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Asylum 2022 intends to refine 
and encompass our initial ideas of evolu-

tion and identity, which fuse to derive the design 
intention of metamorphosis. We define metamorphosis 

as the collective and natural transformation from a founda-
tional understanding to a wholly reimagined one through stages 

of development. Metamorphosis can take place throughout life, but 
is immediately apparent when completing tertiary education. Meta-

morphosis can, therefore, relate to the processes involved with the 
progressive education at Unitec’s School of Architecture and the evolu-
tion of personal identity throughout. Such growth breaks down into an 
organic cellular form, which represents the process both in a biological 
and a spiritual sense. Metamorphosis emphasises the journey under-
taken by a student within the School of Architecture and is repre-

sented this year through the conception to production of Asylum 
2022. Organic forms represent sustained growth, while strict 

geometry grounds principles and morals. Demonstrated 
through Asylum 2022, a reader can experience the 

maturation and evolution underpinning 
students and their projects 

throughout the year. 
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Abstract
Late in 2019 a small group of Pākehā staff at Unitec 
School of Architecture organised an initiative to review 
the course structure after relocating to a different 
building on campus. Gifted a name, Tau-utuutu, by 
Kaihautū Kimoro Taiepa, they facilitated a series of staff 
engagement workshops, and from this extensive staff 
feedback developed a draft Living Vision document 
that identified the interconnected issues of the climate 
emergency and colonisation. However, it became 
evident that the process to that point had lacked genuine 
partnership with tangata whenua. Subsequent, kōrero 
with Ngā Ia Vai, the Māori and Pacific caucus within the 
school, resulted in a collaborative presentation to the 
Unitec Research Symposium in December 2021. This 
paper records the process of getting to this presentation 
phase and suggests that a deeper understanding of the 
responses might be gained through the twin languages 
of drawing and kōrero. The paper acknowledges the 
significance of Te Noho Kotahitanga, an existing 
partnership document at Unitec, and calls for action to 
implement the ideals and values of te Tiriti o Waitangi 
in order to decarbonise and decolonise the Unitec 
Architecture programme. 

Keywords: Architectural education, Unitec School 
of Architecture, Te Noho Kotahitanga, Te Tiriti o 
Waitangi, co-design, decarbonisation, decolonisation, 
partnership, drawing.

Introduction
Construction and its ally, design, are major contributors 
to carbon emissions, the consequent acceleration of 
climate change and loss of biodiversity. A recent article 
in The Architectural Review articulates this contribution 
in powerful terms and in relation to architectural 
education.

Alongside the destruction of the land lies the 
exploitation and devastation of Indigenous communties 
by the British Empire. In Aotearoa, colonisation 
brought about extensive land, culture and language 
loss for Māori, who were then expected to assimilate 
into a system based on individual wants rather than 
communal needs. This dominant colonial mindset has
promoted significant consumptive growth and created
immense pressure on our ecosystem. Furthermore, 

Māori world views have been suppressed when in fact 
they are fundamental to how we might develop a deeper 
understanding of the relationship between people and 
place.

At the beginning of 2020, the Unitec School of 
Architecture relocated to Building 48 as part of the 
Unitec Campus consolidation. This relocation entailed 
significant changes, including a working-culture shift 
from individual offices to open-plan office space, as well 
as much less space for students. A small group of staff 
sensed the need and the opportunity to collectively 
imagine ways to better locate the school in place (Te 
Moana-nui-a-Kiwa) and time (a world battling with 
the impacts of climate change) and ultimately achieve a 
thriving school culture.

They contacted the Kaihautū at the time, Kimoro 
Taiepa, and invited him to contribute to the kōrero. 
He offered a kupu Māori that would embrace the 
process of developing a vision for the school. Kimoro 
suggested Tau-utuutu. As he explained in an email:

Tau-utuutu: The Development of a Living Vision for the Unitec School of Architecture
Kerry Francis, Maia Ratana, and Dr Renata Jadresin Milic

The climate emergency is inextricably linked to the 
exploitation of non-humans, humans and nature, 
for the maximisation of profit and accumulation of 
capital by the privileged few. Architecture and the 
building industry are culpable for this exploitation 
and are complicit in climate destruction; design 
decisions profoundly impact communities and 
ecosystems both nearby and thousands of miles away. 
It comes as no surprise that architectural education 
reflects these exploitative values too: not only in 
content, but also in the way architecture is taught.¹

1     Essi Nisonen and Sofie Pelsmakers, “Architectural Education in the Climate Emergency,” The Architectural Review, September 15, 2022, https://www.architectural-review.com/essays/architectural-education-in-the-cli-
mate-emergency

Tau-utuutu is a form of Kawa (protocol) where 
there is an exchange of kōrero (dialogue) whakaaro 
(ideas), mātauranga (knowledge), a forming and 
strengthening of whanaungatanga (relationships.) 
In essence, tau-utuutu means reciprocity.

https://www.architectural-review.com/essays/architectural-education-in-the-climate-emergency
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Tau-utuutu: The Development of a Living Vision for the Unitec School of Architecture

At Unitec we are privileged to be guided by Te Noho 
Kotahitanga principles established in 2001 between 
Unitec and Te Roopu Mataara, Māori staff members 
at Unitec. These values are: Rangatiratanga (Authority 
and Responsibility), which is about ensuring Māori 
knowledge is used and respected; Wakaritenga 
(Legitimacy), which acknowledges the value of all 
knowledge; Kaitiakitanga (Guardianship), which calls 
upon people to act as guardians of knowledge; Mahi 
Kotahitanga (Co-operation), which is about working 
together; and Ngākau Māhaki (Respect), which 
ensures everyone is welcome and respected.³ They are 
embedded in the programme documents for both the 
undergraduate Bachelor of Architectural Studies (BAS)⁴ 
and postgraduate Master of Architecture (Professional) 
(MARCP)⁵ degrees. Further recognition of the interests 
of tangata whenua and sustainability are evident in the 
graduate profiles of both degrees.
 
In the BAS, Table 2: Graduate Profile in Relation to 
Courses identifies six characterics of a successful 
graduate. The last two are as follows:

Through the process of developing the living vision, staff 
members clearly stipulated that these characteristics 
are not just important, but are in fact integral to the 
curriculum and the learnings that students leave with if 
they are to contribute responsibly in the industry. This 
paper outlines the process the staff group took to gather 
this information and ultimately land at this positioning. 
It argues that, rather than being at the bottom of the list, 
our Tiriti and environmental responsibilities should be 
a priority. 

Methodology – The Process
Once the name Tau-utuutu was established, the staff 
group organised a series of workshops designed to 
develop a Living Vision that would inform the future 
direction of the School of Architecture at Unitec. Tau-
utuutu was advertised as a series of formal and informal 
meta-inquiries into the culture of Design Studio at the 
Unitec School of Architecture (Figure 1). 

The intention of these sessions was:
•	 To inspire a collaborative way of generating 

teaching content based on common values.
•	 To reflect on what we’re doing well and how we’re 

doing it.
•	 To identify what is unique about our School and 

how it manifests in Design Studio.

The first workshop in early February gathered all staff 
into one of the studio spaces. The session began with a 
karakia, followed by a drawing task. This involved two 
people holding either end of a piece of string 

with a whiteboard marker tied in the middle. The 
intention was to draw with the whiteboard marker 
on a sheet of paper placed on the table between 
them. Called the Tug of Peace, this task models the 
idea of reciprocity. The drawing that results is not 
as important as the process. The  process builds 
a relationship through mutual reponses of give 
(relaxation) and take (tension) to guide the marker 
around the paper to achieve a collaborative drawing.

The second task asked the staff, now in small groups, 
to represent their ideal Design Studio culture. The 
task was introduced with a brief discussion of some 
of the material and non-material elements of culture 
(language, norms, rituals and ceremonies) and an 
invitation to use drawing as the preferential medium. 

Figure 1. First Tau-utuutu workshop, invitation poster. Image: 
Kerry Francis and Magdalena Garbarczyk.

Ta
u

-u
tu

u
tuUsed only by the tribes of Te Arawa and Tainui on 

our marae as the protocol for whaikōrero (speech-
making), tangata whenua (hosts) and manuhiri 
(guests) sit adjacent to one another and the dialogue 
exchanges to and fro until the dialogue is exhausted. 
The dialogue is usually initiated and concluded by 
the tangata whenua.

However, in this context we will use the kawa without 
the sequential formalities but operate against the 
principles and practices inherent in the notion of 
tau-utuutu. When premised within the principles of 
Te Noho Kotahitanga we adhere simultaneously to 
the values of kaitiakitanga (guardianship), ngākau 
māhaki (respect), whakaritenga (balance), mahi 
kotahitanga (collaboration) and rangatiratanga 
(authority and responsibility).²

2     Kimoro Taiepa, personal communication with Magdalena Garbarczyk, October, 2019.
3     “Te Noho Kotahitanga and Unitec,” Unitec – Te Pūkenga, accessed October 2022. https://www.unitec.ac.nz/about-us/te-noho-kotahitanga-and-unitec
4     Unitec – Te Pūkenga, Programme Document: Bachelor of Architectural Studies (BAS), October 2007; Updated Programme Document Ver:3.2 [June 2021], 14–15.
5     Unitec – Te Pūkenga, Programme Document: Master of Architecture (Professional) (MARCP), October 2007; Updated Programme Document Ver:1.7 [June 2021], 14–16.
6     Unitec – Te Pūkenga, Programme Document: (BAS), 17.

Demonstrate an understanding of taha Māori, the 
Treaty of Waitangi and Māori perspectives and values 
in general as they relate to the professional practice 
of architecture.

Propose strategies for assuring the environmental 
sustainability of architectural projects.⁶
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number of them appeared to incorporate a temporal 
condition, in that they moved along a horizontally 
oriented sheet or down a vertically oriented one. 
These drawings were scanned and recorded (Figure 2). 
The original intention was to weave all this workshop 
material into a framework ordered by the values of 
Te Noho Kotahitanga. However, as tauiwi, the group 
struggled with this intention, possibly because they 
lacked a nuanced understanding of those values. 
Subsequently, the annotations were ordered into 
non-material (relationships and values, rituals, and 
design process) and material categories that had been 
introduced earlier. The ideas and categories generated 
by this workshop were intended to form the foci of 
further workshops. Shortly after, Aotearoa went into a 
two-month lockdown and all attention became focused 
on survival – on simply maintaining some version of 
teaching and learning under unprecedented conditions. 
Work on the Vision kaupapa ground to a halt.

At the beginning of the academic year in 2021, the 
project was regenerated in a new format with the same 
intentions guiding the first Tau-utuutu workshop of 
the previous year. Over ten weeks, staff received regular 
updates, with reflective questions that prompted them 
to engage and respond either by email or in person. 
The intention was to keep it simple, without filling in 
timetables, and allow everyone to contribute whatever 
time they had available. 

The first email repeated the provocations from the first 
Tau-utuutu workshop: 
•	 What do we do really well?
•	 What makes us different from other schools of 

architecture in Aotearoa New Zealand?

The second round of emails attached the table of 
feedback from that original Tau-utuutu workshop and 
sought to tease out more specific responses:
•	 What are some of the elements/values/principles 

       

         listed (from Tau-ututu #1) that you think should 
          contribute to the general school vision document?
•	 Is there a particular one you would like to 

develop?
•	 What is missing?

These questions were open-ended qualitative questions, 
and staff were encouraged and welcomed to contribute 
in any way they considered appropriate and valuable. 

 
Following this period of email communication, the core 
staff group made themselves available in the staff room 
every Tuesday lunchtime during the second quarter of 
2021. These weekly ‘Biscuit Sessions’ became the site of 
more personal and interactive staff engagement. The 
timing of these sessions in the lunch hour meant they 
were often unplanned, and consequently less formal. 
The staff engagement was significant. Altogether, 
twenty-four staff members took part in these 
workshops, email exchanges and face-to-face meetings 
during the ten-week period. This resulted in complex 
and unstructured data; a relatively small but detailed 
data set, and open-ended discovery. Qualitative data 
analysis first involved descriptive coding and in vivo 
coding. The material was then grouped into more subtle 
themes. This collective knowledge was recorded and 
assembled into an active, working digital document 
that continues to evolve.

It was clear that, by engaging with a wide range of staff 
to understand their vision for the school, this core 
group had gathered rich and important knowledge. The 
next task was to bring together all these aspirations into 
a coherent Living Vision document. This first version, 
intended for presentation to the wider staff, is recorded  
in the Living Vision Document Draft.

The group used Te Noho Kotahitanga framework as 
a foundation for the document, but referred more 
directly to the way these values are applied in the School 
of Architecture.

Figure 2. First Tau-utuutu workshop, drawings and diagrams by School of Architecture staff.
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Living Vision Document Draft

[Architecture and Aotearoa New Zealand]
•	 The School acknowledges the legitimacy of 

Indigenous knowledge of place. 
•	 The School commits to the values embodied in 

living Te Noho Kotahitanga.
•	 The School commits to a culture and 

curriculum that authentically align with a deep 
understanding of the Tiriti o Waitangi. 

[Architecture and non-architecture] Mahi 
Kotahitanga
•	 The School acknowledges that architecture is 

connected.
•	 The School commits to actively engage with 

other schools of architecture (in Aotearoa 
and overseas), other disciplines, the wider 
professional body, the community, mana 
whenua iwi and the living systems it is a part of. 

[Architecture and us] Whakaritenga
•	 The School recognises the diversity of its 

people and experiences. 
•	 The School commits to developing its 

programmes in a way that is inclusive (culture, 
ethnicity, gender, age) and adapted to this 
diversity.

[Architecture and me] Ngākau Māhaki
•	 The School commits to be a safe place of 

personal growth and integrity where deep care 
for the people and the land is inspired through 
the teaching and learning of architecture.

[Architecture and the ecological crisis] 
Kaitiakitanga me Rangatiratanga
•	 The School acknowledges that architecture 

in its built form has been and continues to be 

a critical contributor to the global ecological 
crisis. 

•	 The School commits to reviewing its current 
teaching and learning methods to ensure that 
its graduates become eqwuipped to contribute 
to the betterment of the profession in a way 
that is beneficial to communities and the 
ecosystems they are part of. 

According to staff, decarbonisation and decolonisation 
are the most pressing issues Aotearoa New Zealand 
society is facing and should be at the forefront of the 
curriculum.⁷ There was also an understanding of 
how these two concepts were interrelated, although 
this awareness needed much more consideration 
and knowledge growth. The Living Vision document 
demonstrates this viewpoint; however, it was at this point 
that the group realised that as a Pākehā-led initiative, 
they were yet to recognise their responsibilities under te 
Tiriti o Waitangi and engage more directly with tangata 
whenua.

Partnership 
While the group had spoken with Māori staff 
throughout the process thus far, they knew that a 
fundamental part of growing a Living Vision would 
be the building of high-trust relationships between 
tangata Tiriti and tangata whenua. The Unitec School 
of Architecture has a Māori arm, Te Hononga, which 
has been implementing Māori pedagogies into design 
teaching for over twenty years, and a more recently 
formed Māori and Pacific staff collective called Ngā Ia 
Vai. It was important that the next phase of the vision 
acknowledged and involved these groups.

The staff group sought advice from Ngā Ia Vai, who 
agreed to meet regularly to discuss the future of the 
Living Vision document. While Ngā Ia Vai is made up of 
members from across Te Moana-nui-a-Kiwa, the group 

focused on the obligations the Pākehā staff members 
had to tangata whenua, with the understanding that 
by being grounded in Indigenous knowledge, this 
document would also benefit tangata moana – those 
who whakapapa to the greater islands of Te Moana-nui-
a-Kiwa.

Much of Ngā Ia Vai’s advice was based on a document 
they developed in 2020 for the School of Architecture 
as a response to new strategies that Unitec had 
implemented to support Māori and Pacific students. 
It set out ways in which Moana students could be 
better supported to succeed academically and in their 
personal wellbeing. The document identified the 
following ambitions:

Ngā Ia Vai identified te wheke (the octopus) as 
an appropriate symbol for the strategy. Te Wheke 
represents migration, connection and belonging that 
connects the past, present, and future.⁹ Taking the 
analogy of navigation, students are the navigators 
and staff are the currents of vai (water) who provide 
the rhythmic movement (support) to help them 
determine their direction and heading.¹⁰ The text 
identifies challenges and opportunities, and responds 
to the students’ needs by linking each of the strategic 
ambitions to the fluid arms of te wheke.

It became clear through these discussions that 
significant work had already been done to create

Ta
u

-u
tu

u
tu

7     The core group and the authors of the article, in the process of analysing and thematic coding the feedback from staff, identified the main foci of those original responses as decarbonisation and decolonisation. The use 
        of these terms aligns with discourse in recently published research that recognises that attention to these issues is critical to the design of an architecture programme that will address the injustices of colonisation and 
        the climate emergency.  
8     Rau Hoskins, Carin Wilson, Tuputau Lelaulu, Maia Ratana, Ofa Cocker, Sibyl Bloomfield, and Venus Mataia, Ngā Ia Vai: Foundation Document, 2020, 3.
9     Ibid, 1–3. 
10    Ibid, 1-4.      

To uplift academic success for Moana students 
achieving equitable education for Moana students by 
2022;

To build capability, capacity, and will for School of 
Architecture staff to teach cultural content;

To develop frameworks, pedagogies, and processes 
to embed Mātauranga Māori and Kaupapa Pasifika 
content in to the School of Architecture.⁸
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implementation of Indigenous values at the school. 
Further conversation also recognised the ground-
breaking work of Ngā Aho and the Tiriti-based 
relationship they have with the NZIA and other design 
professional bodies, as well as the advocacy of Te Rōpū 
Mataara in 2021, which resulted in Unitec becoming 
the first tertiary institute in Aotearoa New Zealand to 
have co-leaders (tangata whenua and tangata Tiriti). 
There are, in fact, various sources of information and 
precedents that need to be better understood in order 
to create authentic, treaty-based relationships between 
tangata Tiriti and tangata whenua at the School of 
Architecture.

The Drawings
Having developed a draft Living Vision document, 
and through further conversation with Ngā Ia Vai, the 
critical question for the School of Architecture became: 
How do we work collectively as tangata whenua and  
tangata Tiriti to bring this Living Vision into being in 
every day of the School of Architecture’s programme?

We now turn to the drawings as a beginning exploration 
of the task provoked by this question. The first drawing 
(Figure 3) was an attempt to contextualise and fuse 
the two thematic concerns of decarbonisation and 
decolonisation. The drawing was made as an attempt 
by one tauiwi member, after group discussions, to 
organise the text of the Living Vision document as a 
spatial and possibly temporal formation. The first Tau-
utuutu session used drawing to build relationships 
and generate ideas. Here, again, the group was using 
the familiar medium of drawing to understand and 
communicate the ideas embodied in the text.

This diagram locates the ecological crisis oppressively 
above the school and the context, Aotearoa New 
Zealand. While this diagram could claim to represent 
the significant threat of the climate crisis, it remains 
abstract, and possibly negative and depressing. It also 
places the individual at the centre of the image, at the 
centre of the school and at the centre of the discipline.

Collective discussion with Ngā Ia Vai, which followed, 
pointed to a more place-based connection that located 
the Unitec wharenui, Ngākau Māhaki, at the centre as 
the embodiment of the Te Noho Kotahitanga values. 
What resulted was a series of drawings by another 
tauiwi group member that were attempts to explore this 
positioning. Figure 4 describes the whare, using a long 
section. This orthographic projection type partially 
records the dimension of time as embodied in the 
whare. We say partially because, as a two-dimensional 
(orthographic) drawing, while showing the pou on 
the side wall and revealing their pūrākau (stories), it 
does not record the significant temporally projective 
qualities of the interior back and front walls.

The circular images that follow down the same page 
attempt to organise the draft Living Vision document 
and Te Noho Kotahitanga principles radially around 
the elevation of the façade of Ngākau Māhaki. The 
upper image locates the Vision material adjacent to the

wharenui image, with TNK values mediating between 
that document and the outside world. This organisation 
seems to constrain both systems. The lower image 
reverses this pattern and places TNK values in what feels 
like a more natural relationship, immediately adjacent 
to the wharenui image. Architecture, or architecture as 
idealised in the Vision document draft, is inflected first 
by the radiating pulse, the humble heart of the wharenui 
and subsequently by TNK values. Architecture remains 
on the outside, a web, supported and caring, having the 
strength to embody TNK values in all its work.

These drawings, or diagrams, record attempts by 
tangata tiriti to understand the nature of the discourse 
with tangata whenua. They record a process. They are 
part of an ongoing process of dialogue. They employ 
a language (of drawing) that may be shared. There is 
rich potential to further use this language to draw out 
the key issues and to contextualise the concerns of this 
kaupapa.

Figure 3. Living Vision diagram #1. Image: Magdalena Garbarczyk.



C
o

u
rs

e 
n

am
e 

(N
el

ph
im

 )

297297

The last diagram is an attempt to record the 
connections between the various strands of the course 
and the ambitions of Ngā Ia Vai and the draft Living 
Vision document (Figure 6). This can be seen as the 
first stage in operationalising the aspirations and 
ambitions of both documents within the framework 
of the school curriculum. The drawing records two 
fundamental themes of the Ngā Ia Vai and draft Vision 

documents: decarbonisation and decolonisation. In a 
School of Architecture that has traditionally privileged 
its relationship to the practice of architecture, there 
appears a third vertical element in the diagram – making 
– the way of bringing into being the thematic agendas 
of decarbonisation and decolonisation. Making here 
refers to the broad meaning of the word and would 
include buildings, experiments, drawings, poetry and 
other outputs.

The five curricula strands of the course – Critical 
Studies, Architectural Representation, Design Studio, 
Architectural Technology and Professional Studies – 
are then woven into a multi-connected fabric. Design 
Studio is further privileged with a central location, 

indicating its role as a site of bringing together and 
applying the knowledge and skills from all the other 
strands.

The question for us now is: How will a new fabric of 
learning be constructed? The comments above and 
experience suggest that both interlinked components, 
content and performance, need to be present. A 
bicultural, regenerative approach needs to embody the 
principles of Te Noho Kotahitanga and ultimately te 
Tiriti o Waitangi in both aspects.

Ta
u

-u
tu

u
tu

Figure 4. Living Vision diagrams #2. Image: Kerry Francis.

Figure 5. Living Vision diagram #3. Image: Kerry Francis.

Figure 6. Weaving the strands. Image: Kerry Francis.
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This paper has identified that staff within the School 
of Architecture at Unitec are eager to work on ways 
to learn about and practise architecture that reflects 
the place and the time in which we currently live, but 
equally to help prepare our graduates for their future. 
As a collective of staff, we have begun to try and 
imagine ways to put these ambitions into place. We 
have begun to explore our understandings of these 
ambitions through discussion and through the medium 
of drawing, something akin to a language of the field 
of architecture. We are aware that we have much more 
work to do in bringing this vision to light and that 
this is merely a stepping stone. As a staff group, we 
need to begin constructive kōrero to explore how we 
might operationalise the ideas presented in this paper 
and create a school that is realising authentic Tiriti 
partnership. We must act now to implement changes 
that will maintain the continued vitality and relevance 
of the programme.
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