh)”

All members laughed at the comment made, all of them agreed, one Kaihaka,

explained further by saying:

“Fitness is a huge one. You know, at the higher echelon of Kapa haka there’s

a huge emphasis on fitness and being physically fit to perform to a high

standard. Mātātupu is only a small stepping stone towards, bigger projects”

(A)

One of the new members of Mātātupu Kaihaka described the physical demands of

Kapa haka, stating that:

“Kapa haka definitely increased your need to be physically healthy and fit,

which is the overall you need to be fit, otherwise you are not going to last. So

you need stamina, and you get this by standing up 24/7 bending down, than

up, down, up, down moving around, then you are doing the actions while

singing and if you're not fit you can’t breathe, so Kapa haka helped me get fit”

(A)
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Another Kaihaka from the new members of Mātātupu saw it as a teaching tool,

explaining:

“It increased my coordination, because I'm doing actions, and moving while

singing, than there is your rhythm” (B)

When asked what they mean about coordination, another Kaihaka commented on

this saying:  

“the poi, swinging with one hand and hitting it with the other, doing them

different ways, than you have one going this way and then one going that

way” (B)

The Kaihaka who had previously commented agreed then added,

“For haka you have to hit yourself hard, at first this was sore but then I got

used to it and it wasn’t sore” (B)

This can also be described as conditioning of the body.

Another interesting point brought up by the new members of Mātātupu focus groups

was diet changes with one commenting:

“Leading up to huinga we ate healthy, but after huinga the unhealthiest started

to happen as there was nothing to work towards” (B)

Although it was agreed by the other Kaihaka, no other Kaihaka spoke of diet

changes.
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Knowledge for all
This section is about the passing of education and how haka could be a medium for

learning something that has been demonstrated in this rōpū. Two subthemes make

up this section, Sharing traditions and Linking to our Tūpuna.

Sharing Traditions
Kaihaka talked about their experiences with sharing the traditions between them and

others and the importance that this held.

One of the experience Kaihaka saw the experience of Kapa haka and being a part of

Mātātupu as an opportunity to share saying:

“I just want to show anyone and everyone this amazing beautiful culture that

we have, or just share with them as much as I know at least” (A)

Another experience member of Mātātupu said:

“Mātātupu for me, is sharing, sharing Māoritanga to people who don’t really

have an understanding of it, it is like a passion for me. Like I don’t really know

everything and I’m still learning. I’m only, you know … and still have so much

to learn but I also want to share what I do have” (A)

The new members of Mātātupu saw Kapa haka as a reinforcement of traditions,

explaining:

“Doing Kapa haka reinforced Māori traditions, for example taking your shoes

off before you enter into a whare, as I had forgot about that, and it's like that,

Tikanga was reinforced” (B)
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Another member of the new members of Mātātupu agreed and said:

“This is a way to identify more with being Māori through the practising of

Tikanga”. (B)

Linking to our Tūpuna
Kaihaka from Mātātupu talked about how Kapa haka provided a link to their Tūpuna

and the past.

One of the experienced Kaihaka, talked about wanting everyone to experience what

Kapa haka had to offer remarking:

“I feel as though a lot of people just feel as though it’s, it’s a dance and it kind

of a Māori thing, and you just do it for fun, where there’s a whole another

element to it which, having, respect for the Māori culture for Kapa haka as a

whole and understanding that it’s comes from a long line of Tūpuna who have

crafted it into what it is today, and I want to share it with everyone and enjoy it

myself” (A)

Another experienced Kaihaka when talking about Kapa haka, Tūpuna and spirituality

said:

“Yeah, that’s my living and breathing, like just fully standing up for um you

know, what our Tūpuna had fought for” (A)

All experienced Kaihaka had a conversation about having a stronger spiritual

connection with Te Ao Māori now from doing Kapa haka, for example, one said:

“It’s like a greater spiritual connection” (A)
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When asked what she meant about a greater spiritual connection, Another Kaihaka

said:  

”It’s like signals which kind of feels like their spirits are with us (talking about

their Tūpuna)” (A)

All members of this focus group agreed that this was true as they nodded their

heads.

The new members saw the importance of karakia when doing Kapa haka, although

none of the new members talked about this spiritual connection that the experienced

One Kaihaka talked about karakia as follows:

“Even just a karakia, like when you have a karakia before and after, just things

like that in general I think, most of the people realise the power of it” (B).

All the members verbally agreed by saying “yes”.

Summary
This chapter has explored the views of the Kaihaka of Mātātupu, and allowed them

to have a voice through which they could express their experiences of Kapa haka. All

their voices directed the process of analysis toward the themes of Journey of

development, Connecting and expression of oneself, and Knowledge for all. Their

experiences have enriched this research and asserted a deeper understanding of

how Kapa haka within a tertiary institution can provide benefits for the well-being of

Māori students. The next chapter will discuss the themes and sub themes of the

Mātātupu Kaihaka with other Kapa haka literature, furthermore, reintroducing the

Tuakana experiences within Kapa haka to give greater depth to the Kaihaka of

Mātātupu voice. Additionally other literature will be integrated into the discussion

section for an overall illustration of well-being.
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Chapter 5 Discussion

In this thesis, I argue that Kapa haka could be a vehicle for Māori students within

Mātātupu and similar Māori support groups in Tertiary institutions, to promote health

and well-being while, using the Māori health model of Te Whare Tapa Whā as an

assessment tool for Kapa haka.

The findings from this research showed Kaihaka of Mātātupu had strong correlations

of identity, physical nature, knowledge, discipline, transformation of Kaihaka and

connection with others when reflecting on their Kapa haka experience. 

This chapter is presented in three parts, firstly expressing the themes and the

concepts which formed the themes and comparing this with other Kapa haka

information and research findings. It also includes the expressions and thoughts of

the Tuakana in Kapa haka. The reason for placing the Tuakana within the context of

the discussion was to uphold her mana, as her expertise and wisdom was used as a

way of deepening understanding of the accounts from Mātātupu, which links to

Kaupapa Māori, and as cited in Katu (2015), the expertise of the Tuakana knowledge

is to transfer higher learning and knowledge.  The second part of the chapter will

integrate these themes and concepts into the Māori health model Te Whare Tapa

Whā and assess whether the findings can fulfil the four sides of Te Whare Tapa Whā.

The third section of this discussion section will use the findings to answer the

research question.
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Journey of development
The journey in which we develop shapes us. In this research, the shaping of the

Kaihaka was intertwined with concepts of identity, discipline and transformation. This

section will look at all three concepts and compare this to Kapa haka research and

the Tuakana of Kapa haka knowledge.  

Transformation
The sub theme of transformation of a Kaihaka pre-existing self to their new self, was

represented strongly within the research. Growth and evolution of someone’s inner

self can be seen in the literature. Rubie, Townsend and Moore (2004), saw children

involved with Kapa haka to have an increase in their levels of self-esteem and

confidence, they achieved better results in a number of standardised tests and also

an improvement in their overall perception of school life and education. Though it

could be argued that this was in children, the research of Whitinui (2007), also had

similar findings with Māori high school students who saw an improvement in

confidence, self-esteem; this was also the perception from the teachers who were

interviewed. Three high school students out of thirteen high school students

interviewed in Sheriff’s (2010), qualitative study suggested that Kapa haka for them

provided a base for building their confidence. Although this is a very small number of

high school students, the findings are supported by other Kapa haka literature as

shown.

The Kaihaka that commented on the topics which surround the concept of

transformation all described how their journey of development had been enriched

with the participant of Kapa haka.

Apanui and Holden (2014) acknowledge in their report for the Ministry for Culture

and Heritage, that Kapa haka, from their qualitative research, had the ability to

transform and increase an individual’s ability, giving growth to self-esteem and

uplifting Māori perception.

The Tuakana of the current study talked about the concept of transformation,

although her story showed how she transformed through the stages of Kapa haka in

her life rather than a short period. The Tuakana acknowledged that transformation
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happens a lot in Kapa haka, as she used this example of her experiences of Kapa

haka to explain:

“When we won that year, my head just went boom, I was like I’m freaking

amazing, I am so hot, that quickly got popped that was another learning in

itself, learning about how to be humble”

So the transformation happen after this as an experience occurred in her life which

taught her realisation leading to the learning of being humble:

“I was like okay than I won’t do that again, I acknowledge it and was like, okay

yes thank you very much, but that took time to learn that”

This represents the self-reflection process which allowed for the transformation to

happen for her from her experience. The literature also supports transformation for

Kaihaka of Mātātupu, and that their transformation improved their well-being helping

them cope with the challenges of study at tertiary level as it built their confidence and

self-esteem.

Identity
Identity in relation to Kapa haka was a theme that appeared in the kōrero from many

Kaihaka. Kaihaka saw the integration of their identity of being Māori forming and

being shaped by Kapa haka. Māori participation within Te Ao Māori is paramount to

their identity and their well-being (Durie, 2006). This research also found that, by

participation in Kapa haka, Kaihaka wove their identity by using Kapa haka as a

waka for their integration into Te Ao Māori. Interestingly, a Kapa haka study by

Paenga (2008) also found that Kapa haka is a useful means of developing a secure

identity. Biddle (2012), argued that, although there were woes of haka competition,

these were outweighed by the positive contributions provided by haka to the Māori

cultural identity. Whitinui’s (2008) study also concluded that Kapa haka as an

educational tool within New Zealand high schools was pivotal to the development of

positive emotion such as identity. Fraser’s (2009) doctoral thesis exploring Identity

within Tūhoe saw Māori performing arts as a way to reground revitalising Māori of

76



Tūhoe as it encapsulated traditions and history. The importance of Identity of Māori,

and how Kapa haka has been expressed in the literature as a powerful expression of

Māori Identity, with benefits such as education and vehicle for building and

strengthening New Zealand’s nationhood (Apanui and Holden, 2014) is clear in this

study. Papesch’s (2015) doctoral thesis discussed Kapa haka as a broadcaster of a

modern Māori identity. Nevertheless, the supporting literature reasserts the concept

of securing an identity for Māori within Kapa haka, which was ingrained within this

research as the Mātātupu Kaihaka expressed their experiences with Kapa haka. The

Tuakana of this current study summed up Kapa haka and identity by saying:      

“Kapa haka was my vehicle to learning my Māori identity”

This short, but powerful sentence expresses the thoughts of the Mātātupu Kaihaka

within one statement. The clear claim is that Kapa haka is a tool which Māori can

use to secure their identity as Māori. This confirms the term acculturation, which

Durie (1999) asserted as being linked to good health and endorsing Kapa haka as a

valuable asset which should be utilised for the well-being of Māori.

Discipline
Discipline was a concept that Kaihaka referred to in numerous ways, discipline of

themselves or discipline of the group, or using examples of how discipline was

applied to the group. Whitinui (2007), observed that students noticed that controlling

one's emotions helped develop discipline, and when asking the teachers of these

high school students also agreed that students participating in Kapa haka developed

discipline. In Paenga (2008), one pūwānanga commented on discipline within the

field of Kapa haka being an educational medium, and how it teaches and educates

people around disciplines and discipline.  Discipline within Kapa haka literature is

deep-rooted as Apanui and Holden (2014) asserted that discipline was one major

social benefit of Kapa haka and would be one of the tools to strengthen

environments for rangatahi (youth). In the present research, discipline was seen by

the Kaihaka as an important aspect of Kapa haka, ranging from sacrificing

unnecessary projects, to increasing discipline through changing one’s mindset and

striving for a common goal of the group.  
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The Tuakana agreed with the presence of discipline within Kapa haka data, and

used an example from her experiences in which discipline was needed to add

strength and understanding to the subtheme:

“Discipline means knowing your words, knowing the words, knowing them to a

tee, knowing your actions, because if at the end of the day when you go into a

group and there is eighty odd people auditioning or being part of the

Wānanga, and you know there is only forty sports available you are fighting

for your spot”

This example shows the diligence and discipline that is needed in order to blossom

in Kapa haka. This also reiterates a sense of self control which is needed in Kapa

haka. As the Tuakana mentioned in the kōrero:

“I drilled myself for six hours as I waited before I went to… so that the time I

we hit …. I knew the words to everything”

“I’m always striving to be better than what I previously was”

Self-control is a form of discipline. Moffitt et al., (2011) childhood study showed a

correlation between self-control and health. Although this study did not represent

Kapa haka literature, the findings support the correlation of low self-control and low

health outcomes. However, the experiences of the Kaihaka of Mātātupu, the

Tuakana and the Kapa haka literature, illustrate that Kapa haka success and

discipline have a strong relationship, potentially supporting the use of Kapa haka for

teaching discipline for tertiary Māori students, to keep them engaged with their

studies or possibly supporting troubled Māori with discipline issues.

Connecting and Expressing of oneself
This theme is represented by three concepts, connecting to others, the feeling of

being part of a support network and the joy of physical fitness. This section will also

introduce a section about diet change, which was brought up in more depth from the

Tuakana. The Tuakana input captured the emotions of the theme when talking about

Kapa haka from a young age as she stated:
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“I think at that age, I’m not going to lie, it was the attention. That really was

quite a feeling. The pure enjoyment of being able to express yourself by

singing, by doing the things that I love doing, which is singing, performing”.

Her expression of joy shines through this statement when she was talking about

doing Kapa haka at an early point in her life. The Tuakana talked about Kapa haka

from a later stage also, and how expressing was important for her as well

“Most of the how I learnt, other than from my parents was my purely observing

and trying to imitate how others perform, because it’s like oh I like that, for

example I like how she flicked her hair, oh I like how she did that action, it’s

like you start implementing that in what you do, and when that started

happening, then I started to realise the importance of being individual at the

same time, but also knowing how to become, well, because you are still part

of a group of forty, and you’re always performing as a group, but you also

can’t be limited to being the same, which is what I was taught at high school,

everybody has to be the same, because nobody is to stand out”

This promotes once again that expressing oneself is important, as illustrated in

literature review with the suppression of Māori and how it affected our Tūpuna. Now

in the twenty-first century Māori are expressing themselves with freedom, joy and

confidence.

Connecting to others
Kapa haka has the capacity of connecting others. For example the Kapa haka facet

of haka, which has been performed by the All Blacks for numerous years now,

captures New Zealanders as a whole. Who would switch the channel if the All Blacks

are about to lay down the challenge with Ka Mate or Kapa O Pango! In this research,

connecting with others was a concept that was close to expression of oneself.

Paenga’s (2008) research illustrated that Kapa haka was a medium for pushing

healthy messages, with one pūwānanga in her study suggesting that Kapa haka had

the ability to affect the listening audience, by giving them messages, thus promoting
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connecting to others. In this research Kaihaka expressed the feelings of promoting

their message of pride, confidence and well-being. These findings along with Paenga

(2008), strengthens the importance of Kapa haka as a promoter, through connecting

to others.

The Tuakana also talked about this connecting to others,

“You’ll reach out to them in what I believe to be in a spiritual way, and you

touch something in them that moves them, it’s in that way you make that

connection”

This reiterates the kōrero held with Mātātupu Kaihaka, and also holds true with

Paenga (2008) research.

The Feeling of being a part of a support network
As mentioned in Jefferies (1998) study, Māori without support networks are less

likely to attend tertiary institutions. However, in this current research, Kapa haka for

Kaihaka from outside of the Auckland region found Mātātupu and Kapa haka to be a

means of addressing the lack of support networks. Additionally, Kaihaka from the

Auckland region who still had a network of whānau, found that Mātātupu was an

excellent support network. In Paenga’s (2008) study, she expressed in her own

words, the meaning behind one of her pūwānanga comments forming this analysis

“Kapa haka as being a platform which provided a place or a home away from home

for many Māori” (p.72). This finding illustrated the importance of Kapa haka in her

study. Whitinui’s (2007) study discovered that Māori students felt that they were

consistently supported by their peers, whānau and tutors. Whitinui (2008) also

suggested that culture also supported Māori students’ participation in mainstream

secondary schools. This further supports the concept of “Support networks” within

Kapa haka. Sheriff’s (2010) qualitative study was not about Kapa haka but about

Māori students in high school, and three of the participants in her study supported

the same feelings that the Mātātupu Kaihaka felt as Sheriff (2010) asserts “belonging

to a Kapa haka group and being a part of the whānau that supported it was a strong

influence on the three students who were enthusiastic about the Kapa haka group”

(p.63). The participants in her study illustrated that the Kapa haka group became
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their second whānau. This points to the fact that Kapa haka has definite benefits for

Māori students.

The Tuakana from the current study, when talking about groups and Kapa haka said,

“We created a small task group, and it was a contemporary performing arts

team, from there I created these networks with artists, with actors, with

actresses, with visual artists, with dancers, and then we started doing

performances, which lead to bigger performances like PHARMAC” which lead

on to other networks and other opportunities”

In this statement she is recommending the benefits of Kapa haka and how it utilises

the opportunity to form connections. In creating this group, the Tuakana in this study,

formed friendships with other people from other areas, which led to forming working

relationships which they used for economic benefits.

Being part of a group that supports a person, also helps develop lasting friendships

with a sense of belonging, and also helps promote success. The findings from Kay’s

(2008) research reiterates this, as students felt that family is the strongest and most

vital influence on their academic success. Although this was a study of high school

students and they are discussing family, the parallels to the present study are clear.

What needs to be illustrated is that Mātātupu was a whānau away from home and all

Māori students looked out for the interest of their peers, acknowledging the values

that this rōpū placed on success for the Kaihaka. Furthermore, highlighting that

having a sense of belonging is one of the key learning elements of Te Whāriki (Early

Childhood Curriculum) and seen as a facet in enabling a strong education pathway

for Māori students (Ka Hikitia Accelerating Success 2013-2017).

The joys of physical health
The physical nature of Kapa haka was expressed by many of the Kaihaka in this

study. Different Kaihaka expressed the physical nature through words such as,

“sweating”, “the need of stamina”, “coordination”, and “conditioning of one's' body”.

All these phases are common terms when discussing physical fitness. As

represented in the literature review, Māori tend to be over represented in obesity
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levels, diabetes, and heart disease. These diseases can be controlled with a

balanced diet and exercise. Kapa haka as a program for exercise could provide a

platform for Māori to reach better physical health.

In Paenga’s (2008) study, pūwānanga saw the potential for Kapa haka as a vehicle

for health promotion. In a pioneering quantitative study of metabolic equivalent

intensities of Kapa haka, Kapa haka was found to be within vigorous and moderate

intensity for males and females (Moy et al., 2006). Although the small sample size,

and time of the year in which it was tested were limitations, it is the first of its kind

providing a baseline, and still illustrating the physical demand of Kapa haka. The

Ministry of Health (2015b) recommends that adults do two and a half hours of

moderate physical activity spread throughout the week, or one and a quarter hours

of vigorous physical activity spread throughout the week. Moy et al. 's (2006) study

would suggest that regular Kapa haka training would be of that standard to provide

the recommended amount of physical activity for physical health. The use of Kapa

haka as a program for better physical health of Māori would also correspond with

‘The New Zealand Health Strategy (King, 2000). Thus, suggesting if Kapa haka was

the program for exercise and Māori were the participants, Kapa haka could be

utilised for physical health benefits.

The Tuakana for the current study expressed the physical health benefits of Kapa

haka and saw it as a health promotion just as in Paenga’s (2008) study. The

Tuakana said:

“If you're unfit you are going to die, you are going to die. Definitely, Kapa

haka, I really do believe this, is that is has promoted, actually I don't know if

promotes the right word, it ‘FORCES’ a lot of people to really consider their

health and their well-being”.

The Tuakana also commented on her own experiences with how she has changed

now her mind set, for the benefits of her Kapa haka, explaining:

“My work is twenty - five minutes from here if I walk, now it’s like, ‘okay you’re

not going to catch a taxi today, you’re going to walk”
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This statement once again promotes the message from past studies, and supports

the positive effect that Kapa haka has on Kaihaka. Additionally, it supports well-being

through physical activity, and promotes the idea that Kapa haka could be employed

to improve the health statistics of Māori.

Diet change
Diet is an important aspect of physical health. In this research Kaihaka talked about

diet changes as they were preparing for Te Huinga Tauira. Wing and Hill (2001)

stated that studies have shown that weight loss maintenance is associated with

changes in food consumption, and Mozaffarian, Hao, Rimm, Willet & Hu (2011),

asserted that certain dietary and lifestyle factors can be associated with weight gain.

Though no research relating to Kapa haka and diet changes have been found,

Paenga’s  (2008), research explored health promotion through Kapa haka, and as

diet could be a facet of health promotion it could be suggested that diet change could

also be incorporated into this message of promotion. Additionally having a network of

support may increase a positive notion of sticking to change through positive

reinforcement (Verheijden, Bakx, van Weel, Koelen, & van Stavern, 2005), however

it can also have a counteraction to health behaviour changes when there is no

positive support from peers. (Verheijden et al., 2005).

The Tuakana in this current study commented on the change in their diet from the

past times to the present time, while at Wānanga, saying:

“It’s common to see now Kapa haka groups having their diets changed. Even

at the Marae when we’re training. When I first started we went from having

spuds, meat and bread for lunch than huge as feeds for dinner, to now having

salads”

This supports the text of change of diet in Kapa haka, although as recommended

future studies will need to investigate this sub theme. It does promote healthy living

which is necessary to well-being.  
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Knowledge for all
Sharing traditions and experiencing what our
Tūpuna had
This section will integrate both sub themes of knowledge for all, as they are very

closely linked to one another. The literature links clearly with these concepts, thus

building on a stronger foundation for this section.

“If theory is inaccessible because of language chosen by academics then the

potential for that theory to transform the lived realities of oppressed groups becomes

limited” (Pihama, 2010, p. 8). Though this is true, people involved in Kapa haka are

involving themselves within this paradigm of knowledge, literature and research on

the subject. Durie (2006) captures the point of Māori well-being, with the participation

and achievement of Māori not only in the wider society but also with Te Ao Māori.

This reiterates that for these Māori students, that being involved within Kapa haka,

they are fulfilling this quote of renowned Māori scholar Mason Durie, because they

are participating and achieving the wider society by being present at a tertiary

institution, but also they are involving themselves within Te Ao Māori, by accepting

the challenge of Kapa haka. A sense of connecting to Māori culture for the health

and well-being was linked in the research literature in Ngā hua a Tāne Rore; The

Benefits of Kapa haka (Apanui & Holden, 2014). Paenga’s (2008)research not only

saw Kapa haka as a medium of reintegration into Te Ao Māori, but also a medium for

a secure identity, affirming Mason Durie’s view of Kapa haka as a key to well-being.

The Tuakana from the current study talked about how Kapa haka became the

vehicle for Māoridom:

“Kapa haka became the vehicle for myself as well as my three brothers to be

Māori in the South Island. It also became the vehicle where we would learn Te

Reo Māori and where we would learn customs like

Māori”        

 

The Tuakana also asserted that their Kapa haka rōpū also gave back to the Tūpuna

of her Kapa haka group. She said:
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“If we’re having a performance it’s common that we’d go to the urupā, and

we’d perform to them because that’s us giving back to them, because if it

wasn’t for them, our kapa wouldn’t exist, A lot of our songs, we do tributes,

because we’re remembering those, for the legacy that they left”

This quote illustrates how special Tūpuna are within Māori culture in that their lives

are still celebrated after they have left. Although Mātātupu members did

acknowledge that Tūpuna are special, the Tuakana explanation increased the depth

of understanding as to how Tūpuna within Māori culture are essential and linked into

Kapa haka practice.

The findings from this section reiterated how the Kaihaka of Mātātupu expressed

their feelings, and then this has been enforced by the current Kapa haka literature

available and the voice of the Tuakana in Kapa haka. When possible other literature

has also been used to deepen the scope of the themes and sub themes. All this

argues that Kapa haka is a tool with a benefit for tertiary students’ well-being within a

Māori population.

The section to follow is to incorporate the concepts of the themes within the Māori

health model of Te Whare Tapa Whā.

Te Whare Tapa Whā
In the literature review, the discussion of Te Whare Tapa Whā was used to assert the

paradigm of how Māori health can be looked at. Though there are other models that

can and do represent Māori health, the reason for using this model was the

attachment to this model: Te Whare Tapa Whā was a model to which I could relate to

through imagery.

The Tuakana of this study represented this imagery, with her quote when discussing

Kapa haka;

“Māori are very pictorial people. If you can give everything to them in an

example and pictures they’d get it straight away”
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The Tuakana used an example from her experiences in teaching Kapa haka as

follows:

“Okay ladies, I need you to think of your voice as waves, and your voice are

going to go out like a wave and come in. We’re going to call them colour

because you’re colouring”

This captured my thoughts of the Te Whare Tapa Whā through her thoughts.

Te Whare Tapa Whā will not be broken down into the four sides (Taha Whānau, Taha

Wairua, Taha Hinengaro and Taha Tinana) as for a whare to be secure the four sides

must be strong, as does an individual for well-being the four sides must be strong.

Kumar and Browne (2008) stated;

“For a state of optimum health, these four walls must be equally strong,

stable, integrated and in balance with each other because the individual’s

health is perceived as an integral part of a wider system of spirits, body and

mind, that includes the extended family. Any disruption in harmony between

these four walls is said to manifest itself in the form of poor health or disease”

(p. 445)

This then supports the reason the walls of the whare are not separated into four

sections for this discussion but are seen as a one entity.

The Māori students of Mātātupu, in their feelings and expression from this study,

represent all the walls of Te Whare Tapa Whā. The representation of Taha Whānau,

through the Kaihaka, feeling being backed by their peers, represents the importance

of whānau for Māori for well-being, as mentioned in literature review (Mckenzie &

Carter, 2010; Kidd, Gibbons, Lawrenson & Johnstone, 2010; and Robertson, 2013).

Moving away from common environments can be hard for people. Jefferies (1998),

asserted the possible barriers for Māori seeking higher qualifications at  a tertiary

level was moving away from their whānau, especially if no whānau are nearby, lower

aspirations, lack of discipline, organisations and time management skills, and a lack

of support, were amongst a long list. This argues that the sub themes of this

research, if developed into actions, could provide Māori the skills at a tertiary
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institution. Furthermore, the utilisation of Kapa haka as a medium for Māori success

within the New Zealand education system, to strengthen Māori self-esteem,

confidence and identity is supported by the writing of Gorinkski and Abernethy,

(2007) and Whitinui (2007). This takes the links to Taha Hinengaro further, asserting

that Kapa haka could also be a medium for New Zealand education goals (M.o.E,

2015b). Mātātupu had networks in which they could call upon in times of ‘sickness’

or when their ‘physical physique’ has changed, ‘a family away from home’, or ‘friends

to get you back on the horse’. These phrases have been taken from the findings to

represent the Kaihaka voice. These phases also represent what a whānau does to

support an individual in need.

However, these phrases do not just represent Taha Whānau, they represent Taha

Tinana, with one Kaihaka saying that if they got fat they had a network to call on to

help change that physical appearance. Increasing coordination through the use of

the poi, would help with motor skill patterning which would assert an achievement

from the national education goals (M.o.E, 2015b). Although it could be argued that

these national educational goals are for age groups not in tertiary, the application of

motor skill patterning within tertiary students could be relevant for tertiary students in

education. Furthermore, Kapa haka as a tool for physical health may fulfil the

minimum exercise requirements recommended by the Ministry of Health and ACSM

and AHA mentioned in the literature review.

Kapa haka teaches Māori of our Tūpuna, it teaches Tikanga which represents the

bond to the spiritual, which encompass Taha Wairua, thus connecting Māori to their

Tūpuna. This connection bonds to Māori identity, as Māori engage themselves

further into Kapa haka, they reunite with Te Ao Māori, which Māori scholar Mason

Durie saw as a key factor for well-being. Therefore, they strengthen themselves as

Māori.

These examples are only some of the thoughts given to represent why Kapa haka

could be a medium which could fulfil the model of Te Whare Tapa Whā and illustrates

that Kapa haka could be used to insure well-being for Māori.  

This research has allowed for Māori tertiary students to voice their opinions on the

topic of Kapa haka and health thus supporting the principles of Kaupapa Māori. It

has allowed Māori to have a say on their culture, challenge the status-quo, while
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analysing their relationships between Kapa haka and health, has led to providing

new information for the benefit of Māori.

Research questions
The research questions of this study are asked below. The findings will be

incorporated into this section to answer the questions stated below.

1. Could Kapa haka be used as an intervention to promote/prove alternative

positive health benefits in Māori tertiary students of Mātātupu within a specific

period?

2. Can the support mechanisms that have been shown in other Kapa haka

studies be seen within Mātātupu members and has this enhanced the Māori

students’ experience at Unitec?

The research questions have been answered for this research. Kapa haka, as an

alternative promoter of health benefits for Māori tertiary students of Mātātupu, was

seen with positive responses from the Kaihaka about discipline, identity and

transformation. The physical nature of Kapa haka from the point of view of the

Kaihaka also supports the health benefits.

The support mechanisms were present within Mātātupu and the findings would

support in the findings with Kaihaka, experiencing connecting to others and forming

support networks between others in Mātātupu.   

Summary
This chapter has contributed to the research of Kapa haka and well-being for Māori

tertiary students. The chapter discussed how this study’s findings are similar to those

of other Kapa haka literature, additionally utilising other literature to support the

themes and sub themes, to assert that Kapa haka for the Māori tertiary students’

well-being is important for Māori and the wider community. The context represents

future integration methods for Kapa haka into the modern environment to help

improve Māori success within tertiary.
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Chapter 6 Conclusion

Introduction
The aim of the study was to explore how support and promotion for Kapa haka

training and performance in a tertiary institution could be used as an intervention to

promote and provide alternative positive health benefits in Māori tertiary students of

Mātātupu, or other social support group, within a specific period. This study also

explored whether the support mechanisms that have been identified in other Kapa

haka studies could be seen within Mātātupu Kaihaka and the extent to which this has

enhanced the Māori students’ experience at Unitec.

This chapter will look at recommendations for future studies, limitations of this

research, and recommendations from this research.

Recommendations for future studies
This section will look at the recommendation for future studies. Two

recommendations arise from this research thesis:  a longitudinal study of Kapa haka

practitioners in a tertiary setting and the effects that it could have on Māori students’

well-being; and an injury prevalence study.

Longitudinal study in a tertiary setting
A longitudinal study in a tertiary setting looking at Kapa haka and Māori students’

well-being would provide further literature and information about well-being of Māori

students within a tertiary institution. It could follow Māori students in a Kapa haka

group at a tertiary institution through the period of their education. Another

recommendation would be that if a research team explored this, they consider

gathering physical data which could be used as a comparison tool. This would

provide further knowledge for the literature of Kapa haka for the well-being of Māori

students and possibly for Māori communities.
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Injury prevalence or injury diagnosis study
This study did not look at the injury prevalence of Mātātupu Kaihaka.  Kapa haka

activity in Mātātupu members was shown to be physically demanding in this study,

although Mātātupu Kaihaka did not talk about injury within their rōpū. However, in the

kōrero with the Tuakana, she discussed injuries that happen within Kapa haka,

competing at the highest level in New Zealand. The injuries that were discussed

were unspecific diagnoses, as either considered as ‘sore backs’ or pulled muscles’,

thus, suggesting the value of an injury prevalence study or a study that mapped

diagnosis of injury within Kapa haka. Acknowledging that injury can compromise an

individual's well-being, argues for the importance of mapping injury within Kapa

haka, as it may provide information for other Kaihaka to prevent injury.

Limitations
Size
The limitations of this current study include the size of the Mātātupu group, and that

there were a limited number of Kaihaka who were experienced. One of the reasons

which would suggest a small size of experienced members of Mātātupu was that it

was a newly formed group at Unitec, thus the group heritage is still young. This does

not affect their information as their voice is still important; in addition some of the

members had previous experience with other Kapa haka groups.

Physical data
In the original proposal the intention was to collect the Kaihaka physical data which

included, assessment of lung function by peak flow, assessment of heart function by

blood pressure and heat rate and their weight at the beginning of the year of training,

and at specific dates through the year. Due to many factors, this part of the study

could not be completed.
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Recommendations
This study has illustrated that Kapa haka for Māori students of Mātātupu could be

used as a promoter of positive health and provide clear health benefits for Māori in

tertiary institutions. This study asserts the need of tertiary institutions to support and

nurture Māori Kapa haka groups as a means of assisting Māori to succeed at tertiary

level. This is because the support mechanisms that other Kapa haka studies have

found, have also been demonstrated in this present rōpū; and that these provide

Māori students with an enhanced experience of tertiary life and engaged these Māori

students to succeed in education while promoting well-being through their

development, their expression and knowledge.
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Glossary of Māori Terms
Ako Māori - The Principle of Culturally Preferred Pedagogy.

Aotearoa – New Zealand.

Aroha – Love, also used for respect.

Aroha ki te tangata - A respect for people.

Atua -Māori gods.

Āta - The Principle of Growing Respectful Relationships.

Haka - War dance.

Hāpu – Sub tribe.

Hauora - Wellbeing, contributing to health.

Hinengaro – Mental.

Hui- Meeting or gathering.

Iwi – tribe.

Kaihaka –Performer.

Kanohi ki te kanohi - Meeting face to face.

Kapa haka - Māori cultural group, Māori performing group.

Karakia – Prayer.

Kaumātua – Elder.

Kaua e mahaki - Do not flaunt your knowledge.

Kaua e takahia te mana o te tangata - Do not trample over the mana of the people.

Kaupapa Māori - Māori issue of importance.

Kia tuapato - Be cautious.

Kia piki ake i ngā raruraru o te kainga - The Principle of Socio-Economic Mediation.

Koha - Gift, present, offering, donation, contribution.

Kōrero - Conversation, dialogue.

Mana - prestige, authority, control, power, influence.

Manaaki ki te tangata - Share and host people, be generous.

Māori - Normal, Indigenous race of New Zealand.

Māoritanga - Māoriness, Māori identity.

Marae - courtyard, the open area in front of the wharenui, where formal greetings

and discussions take place. Often also used to include the complex of buildings

around the marae.

Matauranga Māori - Māori knowledge.

117



Mātātupu – Māori association at Unitec Institute of Technology.

Mauri - Life principle, special nature, a material symbol of a life principle.

Mōteatea - Traditional chant.

Pakeha - European inhabitants living in New Zealand.

Pāpā – Uncle

Pāpā – In my pepeha is meaning father.

Poi - Ball on a string.

Pūwānanga – Interviewees.

Rangatahi –Youth.

Rangatiratanga - chieftainship, right to exercise authority, chiefly autonomy, chiefly

authority, ownership, leadership of a social group.

Rōpū – group.

Taha Hinengaro - mental health.

Taha Tinana - Physical health.

Taha Whānau - Family health.

Taha Wairua – spiritual health.

Taiaha - long weapon of hardwood.

Tangata Whenua - People of the land.

Tāonga - Something prized.

Taonga Tuku Iho - The Principle of Cultural Aspiration.

Te Ao Māori - The Māori World.

Te Huinga Tauira - Is an annual National Māori Students’ Conference.

Te Tiriti o Waitangi -Treaty of Waitangi.

Te Matatini – A National Kapa haka festival.

Te Reo Māori - The Māori language.

Te Pae Māhutonga - Southern Cross Star Constellation (Māori model of Health).

Te Whare Tapa Whā - the four-sided house (Māori model of Health).

Te Wheke - The Octopus (Māori model of Health).

Tikanga - Correct procedure, custom, rules, protocols.

Tinana – Physical.

Tino Rangatiratanga - The Principle of Self-determination.

Titiro, Whakarongo and Kōrero - looking, listening then speaking.

Tohunga – Expert.

Tuakana - Experienced person.
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Tūpuna – Ancestors.

Urupā – Cemetery.

Waiata – Song.

Waiata Tawhito - Ancient chant.

Waiata-ā-ringa - Action song.

Wairua – Spirit.

Wairuatanga – Spirituality.

Waka - Means canoe, vehicle or vessel. Sometimes used metaphorically represent

their ancestral canoe to a group.

Whakaeke – Entrance song.

Whakapapa – Genealogy.

Whakatauki – Proverb.

Whakawātea – Closing song

Whānau - Family inclusive of intermediate and extended family members.

Whānaungatanga - Relationship, kinship, sense of family connection.

Whakawhanaungatanga – Process of establishing relationship.

Whare Wānanga - place of higher learning /Traditional House of Learning.

Whare – House.
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Appendix A:  Guiding Questions for Mātātupu

Guiding Questions:
- What led you to join Kapa haka with Mātātupu?

- What did you hope to get out of Kapa haka when you first begun with

Mātātupu?

- Tell me about your experience with Kapa haka and Mātātupu?

- How prepared were you for Te Huinga Tauira Ki Papaioea this year?

Taha hinengaro (Mental health)

- Has Kapa haka with Mātātupu, helped you in any way at all? Has it

motivated you in any other areas of your life? Has it held you back at all in

any area?

- Are there any other activities in your life that are similar to the experiences

that you have in Kapa haka?

- How did you feel about performing in front of people? Does any words

spring to mind about how you felt? Where else have you had feelings such

as these?

- What impact has Kapa haka had on your personal development? Was it

positive or negative?

- Have you witnessed any positive or negative effects of Kapa haka on any

individual?

Taha wairua (Spiritual health)

- How important is Karakia to you while participating in Kapa haka?

- Has Kapa haka supplemented your learning of Tikanga and Te Reo?

- When you are saying karakia do you believe it is important to close your

eyes or keep your eyes open? How about your posture of your head?

- When you are doing karakia are you thinking about any other Atua/gods?
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Taha Tinana (Physical health)

- Has Kapa haka helped shape your identity as a Māori person?

- What specific aspects? Why do these aspects stand out to you? Why are

they so important to you?

- Do you ever do Kapa haka at other times or in other places?

- Do you think Kapa haka could be used to promoting as a stepping stone

for wellbeing to Māori?

- Has Kapa haka promoted you into doing other activities?

Taha whānau (Family health)

- For any of you that are living away from your Whānau is Mātātupu a

support network? - Do you think you have made a strong connection to

support through your involvement in Mātātupu and Kapa haka?

- What aspect of your life led you to join in Kapa haka activities? Was there

any trigger?

- What motivates you to continue attending Kapa haka while you study?

- What do you think the strengths of Kapa haka are for other students?

- What do you think are the weakness of Kapa haka for other students?

- What have you learnt from your experiences with Kapa haka with

Mātātupu? What impact has Kapa haka had on your life?

- What do you think some of the strengths/weaknesses of Kapa haka?

- Is their value in Kapa haka for others? Who specifically?

- What sacrifices have been made for you to carry on with your Kapa haka?

- Do you think you will remain in Kapa haka after you leave university?
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Appendix B: Information for participants

Information for participants

Research Project Title

An exploration of the effects of a Kapa haka programme
on Māori tertiary students in Mātātupu. Could Kapa haka be

used as a stepping stone to better health?

Synopsis of project

To assess the effects of a Kapa haka programme on new members of Mātātupu this

year, 2014, and existing members of Mātātupu who are still present within this Rōpū.

This will be done through two focus groups with four korero.

What we are doing?

A Kaupapa Māori research project is planned to help identify any perceived benefits

of Kapa haka on the members’ health and wellbeing by gathering physical and social

data at the end of a three month preparation for competition period. This is planned

to happen between October and November 2014. Korero between the researcher

and two focus groups will be used to explore members’ experience of being part of

the group. The groups consist of new members of Mātātupu from this year (2014),

and existing members of Mātātupu who have been present in the group for two or

more years. These focus groups will take place in a venue to be advised, will be

audio recorded (Kanohi Kitea or face-to-face), and will capture group and individual

experiences over the preparation for performance time. These experiences will be

compiled and compared to the physical data (weight, blood pressure, heart rate and
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peak flow) that Mātātupu has been gathering during their Kapa haka practices. All

the physical data of Mātātupu Kaihaka which Mātātupu has collected will be

requested at the end of this three month period but will only be used if you, the

Kaihaka, give permission.

A variety of questions will be discussed with each group about wellbeing (Taha

Hinengaro, Taha Wairua, Taha Tinana, and Taha Whānau).  The responses from two

korero with both focus groups will be analysed by the researcher who will bring

preliminary themes from each group kōrero back to participants as follows: firstly,

these themes will be discussed with three individuals from the two groups. These six

individuals will be invited following the focus group, and with the guidance of the

leader of the Kapa haka programme, as individuals who demonstrate expertise and

are competent with Te Reo  As these Kaihaka will be bilingual they will provide

insight and clarification as needed. The next stage is to take the developing themes

to individual Kaihaka for their input.  Next the themes are discussed with the original

focus groups. Then the final interpretation is made by the researcher.

The researcher’s thesis will be presented back to Mātātupu as a koha for your help

at the end of 2015. Your mana will upheld during the whole process, and the

research will respect your data throughout the whole process. Kaihaka will be

expected to keep conversation that takes place within the focus groups respectfully,

that is, no personal details or views will be shared outside of the event. Tikanga will

be maintained and involved in the process with karakia to start and close the korero

and blessing of the food.

What it will mean for you

The researcher wants to identify any perceived benefits of Kapa haka on the members

of Mātātupu health and wellbeing by gathering social data and Mātātupu physical data

at the end of the three month preparation phase leading up to Te Huinga Tauira Ki

Papaioea in 2014. Korero will be around 60 minutes of actual recording time for each

focus group meeting. At the end of each, a kai will be given as a koha to the

members. What this means for you is that your experiences from Kapa haka with

Mātātupu, as presented in the researcher’s thesis, will be used to inform other Māori

and non - Māori about Kapa haka, thus adding to the kete of Māori literature.
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Knowledge exchange

As mentioned this knowledge will be given to Mātātupu as a koha for their efforts to

help with this study. This will also be available for all Mātātupu members to see. The

information will also be present on the Unitec Research Bank

(http://unitec.researchbank.ac.nz/). This to show Mahaki, which is the concept of

sharing knowledge. By sharing this knowledge with our whānau it is empowering us,

as Māori.

If you agree to participate, you will be asked to sign a consent form. This does not stop

you from changing your mind if you wish to withdraw from the project. However,

because of our schedule, withdrawals from your group must be done within 2 weeks

after the last focus group.

Your name and information that may identify you will be kept completely confidential.

All information collected from you will be stored on a password protected file and only

the researcher and supervisors will have access to this information.

Please contact us if you need more information about the project. At any time if you

have any concerns about the research project you can contact my supervisor:

My supervisor is Dr Elizabeth Niven, phone 021 654 935 or email

eniven@unitec.ac.nz

My associate supervisor is TeUrikore Biddle-Ranga, email

kbiddleranga@unitec.ac.nz

UREC REGISTRATION NUMBER: (2014-1072)
This study has been approved by the UNITEC Research Ethics Committee from (date) to
(date). If you have any complaints or reservations about the ethical conduct of this
research, you may contact the Committee through the UREC Secretary (ph: 09 815-4321
ext 8551. Any issues you raise will be treated in confidence and investigated fully, and
you will be informed of the outcome.
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Appendix C: Kaihaka consent form

Kaihaka Consent Form

An exploration of the effects of a Kapa Haka programme on Māori
tertiary students in Mātātupu. Could Kapa haka be used as a stepping
stone to better health?

I have had the research project explained to me and I have read and understand the

information sheet given to me.
I understand that I don't have to be part of this research project should I choose not to

participate and if I do participate I may later withdraw up to 2 weeks after the last focus groups

have been completed.

I understand that everything I say is confidential and none of the information I give will identify

me and that the only persons who will know what I have said will be the members of the focus

groups, the researcher and his supervisors. I also understand that all the information that I

give will be stored securely on a computer for a period of 5 years.

I understand that my discussion in our focus group with the researcher will be audio recorded.

I understand that I will be able to comment on the preliminary themes once they have been

brought back to the group. I understand this is to give an opportunity to expand and enhance

on the current information.

I understand that I can see the finished research document.

I understand that I will be given a copy of the consent form and the information sheet.

I agree that my personal physical data that has been collected may be shared with the

researcher, and that these data will remain anonymous in any reports.

I have had time to consider everything and I give my consent to be a part of this project.
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Participant Name: …………………………………………………………………….....

Participant Signature: ………………………….. Date: ……………………………

Project Researcher: ……………………………. Date: ……………………………

My supervisor is Dr Elizabeth Niven, phone 021 654 935 or email eniven@unitec.ac.nz

My associate supervisor is TeUrikore Biddle-Ranga, email kbiddleranga@unitec.ac.nz

UREC REGISTRATION NUMBER: (2014-1072)
This study has been approved by the UNITEC Research Ethics Committee from (date) to
(date). If you have any complaints or reservations about the ethical conduct of this
research, you may contact the Committee through the UREC Secretary (ph: 09 815-4321
ext 8551). Any issues you raise will be treated in confidence and investigated fully, and
you will be informed of the outcome.

127

mailto:eniven@unitec.ac.nz
mailto:kbiddleranga@unitec.ac.nz


Appendix D: Information for Tuakana

Information for participants

Research Project Title

An exploration of the effects of a Kapa haka programme
on Māori tertiary students in Mātātupu: Could Kapa haka be

used as a stepping stone to better health? (part 2)

Synopsis of the project
To assess the preliminary findings from focus group conversations with Mātātupu a

tertiary students Kapa haka group, and discuss these findings with one Tuakana

from affiliated Kapa haka groups from the east coast of New Zealand who have

competed at Te Matatini.

What we are doing
A Kaupapa Māori research project is planned to help identify any perceived benefits

of Kapa haka within a tertiary institution Kapa haka group. Two focus group sessions

were undertaken in October and November 2014 with preliminary data gathered.

This data was based around Taha Hinengaro, Taha Whānau, Taha Wairua and Taha

Tinana, with much overlap. One group was experienced members of Mātātupu who

had two years of experience with Mātātupu. The other group was formed of new

members of Mātātupu. The data collected related to Mātātupu experiences of Kapa

haka and wellbeing, which they experienced over 2014 in their preparation for Te

huinga Tauira Ki Papaioea 2014.

The study plans to further explore the realm of Kapa haka by opening the research

project to a Tuakana, who is external to Mātātupu. These members will be invited

due to their involvement in competing at a higher level in Kapa haka and their group

geographic location.
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Questions arising from the kōrero with both groups from Mātātupu will be explored

further. These questions, based on the data previously gathered, will form the basis

of conversations around Taha Hinengaro, Taha Whānau, Taha Wairua and Taha

Tinana, with some questions also having potential to overlap within the four topics.

The findings of the research will be given back to Mātātupu at the end of 2015 as a

koha for their efforts to help with this study. A copy of the final project will be given to

you, the Kaihaka, as an acknowledgement for sharing your wisdom.

What it will mean for you
One participant will be invited to kōrero for about 60 minutes about the initial findings

from the first phase of the study. What this means for you is that your experiences

and knowledge within Kapa haka will help add extra knowledge to this study which

will be used to inform other Māori and non – Māori about Kapa haka and wellbeing

on Māori within Kapa haka.

Your mana will be upheld during the whole process, and the research will respect

your data throughout the whole process. There will be no personal details to be

shared outside of the event. Tikanga will be maintained and involved in the process

with karakia to start and to close the korero.

Knowledge exchange
As mentioned this knowledge will be given to Mātātupu as a koha for their efforts to

help with this study. This will also be available for all Mātātupu members to see. The

information will also be present on the Unitec Research Bank

(http://unitec.researchbank.ac.nz/). This to show Mahaki, which is the concept of

sharing knowledge. By sharing this knowledge with our whānau it is empowering us,

as Māori.

If you agree to participate, you will be asked to sign a consent form. This does not stop

you from changing your mind if you wish to withdraw from the project. However,

because of our schedule. Participants can withdraw from the research during the

interview or at the end of the interviewI may later withdraw up to 2 weeks after

receiving the interview records.

Your name and information that may identify you will be kept completely confidential.

All information collected from you will be stored on a password protected file and only

the researcher and supervisors will have access to this information.
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Please contact us if you need more information about the project. At any time if you

have any concerns about the research project you can contact my supervisor:

My supervisor is Dr Elizabeth Niven, phone 021 654 935 or email

eniven@unitec.ac.nz

My associate supervisor is TeUrikore Biddle-Ranga, email

kbiddleranga@unitec.ac.nz

UREC REGISTRATION NUMBER: (2014-1072)
This study has been approved by the UNITEC Research Ethics Committee from
(date) to (date). If you have any complaints or reservations about the ethical
conduct of this research, you may contact the Committee through the UREC
Secretary (ph: 09 815-4321 ext 8551. Any issues you raise will be treated in
confidence and investigated fully, and you will be informed of the outcome.

130

mailto:eniven@unitec.ac.nz
mailto:kbiddleranga@unitec.ac.nz


Appendix E: Consent form for Tuakana

Kaihaka Consent Form (Part 2)
An exploration of the effects of a Kapa haka programme on Māori tertiary students in

Mātātupu. Could Kapa haka be used as a stepping stone to better health? I have

had the research project explained to me and I have read and understood the

information sheet given to me. I understand that I don't have to be part of this

research project should I choose not to participate and if I do participate, I can

withdraw from the research during the interview or at the end of the interview. I also

may later withdraw up to two weeks after I have received the I understand that

everything I say is confidential and none of the information I give will identify me and

that the only people who will know my identity is the researcher and his supervisors.

I also understand that all the information that I give will be stored securely on a

computer.

I understand that my discussion with the researcher will be audio recorded.

I understand that I am being invited to kōrero for about 60 minutes about the initial

findings from a previous Kaupapa Māori study about Kapa haka in a specific tertiary

group.

I understand that I will be commenting on factors and relationships based around

Taha Hinengaro, Taha Whānau, Taha Wairua and Taha Tinana and some of the

content might overlap.

I understand that I can see the finished research document.

I understand that I will be given a copy of the consent form and the information

sheet.

I have had time to consider everything and I give my consent to be a part of this

project.

Participant Name: …………………………………………………………………….....

Participant Signature: ………………………….. Date: ……………………………

Project Researcher: ……………………………. Date: ……………………………
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My supervisor is Dr Elizabeth Niven, phone 021 654 935 or email

eniven@unitec.ac.nz

My associate supervisor is TeUrikore Biddle-Ranga, email

kbiddleranga@unitec.ac.nz

UREC REGISTRATION NUMBER: (2014-1072)

This study has been approved by the UNITEC Research Ethics Committee from

(September 2014) to (September 2015).  If you have any complaints or reservations

about the ethical conduct of this research, you may contact the Committee through

the UREC Secretary (ph.: 09 815-4321 ext. 8551).  Any issues you raise will be

treated in confidence and investigated fully, and you will be informed of the outcome
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Appendix F: Preliminary Findings

The findings of Mātātupu imply a relationship among various factors. I’m interested in

your comments. For example, have you experienced any relationship among these

factors in your kapa haka practice, or that of those you work with? What do you think

is important here? What processes do you think are happening?

- How do you think kapa haka can inspire Māori for wellbeing?

- Can the protocol of kapa haka be transferred into other activities of living?

- Factors and potential relationships

Taha Tinana

- Increased fitness from KH and general or overall fitness

- Fitness, wellbeing and management of other life events

- Increase Fitness and everyday life

- Fitness from kapa haka and using it to embrace other life activities.

- Energy gains, flows in relation to performance and own sense of wellbeing

Taha Hinegaro
- Emotions and Managing feelings

- Discipline from kapa haka and everyday life and study

- Understanding stress and its benefits and managing stress in everyday life

- Rewards from achieving performance and motivation in real life

- Goal setting and life/performance

Taha Whānau

- Team building in Kapa haka and building good relationships in everyday life

- Experiencing extended whānau benefits and engaging with own Iwi

- Experiencing a sense of belonging and engaging in other external activities
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Taha Wairua

- Increased spiritual connection and performance audience

- Increased spiritual connection and nature

- Increased spiritual connection and culture

- Understanding of protocols and connection to your Tūpuna
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